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ABSTRACT 
 
Developmentally the young adult is between the age of 18 and 21 years. In this phase 
of life, the young adult needs to make choices and decisions that have lifelong 
consequences. The societal expectation is that the young adult should know him or 
herself well enough to make choices at this age, yet very little is done intentionally to 
develop knowledge of self from an intuitional stance and from the young adults’ 
perspective.  
 
In general, the education system focuses on academics, sport and cultural activities 
and it is thus hoped that through these activities, the child and adolescent will reach 
young adulthood knowing who he or she is. With this knowledge of the self it is then 
expected that the young adult will make career and relationship choices. Very little is 
done to facilitate and reflect on these leanings, and even less to promote and facilitate 
self-awareness intentionally. It is for this reason that the researcher in this study asked 
the questions: How do young adults experience self-awareness? and, what can be 
done to facilitate young adults to develop self-awareness as an integral part of mental 
health?  
 
A theory generative, qualitative, exploratory, descriptive and contextual research 
design was used to guide the study. The four steps of a model development method 
were followed. In step one concept analysis was done in two phases. In phase one, 
the central concepts were identified and in phase two the central concepts were 
defined and classified. In step two the concepts were placed into relationships and in 
step three the model was described. Lastly in step four guidelines to implement the 
model were described. The results were as follow. In Step One, Phase One fieldwork 
was conducted using phenomenological interviews with young adults.  The findings 
were analysed and categorised, and then contextualised when a literature control was 
done. In this way, the findings were validated.  
 
Findings obtained showed that the young adults experienced self-awareness as a 
difficult and tough process. The young adults also knew that self-awareness created 
the opportunity to change their behaviour and beliefs to make healthy choices and 
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decisions that could lead to better mental health. They experienced that self-
awareness asked a purposeful commitment and that various tools might accelerate 
the process of self-awareness. Different environments also created contexts and 
opportunity to become self-aware. The young adults experienced that reflection and 
repetition lead to awareness of patterns in their lives. The young adults also 
experienced a spiritual awareness. The main concepts of facilitating self-awareness 
was identified from these results.  
 
In Step One Phase 2, concepts were defined as the registered counsellor assisting 
young adults in their progress through a contextual, mutual relationship to obtain 
conscious knowledge of self through a continuous process. Through this process, the 
young adult develops self-awareness by focusing on the present moment, 
acknowledging and accepting their own feelings, thoughts and bodily sensations, and 
practicing self-acceptance and love. The concepts were classified utilising Dickoff, 
James and Wiedenbach’s survey list.  
 
In Step Three a model was developed as a framework of reference for the registered 
counsellor to facilitate self-awareness. The model takes place in three phases, namely 
the relationship phase, the working phase and the termination phase. The model, as 
an educational model, teaches and facilitates self-awareness in the young adult for 
transformation, making clear choices and decisions, seeing the bigger picture of their 
lives and committing to focus on the continuous process after the facilitation process 
to develop self-awareness.  
 
In Step Four, guidelines were described to implement the model. 
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CHAPTER ONE 
RATIONALE AND OVERVIEW OF THE STUDY 
 
1.1  INTRODUCTION - RESEARCHER’S REFLECTION 
 
It is 20 minutes into the 19-year-old young adult’s therapeutic session. It is the third 
time she is attending a session with me. She starts off by telling me about her week 
and reflecting on what she experienced as helpful from the previous session we had. 
Then a sudden pause, and silence. I hold the silence for a bit, and her eyes become 
tearful. She starts speaking and for the first time since we met, she shares thoughts 
about the deep struggle she has with the path she has chosen in her tertiary studies. 
Sharing feelings with regard to what she now knows about the course she has chosen 
and how it will deaden her soul if she continues. She explains how she has brought 
this up with her parents, who are very supportive, but encouraging her to stay the 
course. Their opinion is that she does not know herself well enough yet to make a 
choice or change. On some level, she agrees with them, but on another level, she 
feels she should trust herself and what she is feeling. She claims her boyfriend is 
excelling in his studies and her best friend and roommate loves her field of study as 
well. Another pause, and then the question. “Why is this so difficult, why can’t I just 
know myself better so that I can know what will be right for me?” 
 
I have heard this question, and different versions of the question, so many times from 
young adults. I started wondering how I can be of better assistance to facilitate the 
development of self-awareness in conversations with a young adult, who finds him 
and herself in a period of transition between adolescence and adulthood. As 
developmental psychology points out, there are significant changes in growth 
occurring both in the body, brain, mental maturity, social responsibility and relationally. 
The young adult also faces numerous problems such as with the identity of self, 
academic pressure and choices, and peer group challenges.  
 
Metha (2011:23) states that there are three main problems faced by the young adult 
in his or her quest for knowledge of self. These are brain and bodily changes, the 
social role, and identity; particularly with respect to occupation. Similarly, Stanly Hell 
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in 1844 defined young adulthood as “a period of great strain and stress, storm and 
strife” (Solomo, 2016:19). 
 
Hurlock (2001:34) further highlights that young adulthood is a period of dreaded age, 
a time of unrealism and the threshold to adulthood. She explains that if a deep 
exploration is undertaken into these problems of young adulthood, the primary reason 
for the problems will be that the young adult does not know who they are. Furthermore, 
they do not understand their own authentic self and self-awareness. Metha (2011:23) 
also points out that the young adult must understand his or her authentic self and 
watch their level of self-awareness at every minute.  
 
The self has never had a consensual definition. However, James (in Peck, 2009:6) 
proposed that there are at least two basic aspects of the self at the individual level of 
analysis. One is socio-culturally constituted and psychologically represented as self-
narratives, role scrips, belief systems, goals, and plans that automatically motivate 
and regulate behaviour. The other aspect appears to afford capacities for the wilful 
and conscious motivation and regulation of behaviour. Beena (2002:19) terms the self 
as originating in the psychology stream. He suggests that the self and ego in many 
writings hav been used synonymously. Beena (2002:19) comments that the 
Upanishad – that is, a collection of ancient religious and philosophical texts 500 BC in 
India – deals extensively with the self. These literatures state that the concept of self 
was mostly employed in a metaphysical sense and in the context of understanding the 
essential nature of a person in his or her relationship with the cosmic self or the 
ultimate self.  
 
James (in Peck, 2009:6) and Solomon (2016:19) point out that two types of 
perceptions arise in the individual about himself or herself. The first is what is called 
the “I” perception, and the second is called the “Me” perception. This implies that an 
individual learns to look at him or herself from two angles. One from his or her own 
angle perceived as the subject of the inner-self, known as the “I” perception. The other 
angle, known as the “Me” perception, perceived from the environmental and 
circumstance angle. The individual looks at himself or herself as the outward self, like 
he or she believes others are looking.  
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Agochiya (2010:24) also agrees with the idea of the self having two angles. He referred 
to the actual self, which included self-image that developed from self-perception in 
relation to the psychological environment as well as one’s own performance. The other 
angle is the ideal self, which means every individual needs to have certain ideal 
qualities in life, and would like to live and act in accordance with these ideals. Thus, 
the ideal self refers to the individual’s wishes and desires that are shaped by demands 
and expectations. He therefore proposes that self-awareness is based on learning as 
part of the socialisation and interaction between the actual and ideal self.  
 
Self-awareness is the young adult’s awareness of his or her own authentic self. It is 
the capacity for the self-examination ability to recognise oneself as an individual 
separate from the environment and other individuals (Solomon, 2016:20). Self-
awareness can then also be defined as knowing one’s strengths, weakness, drives, 
values and impact on others. Self-realisation and self-consciousness also play a role 
in self-awareness and the young adult will become aware and be conscious of 
perceptions, thoughts, behaviours and feelings in relation to self, others, and the world. 
Through self-awareness, the young adult will also become conscious of sociological 
perspectives, which means they will be aware of societal standards and norms, and 
then collaborate with these standards and norms. The young adults will become aware 
of cognitive perspectives, thus, they will focus attention outward to the environment 
they live in and then inward towards the self to find that what they focus on will follow.  
 
These are just some perspectives and ideas with regard to “self” and “awareness” of 
a young adult learning to develop self-awareness. In the case of my 19-year-old 
student, this helps in understanding why she might be struggling with the question 
from a theoretical perspective. However, it is important also to know why the young 
adult should develop self-awareness. As Solomon (2016:21) points out, self-
awareness is the path to high potential of the young adult for self-growth and their 
future development because young adulthood is a transitional period. Therefore, 
developing self-awareness of his or her own self will improve performance in 
academics, relationships, productivity, self-regulation, decision-making, goal setting 
and even the management of stress and anxiety. 
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So, if I can understand what self-awareness is and why it is important, I should also 
know how to assist the young adult in what to do with the self-awareness. Individuals 
differ from each other with regard to “what to do” with the self-awareness gained 
(Archer, 2009:165). One person might find that this awareness is only that, an 
awareness, and it should or could be left at ease and move on. For example, the 19-
year-old student might know that she is unhappy but will stay in the course because 
that is what her parents want, or it is simply what she should do according to her ideal 
self. Another person might not even acknowledge any awareness. For example, the 
student might just say that she is an unhappy type of person and leave it at that. 
Another might decide to stop for a moment, recognise the awareness, and actively 
engage with the awareness leading to new learning and possibilities in choice. 
Bourgeault (2004:125) refers to this last movement as the witness or the inner 
observer. She describes the act of not responding to the inner observer through a 
metaphor and states that a person cannot move a plank if they are standing on it.  
 
As long as ordinary awareness is the only awareness one knows, there is really no 
possibility of shifting the weight from its egoic orbit to true centre (Larsen, Flesaker & 
Stege, 2008:18). The inner observer has the ability to look in from a distance at the 
big picture, but can also zoom in on small details of the internal conversation. The 
witness voice could also be the voice that then invites new or different behaviour, 
thinking or feeling patterns for the person to consider with regard to the situation being 
reflected on.  
 
1.2  CONTEXT AND RATIONALE  
 
Bourgeault (2004:127) states that to be self-aware, a person should be able to create 
space or separation between normal awareness and self-awareness. Bougeault 
(2004:128) suggests that there is double awareness; the normal awareness where a 
person has a conversation with the inner conversationalist with reference to Madigan 
(2003:44), and then the witnessing voice that is self-awareness. According to 
Bougeault (2004:127), self-awareness is not an internalised superego keeping watch 
over the id and ego. It could rather be said that self-awareness stands as a witness to 
the id, ego and superego without taking sides but only making mention of what is being 
observed.  
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Self-awareness could be defined as a person’s capacity to see themselves as the 
subject of thought, behaviour and emotions. Therefore, a person can think, act, and 
experience, but also reflect on what they are thinking, doing, feeling and experiencing. 
In social psychology, the study of self-awareness is traced to Duval and Wicklund’s 
(1972:3) landmark theory of self-awareness.  
 
Self-awareness could also be defined as the ability to recognise and identify a person’s 
own strength and weaknesses, feelings and emotions, and understanding how it 
affects a person’s performance in relation to the self, others and the world around 
them (Beland, 2007:68-71). According to Elias, et al. (2006:10-13) and Fernández-
Berrocal and Extremera (2006:18), self-awareness could also be defined as the 
learning capacity that marks a specific step or movement in one’s self-development. 
The developed learning of self-awareness is seen as the capacity to reflect and therein 
recognise one’s own state of being. In other words, the ability to self-regulate one’s 
thoughts, emotions and behaviour in all aspects of life (Mirvis, 2019:57).  
 
To further bring context and reference to self-awareness in a practical way, the 
researcher refers to a story. In this story, there are three main characters; the father, 
the eldest son and the youngest son, also referred to as the prodigal son. The prodigal 
son in the context of the story is suggested to be in the developmental phase of young 
adulthood. The story dates back approximately 2000 years, but compared to the 
current day and age it is still applicable when the themes are compared to what the 
prodigal son experiences in relation to the brief session described at the start of the 
chapter with regard to the lack of self-awareness in the young adult.  
 
The Story of the Lost Son also known as The Prodigal Son 
  
11-12 Then he said, “There was once a man who had two sons. The younger 
said to his father, ‘Father, I want right now what’s coming to me.’” 
 
12-16 “So the father divided the property between them. It wasn’t long before 
the younger son packed his bags and left for a distant country. There, 
undisciplined and dissipated, he wasted everything he had. After he had gone 
through all his money, there was a bad famine all through that country and he 
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began to hurt. He signed on with a citizen there who assigned him to his fields 
to slop the pigs. He was so hungry he would have eaten the corncobs in the pig 
slop, but no one would give him any. 
 
17-20 “That brought him to his senses. He said, ‘All those farmhands working 
for my father sit down to three meals a day, and here I am starving to death. 
I’m going back to my father. I’ll say to him, Father, I’ve sinned against God, I’ve 
sinned before you; I don’t deserve to be called your son. Take me on as a hired 
hand.’ He got right up and went home to his father. 
 
20-21 “When he was still a long way off, his father saw him. His heart pounding, 
he ran out, embraced him, and kissed him. The son started his speech: ‘Father, 
I’ve sinned against God, I’ve sinned before you; I don’t deserve to be called 
your son ever again.’ 
 
22-24 “But the father wasn’t listening. He was calling to the servants, ‘Quick. 
Bring a clean set of clothes and dress him. Put the family ring on his finger and 
sandals on his feet. Then get a grain-fed heifer and roast it. We’re going to 
feast! We’re going to have a wonderful time! My son is here—given up for dead 
and now alive! Given up for lost and now found!’ And they began to have a 
wonderful time. 
 
25-27 “All this time his older son was out in the field. When the day’s work was 
done he came in. As he approached the house, he heard the music and 
dancing. Calling over one of the houseboys, he asked what was going on. He 
told him, ‘Your brother came home. Your father has ordered a feast—
barbecued beef—because he has him home safe and sound.’ 
 
28-30 “The older brother stalked off in an angry sulk and refused to join in. His 
father came out and tried to talk to him, but he wouldn’t listen. The son said, 
‘Look how many years I’ve stayed here serving you, never giving a person one 
moment of grief, but have a person ever thrown a party for me and my friends? 
Then this son of yours who has thrown away your money on whores shows up 
and a person go all out with a feast!’ 
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31-32 “His father said, ‘Son, a person don’t understand. You’re with me all the 
time, and everything that is mine is yours—but this is a wonderful time, and we 
had to celebrate. This brother of yours was dead, and he’s alive! He was lost, 
and he’s found!’” (Luke 11:11-32, The Message New Testament with Psalms 
and Proverbs: The New Testament in Contemporary Language, 2014:1345). 
 
Meaning could be ascribed to this story in many ways (Bauer, King & Steger, 2019:82). 
There are multiple themes that could be the focus in relation to the characters in the 
story. For the purpose of this study, the researcher was interested in the experience 
of gaining self-awareness. Therefore, the researcher only focused on one character 
within this story, with reference to his experience of gaining self-awareness.  
 
The prodigal son is also referred to as the younger son or the lost son. The story starts 
with the son asking his father for his inheritance, and it could be implied in this context 
that he might have wished his father to be dead or no longer wants to be part of the 
family. Without collateral information of where the mother is, how old the characters 
are, or how their relationships are defined, it could still be viewed as quite a selfish 
and harsh act for the young son to make this request. The father’s reply might be 
controversial, by doing exactly what the young son asks and gives him his share of 
the inheritance. This also could be seen as a clear message that the father is now 
dead to the son, but the son is also dead to the father. The young son then takes his 
inheritance and leaves to a far-off land to build a new future. 
 
This is quite an important moment because now the young son makes his intentions 
and motives clear with the way in which he spends his inheritance. In this new place, 
he spends all his money on fun activities, with no regard for others or the future. In this 
same time, the country where he is living goes through financially unstable times that 
put this young man in a position where he loses all his wealth, much sooner than he 
anticipated. In another view, it could have been said at the outset of the story that the 
young son might have had a bad relationship with his father and wanted to get away 
by means of a plan to start his own business and that it might not have been the worst 
idea for him to take his inheritance with this in mind. However, witnessing the young 
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son’s actions, and with reference to Bourgeault (2004:127), he is acting with an 
unobserved mind, or as Freud (1964) suggests, only with the ego (Heffner, 2016:2).  
 
The researcher’s focus was on the experience of gaining self-awareness. Therefore, 
although in some way this young son could be labelled many things from what has 
been shared in the story up to this point, there is a turning point for him. The catalyst 
for this turning point seems to be a moment when he is emotionally, mentally, 
spiritually and physically in distress. It does not appear as if this was a sudden moment 
of distress, but more gradual, and the tipping point was his extreme hunger. He might 
have been sitting with the pigs for days on his own with no one to talk to. During this 
time, he might have had many thoughts passing through his unobserved mind. 
However, it seems he spent more time with himself, in silence and reflection, and 
though his internal conversations he started to distance himself from the problem, 
which was his behaviour and actions. It appears as if it is through this experience that 
he gained self-awareness of what he did and how it brought him to this very place in 
time. His internal conversation changed focus from what he wanted to how his 
behaviour might have impacted others, especially his father. He seemed to be able – 
if perhaps only for a moment – to distance himself from his own needs and desires 
and saw a part of himself that he did not like and wanted to change by apologising to 
his father.  
 
After this self-awareness experience, he changed his behaviour and regained focus 
and direction for what choices he needed to make next. Although this study does not 
focus on the benefits of gaining self-awareness, from the story one notes that there 
are very significant benefits, like getting him in a better situation, taking responsibility, 
making better future-oriented choices, and restoring his relationship with his father.  
 
The young son’s story is only a snapshot of an experience in gaining self-awareness. 
The story does not say whether he fell back into his old ways after he was accepted 
back home, or if he continued to practice what he learnt regarding self-awareness. 
However, from the researcher’s understanding and what the story might be eluding to, 
gaining self-awareness is not a once-off experience. It would rather be described as a 
lifetime journey, a daily ritual and practice to keep a person from regressing into the 
unobserved mind that will always be a part of the person.  
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There are some factors that could be seen as influential to the experience of gaining 
self-awareness. These factors, from an academic and experiential stance, are 
reflected in the story and through the researcher’s personal observations of those he 
has listened to in the therapeutic context. These factors are self-directed learning, 
decision-making, self-knowledge and virtues. These factors are explored in the 
following section.  
 
According to Manning (2007:104), self-directed learning is the most central concept of 
adult education. It is the process in which a person takes the initiative without the help 
of others in diagnosing their learning needs, formulating goals, identifying human and 
material resources and evaluating learning outcomes (Robertson, 2019:12). In this 
study, self-directed learning is an important factor because it reflects on the ability that 
a person has to learn from and evaluate what they become aware of as the researcher 
observed in the life of the younger son in the story. Thus, according to Solomon 
(2016:21), the learning of self-awareness is important. He suggests that self-
awareness is always seated in learning, and goes further to say that the learning takes 
place from two angles. The first angle is the inner-self, and the second angle is the 
outward-self. The inner-self points to the consciousness of the young adult in areas of 
creativity, introversions or extroversions, self-confidence, strengths and weaknesses, 
personality, mental health and maturity, and many aspects related to these. The 
outward-self is the environment and circumstances, and the young adult in relation to 
the world outside with which he or she interacts with and gets feedback from.  
 
Self-awareness has a significant learning element to it. However, as with all knowledge 
gained or learnt, decisions or choices need to be made with and about that which has 
been learnt. According to Beresford and Sloper (2008:3), theories regarding 
judgement, decision-making and choice generally fall into two categories: normative 
theories of cognition, and descriptive theories of cognition. Normative theories are 
concerned with how a person should or ought to reason, make judgements and take 
decisions. Theories falling into this category include formal logic, probability theory, 
and decision theory. Descriptive theories set out to describe how people actually think 
when making decisions and have empirical evidence to support them.  
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Another aspect to consider with regard to self-awareness in the young adult is how he 
or she processes the information gained. The Information Processing Approach to 
decision research can be traced back to Simon (1955 in Gaudine & Thorne, 2001:175-
187; Beresford & Sloper, 2008:4) and the notion of bounded rationality, that is, humans 
are ‘bounded’ by constraints in the environment, and the mind; these constraints 
shape a person’s behaviour. Research taking this approach initially focused on the 
cognitive aspects of decision-making. More recently, it has expanded to include 
emotional and ‘ease of justification’ aspects of decision-making (Beresford & Sloper, 
2008:4).  
 
The approach is based on the following assumptions:  
 
• “individuals are highly selective about what information they attend to and how it is 
used;  
 
• acquiring and processing information has cognitive and/or emotional imputes; and 
 
• beliefs and preferences are often constructed or generated through the process of 
decision-making, as opposed to individuals having known, well defined preferences 
which they bring to a decision-making situation.”  
 
The Adaptive Decision-Maker Framework is an example of the Information Processing 
Approach to decision-making (Beresford & Sloper, 2008:5). It is concerned with how 
individuals choose between different courses of action; in particular, in choice 
situations where no single alternative or option is based on all attributes, qualities and 
features (Shaki & Gevers, 2011:639). These sorts of decisions are known as 
‘preferential choice problems’.  
 
The Adaptive Decision-Maker Framework proposes that preferential choice problems 
are generally solved through a process of information acquisition and evaluation of the 
alternatives and their attributes (Beresford & Sloper, 2008:6).  
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The attributes by which the different options are defined will vary according to:  
 
• the desirability of the decision-maker;  
 
• the uncertainty of actually receiving the attribute value; and 
 
• the willingness of the decision-maker to accept a loss on one attribute for gain on 
another attribute.  
 
Decision-making with reference to the story was an important factor from the outset, 
as the father had to make a choice with regard to the son’s inheritance, how the son 
chose to work with his inheritance, what the father did when the son returned, and how 
the elder brother chose to respond to the returning brother and his father. The ability 
to learn and develop self-awareness from the learnt experience and decisions made 
is most evident with the younger son (Wittmer, 2019:507). Developing a psycho-
educational model to facilitate self-awareness in young adults’ decision-making is thus 
an important factor with regards to developing self-awareness (Gaudine & Thorne, 
2001:175-187).  
 
Self-awareness is knowledge gained or learnt about the young adult about himself or 
herself. Self-knowledge consists of aspects of the physical world, social comparison, 
reflected appraisal, introspections and self-perception. According to Duval and 
Wicklund (1972:23) and Dijksterhuis and Bargh (2001:1-40), at any given moment a 
person can focus attention on the self or on the external environment. Focusing this 
attention on the self enables self-evaluation. When a person is self-focused, they 
compare themselves with standards of the correct societal behaviour that specify how 
the self ought to think, feel, and behave; a person thus develops self-knowledge 
(Pacholik-Żuromska, 2019:1679). The process of comparing the self with standards 
allows people to change their behaviour and experience pride and dissatisfaction with 
the self (Dijksterhuis & Bargh, 2001:1-40). Self-awareness is thus a major mechanism 
of self-knowledge and hence important in this study. Self-knowledge was lacking with 
reference to the story of the prodigal son; as previously noted, he acted with an 
unobserved mind. It was only when he reflected on what brought him to the lowest 
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point in his story that he gained self-knowledge and could alter his behaviour and 
future decisions.  
 
The last aspect that relates to self-awareness from the perspective of the prodigal son 
and in relation to this study, is the guidance of self-awareness. Since self-awareness 
is knowledge about the self of the young adult that has been gained and learnt, it leads 
to the processing of the awareness gained and to decisions made with the new 
information gained. Virtues are moral and ethical guidelines that support the idea that 
any rational person should attempt to have a well-integrated life and contribute to a 
healthy society (Gupta, 2006:373). In this study, developing self-awareness will also 
lead to internal conflict with a person’s virtues as a person observes in the story of the 
prodigal son. It could be seen as not very moral or ethical to ask a father for an 
inheritance or to come back after squandering the inheritance. Self-centeredness, 
being self-absorbed, narcissistic personality traits, antisocial behaviour, and 
egocentric behaviour could all be seen as the opposite pole of the moral, ethical and 
virtuous path (Peterson & Seligman, 2004:102). These self-centred actions could 
possibly also be seen as an effect of the unobserved mind. Therefore, this could be 
the rejection or denial of what a person becomes aware of, only to make a choice with 
regard to what is in their best interest no matter what the cost or consequence to others 
or the world around them (Peterson & Seligman, 2004:102).  
 
Thus far, two examples have been presented. The one, a 19-year-old student who 
came to see the researcher in the capacity of a clinical psychologist to get to know 
herself better in order to make a better life choice with regards to her studies. The 
other was a story about a young man making a choice and learning from his 
experience in order to make a new choice from the awareness he gained. Research 
to help and support the development of self-awareness with a focus on the young adult 
seems to be important; particularly in the context of the transitional life phase that the 
young adult finds himself or herself in with regard to the specific life choices that are 
expected at this time.  
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1.3  PROBLEM STATEMENT  
 
A person’s ability to have internal conversations is universal. The content of these 
conversations varies from person to person. The problem statement is how do young 
adults experience the process of gaining self-awareness? The researcher was 
interested in exploring this process, the experiences of the young adults, and the 
gaining of self-awareness.  
 
Contemplative education is concerned with the development of the whole person and 
is a form of humanistic education that first originated in the contemplative spiritual 
traditions (Roeser, 2014:13). Although the definitions of contemplative education are 
diverse, it can be defined as a set of pedagogical practices designed to cultivate the 
potentials of self-awareness and volition in an ethical, relational context in which 
values of personal growth, learning, moral living, and caring for others are also 
nurtured. Roeser (2014:13) therefore defines ‘contemplative education’ as 
complementary to several existing theoretical movements, such as moral and 
character education, youth development programmes, and social and emotional 
learning programmes that aim to cultivate young adults’ moral and civic identities as 
well as their social-emotional development. Education, in this instance, relies on and 
enriches each of the existing educational movements by providing a specific set of 
practices for cultivating mindful and intentional forms of living and learning. It is this 
educational framework that seems to be lacking in young adults’ development of self-
awareness, to help the young adult while learning in the general sense to also 
intentionally learn about him or herself. In this way, when life demands choices, young 
adults would then not have to ask, “who am I?”, but rather say “with what I already 
know about myself I am going to make the choice to study a specific course”.  
 
It was critical for the researcher to ask himself, firstly, why this is an important aspect 
or phenomenon to study, and secondly what the possible benefits could be of 
exploring the self-awareness process. As he observed the story of the lost son, the 
researcher also observed many of his clients’ voices in the therapy room, and on a 
deeper level actually observed himself. What would have happened to the lost son, 
many of the researcher’s clients, and to the researcher if they and he never discovered 
the inner observer voice? In truth, the researcher can only answer for himself and 
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speculate on the others; he would have been mentally unhealthy and unbalanced. To 
the researcher, that is already enough of a reason and benefit to explore this topic 
further. He believes it is thus necessary to facilitate self-awareness as a way to support 
young adults to live mentally healthy lives, whatever that may represent for each 
individual.  
 
To truly make a compelling case for this problem of young adults not having enough 
self-awareness to make better choices at a very young age, a few concepts already 
discussed should be pulled together meaningfully. As mentioned earlier in this 
chapter, the focus is self-awareness within a specific age group, namely young adults. 
Learning theory and educational models also seem to play a very specific role in the 
development of self-awareness, as well as the specific age group and the phase they 
are in.  
 
According to Knight (2017:1047), an understanding of Erikson's psychosocial 
developmental stages has values for the therapist guiding a person to a better 
understanding of self. Seligman (2002:27) integrated Erikson’s theory and relational 
psychoanalysis to further support the need for understanding a person’s 
developmental age when in a therapeutic context. Marcia and Josselson (2013:325) 
also link the empirical research on Erikson's developmental theory with an approach 
to therapeutic intervention that is of further value and support to therapists from an 
array of therapeutic approaches. In this study, I will rely heavily on the eight stages of 
psychosocial development to gain a better understanding of the participants as young 
adults. 
 
Erikson’s (1963:467) eight stages of psychosocial development is a comprehensive 
theory of the processes of how a person develops throughout their life. It is also a 
theory of identity formation that includes establishing an authentic sense of self. 
Erikson used the term ‘identity’ to refer to a specific aspect of the self. Erikson believed 
this part of the self provides a quality of unity and purpose of the self (McAdams, 
2001:385; Knight, 2017:1047). Erikson chose the word ‘stage’ to make mention of the 
seasons of life such as childhood, young adulthood, or adulthood. Each of the eight 
developmental stages has a pair of opposing psychological tendencies, which need to 
be balanced. For example, in the first stage, infancy and orality, which are the two 
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opposing tendencies, a sense of trust and a sense of mistrust is present. It could be 
said the balance helps create the basis for the key outlook on life, namely, hope. In 
other words, a favourable ratio of basic trust over basic mistrust could be the first step 
in psychosocial adaptation (Knight, 2017:1047). Moreover, one tendency is not 
favoured over the other but rather a mix of both as equal opportunities for self-
awareness. Therefore, what is suggested is that a person should learn to trust in the 
self and the environment, but also know what and whom to mistrust so that the balance 
and integration between the two lead to a healthy engagement with the self and the 
environment. 
 
According to Erikson (1963:467), every developmental stage is initiated by a moment 
or time of crisis. This is what Erikson deemed as a turning point in the life cycle that 
arises because growth and awareness in a new part function together with instinctual 
energy. The word ‘crisis’ does not describe a disaster but rather the emergence of a 
different way of viewing the world. This new or different perspective of the person on 
the self and environment moulds and forms core relational templates and belief 
systems on how to engage with self and environment.  
 
Knight (2017:1047) states that the successful integration of the two opposing 
tendencies gives rise to an ego strength or virtue. It could be said that this contributes 
to the negotiation and resolution of the core developmental crisis at each stage. To 
negotiate the stages successfully, the emergence of the virtue or strength at each 
stage becomes vitally important for the continuation of the developmental process. 
This does not mean that the different stages are achievement-driven, and it is 
important not to underestimate the importance of the struggles or tendencies of the 
psychosocial resolutions (Marcia & Josselson, 2013:617). In old age, for instance, it is 
essential to experience both the tension between Integrity as well as the antithesis of 
Despair in order to create and formulate one’s own synthesis (Marcia & Josselson, 
2013:617). Erikson (1963:468) used the term ‘virtue’ to signify vitality and commented 
that without virtues, all other values and goodness would lack vitality. Therefore, all 
eight virtues or ego growth are necessary strengths for a mutual involvement in an 
ever-increasing social awareness, from infancy through to adulthood and old age. 
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Although it may appear that the developmental stage model is a map of individual 
development, each stage of growth occurs within both a social setting and also within 
an intergenerational setting (Marcia & Josselson, 2013:617). As an example, a child’s 
development of self in the first four childhood stages emerges in the context of their 
parents’ development of Intimacy, Generativity, and Integrity. Children confirm an 
endorsement of sorts to their parents in the parents’ sense of Generativity as much as 
parents, in turn, provide necessary supportive conditions for the child’s growth (Marcia 
& Josselson, 2013:617). To further strengthen this idea, think of a teacher’s need for 
confirmation from students in their experiences of Identity and Generativity, just as 
students need teachers in developing their sense of Industry and Identity. In the same 
way, older people need their adult children to confirm them in their sense of meaningful 
Integrity, while their adult children benefit from grandparents’ support of their 
Generative parenting (Marcia & Josselson, 2013:617).  
 
It could be said that each stage develops at every other stage so that individuals 
everywhere are going through a stage that has an impact on the development of 
another individual. In relation, all previous stages begin to form the personality 
structure, and all previous stages have echoes in the current stage and influence how 
future stages are negotiated (Knight, 2017:1047). For example, Basic Trust, the first 
stage of birth or infancy, emerges again at the stage of adolescence when Identity is 
the main ego task and focus; this time taking the form of a ‘trust of time’ (Knight, 
2017:1047). There is more to it than a hint of previous stages. For example, using this 
same example of trust in adolescence, “Generativity, the primary focus of adulthood, 
also exists in a prefiguring form during late adolescence, merging with the central 
adolescent concern of Identity. Hence, at Identity in late adolescence, there is a new 
Trust issue to be resolved as well as a contribution of accrued Trust from preceding 
stages. Concurrently at late adolescence, a generativity issue is also present” (Knight, 
2017:1047). 
 
The dark side of the current stage on the future stages are less common in terms of 
what may be facilitated. From a therapeutic viewpoint, it could be said that the 
therapists’ experience of a person has more to do with the incomplete prior stage 
resolved at a particular life period (Knight, 2017:1047). The implication could be to 
facilitate these awarenesses. It is important to note that if this integration of the two 
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opposing poles does not occur, growth becomes maldevelopment. Maldevelopment 
takes the form of either ‘maladaptive tendencies’, that is, a leaning more towards the 
syntonic or positive side, or ‘malignant tendencies’, that is, a leaning more to the 
dystonic or negative side (Knight, 2017:1047).  
 
Maladaptive tendencies are less dysfunctional or pathological than malignant 
tendencies and gravitate towards the neurotic personality propensities. Malignant 
tendencies, on the other hand, could go more towards the psychotic personality 
propensities and are therefore more severe in terms of psychopathology. Either 
syntonic and dystonic dispositions must exist, each in appropriate dynamic balance 
with the other, for all eight psychosocial themes in all eight stages (Kivnick & Wells, 
2013:45). For example, a client who has malignant tendencies rooted in the first 
developmental stage may have an over-identification with mistrust in the self and 
world, and a resultant persistently pessimistic outlook on life with little or no hope (the 
virtue). Both maladaptive tendencies and malignant tendencies can be treated in later 
life, while the more severe pathologies or malignant tendencies may take longer to 
correct (Kivnick & Wells, 2013:45). 
 
In the psychosocial stage, help or support occurs within especially attuned social 
contexts. When a set life cycle or time period has passed, social support is not as 
available as it was at the appointed time (Kivnick & Wells, 2013:45). This has 
implications for the researcher in this study to take note of in supporting the young 
adults’ learning of self-awareness when big life choices are being made. The support 
will not be so helpful after the choice has been made, and the consequences have 
been lived with for some time. It means that anyone facilitating self-awareness should 
be aware that a person may have issues related to other developmental stages, and 
that, as indicated, the stages are not strictly age-related. 
 
Erikson’s developmental stages give a road map of development with reasonably 
focused points in ego growth and awareness, and equally expected hindrances, 
challenges, and alternatives (Knight, 2017:1047). Ego awareness and growth within 
this theory, as in classical psychoanalytic theory, emerges from a conflict that is both 
inner and outer, that is either facilitated or blocked by social contexts in which the 
person must necessarily live and function.  
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Psychosocial development therefore occurs as the person negotiates the life cycle 
journey, sometimes aided, sometimes hindered by his or her relational or interpersonal 
world, but always leading to better mental health (Knight, 2017:1047). It was important 
for the researcher to be aware of this in order to aid him during the data gathering and 
data analysis process. The researcher should be aware of the developmental stage 
that the young adult is in with regard to self-awareness. 
 
Table 1.1 presents Erikson’s eight stages of development with adaptive strength or 
virtue and maldevelopment tendencies. 
 
Table 1.1: Erikson’s eight stages of development with the adaptive strength 
or virtue and maldevelopment tendencies (Knight, 2017:1047) 
Stages 
Stage Description 
(Syntonic Tendency- 
Dystonic Tendency) 
Adaptive 
Strength / 
Virtue 
Maldevelopment 
(Maladaptive 
tendency- Malignant 
tendency) 
Infancy 
Basic Trust vs 
Mistrust 
Hope 
Sensory 
maladjustment- 
Withdrawal 
Early childhood 
Autonomy vs Shame 
and doubt 
Will 
Shameless wilfulness - Compulsion 
Play age Initiative vs Guilt Purpose 
Ruthlessness - 
Inhibition 
School-age 
Industriousness vs 
Inferiority 
Competence 
Narrow virtuosity - 
Inertia 
Adolescence 
Identity cohesion vs 
Role confusion 
Fidelity 
Fanaticism - 
Repudiation 
Young adulthood Intimacy vs Isolation Love 
Promiscuity - 
Exclusivity 
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Stages 
Stage Description 
(Syntonic Tendency- 
Dystonic Tendency) 
Adaptive 
Strength / 
Virtue 
Maldevelopment 
(Maladaptive 
tendency- Malignant 
tendency) 
Adulthood 
Generativity vs 
Stagnation / self-
absorption 
Care 
Over-extension- 
Rejectivity 
Old age wisdom Integrity vs Despair Wisdom 
Presumption - 
Disdain 
 
To be mentally healthy means wholeness in mind, body and soul, and finding a healthy 
balance between these three aspects (Mental Health Government, 2019:1). This 
translates to a healthier relationship with the self, not being filled with problem-
saturated stories, a healthier relationship with others, not having superficial and 
pseudo-relationships without depth – especially with those close to a person – and a 
healthier relationship with the world, not one where a person lacks compassion, 
empathy and understanding. Why is it that a person receives more joy from giving 
someone something that they need than receiving something? Why is it that the gift is 
in the giving? It is the researcher’s opinion that socially constructed discourses like 
these are old wisdom gained over time by those who came in contact with their inner 
observer as they experienced self-awareness.  
 
The benefit for the researcher in this study then is not for young adults to become 
perfect, but to learn how to live in balance and harmony with their imperfections, as 
was seen in the story of the prodigal son. He did wish his father dead, he did waste all 
his inheritance, but he also did learn something about himself, and he could restore 
some balance in the relationship between himself and his father. As previously 
mentioned, Elias, et al. (2008:248) define ‘self-awareness’ as a learning capacity that 
marks a specific step or movement in one’s self-development. This is not to say that 
a person will now know themselves fully or understand every choice and not make 
mistakes or uninformed choices again. Developing self-awareness could, however, 
lead a person to take responsibility for those choices, thoughts, feelings, and actions. 
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It could lead to more freedom in choice; for example, the young son could make a 
choice to return home and face any consequence from his father because he has 
accepted, learnt, and became indifferent about the consequences and free from 
defensiveness.  
 
Becoming defensive when being confronted with new learning from an experience 
could be seen as the first sign of an unobserved and unaware life, especially when the 
experience comes with great pain. Once a person gains self-awareness about their 
experience, it becomes a choice to act in the same old way or to start acting in a new 
way. The problem therefore seems to be a lack of support, guidance and learning for 
young adults in developing a way to gain self-awareness and share their voice with 
regard to their experience.  
 
The questions that arose from the problem statement were: 
 
• How do young adults experience becoming self-aware? 
 
• What can be done to facilitate young adults to develop self-awareness as an integral 
part of mental health? 
 
1.4  PURPOSE AND OBJECTIVES 
 
The purpose of the study was to explore and describe how young adults experience 
self-awareness, and subsequently to develop a psycho-educational model to facilitate 
young adults’ self-awareness as an integral part of mental health.  
 
Thus, the objectives of this study were to: 
 
• explore and describe how young adults experience self-awareness; and 
 
• develop a psycho-educational model and describe guidelines to implement the 
model to facilitate self-awareness in young adults as an integral part of mental 
health.  
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1.5  PARADIGMATIC PERSPECTIVE  
 
Weaver and Olson (2006:459-469) define a ‘paradigm’ as “a pattern or model, and 
exemplar”. The central paradigm that guided this research is outlined in the following 
section. Guba (1990:25) and Denzin and Lincoln (2011:19) define a ‘paradigm’ as “a 
basic set of beliefs that guides action”. 
 
These definitions are important because it guided and informed the researcher’s 
perspectives in this study. It guided the researcher’s underlying beliefs in order to 
understand his personal reality and viewpoints that guided this study. The specific 
paradigmatic perspectives of this study are further discussed under the meta-
theoretical assumptions, theoretical assumptions, and methodological assumptions 
(Taylor, 2006:68).  
 
1.5.1  Meta-theoretical assumptions  
 
Meta-theoretical assumptions are socially constructed discourses or belief systems 
that one has about people, the environment, relationships, and mental health (Reus-
Smit, 2013:589). Although meta-theoretical assumptions provide a framework to guide 
research, they are not measurable. The discussion that follows aims to illustrate how 
the meta-theoretical assumptions that guide the theory are transferable, and therefore 
was adopted to this study and its relevant context (Van den Broeck, Vansteenkiste & 
De Witte, 2008:109).  
 
1.5.1.1  Person 
 
For the purpose of this study, a ‘person’ refers to a young adult between the age of 18 
and 21 years, who is part of a specific group or community that has gained a certain 
level of self-awareness (Carducci, 2009:189). The community will also see such a 
person as someone who has self-awareness into their own thinking, behaviour and 
feeling patterns. The person can be described as a spiritual being that has the ability 
to reflect and connect with him or herself but also with the world around him or herself. 
The person therefore has the ability to decide to bring about change and growth from 
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what is learnt in awareness. The person can also then be held accountable to take 
responsibility for what they feel, think and do.  
   
1.5.1.2  Environment 
 
The environment includes both external as well as internal contributing factors 
(Hutchison, 2018:18). External factors might include financial, social, career, 
relationships, family, friends, spouses, mentors, calling, religion, culture, academic 
achievement, and resilience with regard to the world surrounding a person. The 
internal environment contains dimensions regarding physical health, psychology, and 
spirituality (Kondrat, 2011:544). Both internal and external factors need to be 
considered, along with the interplay between them, when determining a person’s self-
awareness. Maddux (2016:4) suggests that humans are active shapers of their 
environment and function as contributors to their own motivations, behaviour and 
growth within an environment of continual feedback loops. A person gains 
understanding and changes their thoughts because they are able to self-reflect and 
self-regulate in the environment in which they find themselves (Kondrat, 2011:544). 
The ability to exercise control over the interaction between the environment and a 
person’s own thoughts, motivations and actions is a distinctly human characteristic.  
 
1.5.1.3  The researcher as registered counsellor  
 
In this study, the researcher was positioned as the registered counsellor. He was an 
active observer, of both research participants’ stories, and his own lived story of self-
awareness. As the registered counsellor, the researcher had a curiosity about the 
participants’ stories of self-awareness. A value that the researcher strove towards was 
to listen to the participants’ stories without judgment and assumptions (Morgan, 
2000:5; Epston, 2008:11). The participants were positioned as the experts of their own 
lived stories and with the use of open-ended questions, the researcher created a 
space where the participants could share as much as they were comfortable with 
regarding their own experience of self-awareness.  
 
The researcher also engaged the participants holistically, which means he observed 
them as mind, body and soul in order to explore and facilitate their ideas or practices 
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of self-awareness and how this influence decision-making (Jarvis, 1999:17). As the 
registered counsellor, the researcher is registered as a clinical psychologist at the 
Health Professions Council of South Africa, holding a Master’s degree in clinical 
psychology. For the purpose of this study a registered counsellor could be seen as 
any person holding a relevant qualification at an accredited institute and is registered 
with a regulating body who has a clear scope of practice as guideline to render 
services in counselling. The relationship had to be one of trust, consent, and 
confidentiality.  
 
1.5.1.4  Mental health  
 
‘Mental health’ could be defined as a healthy balance between a person’s physical, 
spiritual, and psychological dimensions. A mentally healthy person manages his or her 
external and internal environment and their demands. Mental health is also the 
individual’s capacity to interact with the environment in such a way that self-
actualisation and a subjective sense of well-being are promoted (University of 
Johannesburg, Department of Nursing, 2017:2-16).  
 
Central to mental health is self-awareness, self-acceptance, and emotional 
intelligence. According to Goleman (2006:29), it is only when a person understands, 
accepts, and lives with an awareness of themselves in all their dynamic functioning 
that they can appropriately respond to others and the world around them. Mental 
health can therefore be seen as a positive self-image and the ability to take ownership 
and make choices, and to solve problems. Achieving mental health is a lifelong journey 
and process for each individual. Mental health for the young adults is therefore an 
integral part of the transitional phase since, in young adulthood, that will have a direct 
link to decision-making.  
 
The World Health Organisation (2014:1) agrees that mental is a state of well-being, in 
which every individual reaches his or her own potential. This will lead to a person 
coping with normal stresses of life, and contributing productively to his or her 
community. Mental health is an important aspect of self-realisation and self-
actualisation as described by Maslow (in Venter & Venter, 2010:30). However, it 
should also be said that it is essential when the person would like to develop self-
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awareness. This development of self-awareness is indicative that the person would 
like to move beyond the self and experience a communion beyond the boundaries of 
what the self represents (Venter & Venter, 2010:30). 
 
1.5.2  Theoretical assumptions  
 
Theoretical assumptions are statements which can be seen as truthful, even though 
they were not necessarily scientifically tested. It can be said that it is underlying to the 
individual’s thought patterns and behaviour, which will only be known by reflection and 
introspection. If researchers are able to identify, acknowledge and declare their 
assumptions, it can be of great value (Roulston, 2011:51). These assumptions also 
influence the development and implementation of the research.  
 
In this study, the researcher viewed theoretical assumptions through the lens of the 
existentialists, since the existentialist view is that of a personal, unique, conscious, 
and subjective experience of the person is their own reality (Wall, 2005:316). Wall 
(2005:316) argues that scientific and philosophical knowledge creates a rational 
construction of reality. Therefore, it could be said that the person’s view is a distorted 
view of reality rather than a pure reflection of the experience. 
 
Wall (2005:316) suggests that a person has a choice, and that making that choice 
could cause a great deal of anxiety in the person. He goes further to say that people 
make themselves what they would want to be by their free choice. By implication, the 
young adults who participated in the interviews were choosing to share their 
experiences with the researcher. Frankl (2006:75) supported this stance when he 
suggested that a person has choices about what their attitudes will be about the 
experiences in their lives. He stated that a person has the ability to find meaning in 
their circumstances, even if it is amidst suffering (Frankl, 2006:75). Seligman 
(2002:27) expands on this idea by stating that mental illness can be prevented by the 
promotion of a person’s existing strong qualities, skills and virtues.  
 
Yalom (2008:84) suggests that a person takes responsibility for how they live their 
lives. This study strongly relates to this statement. In other words, for a person to be 
able to take responsibility for their decisions, they need to be self-aware, have 
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knowledge of self and be accepting of self. The researcher embarked on this research 
with an open and aware mind when he conducted the phenomenological interviews 
with the young adults wanting to develop self-awareness. The results of the interviews 
were reconceptualised in the literature.  
 
The following theoretical statements were thus adapted for this study: 
 
• The young adult has the ability to develop self-awareness. This awareness includes 
cognition, emotions, behaviour and spiritual dimensions. The young adult has the 
choice and capacity to connect to how his or her thoughts, feelings and body 
interact with each other. Furthermore, how his or her awareness and acceptance 
of this awareness can be applied to develop mental health.  
 
• The young adult is a spiritual being and the more their spiritual awareness 
increases, the more the young adult will develop in self-awareness.  
 
• The young adult can have demands on their internal and external environment that 
they must bring into balance. The internal and external environment are also 
potentially useful as a source of feedback for self-awareness.  
 
• To develop self-awareness as a young adult is to develop as a mentally healthy 
young adult.  
 
1.5.3  Theoretical definitions 
 
The following theoretical definitions were used in this study. 
 
1.5.3.1  Psycho-education 
 
Psycho-education refers to the education offered to individuals and their families with 
regard to living a mentally healthier life (Geller & Srikameswaran, 2015:191). The goal 
is for the individual to be educated with regard to a specific psychological 
understanding of what they might expect and how to further develop in a healthy 
 26 
manner, and integrate the new learning into feelings, thinking and behaviour (Joseph, 
2009:99-103). Individuals are also educated and made aware of the capacity, 
resources, support structures and coping skills that are available to them in developing 
well-being and mental health. In this study, a psycho-educational approach was 
followed by developing a model that could facilitate new learning with regard to self-
awareness in young adults as an integral part of mental health.  
 
1.5.3.2  Model  
 
In this study, a model is seen as a symbolic representation of a theoretical idea or 
stance in words, pictures, diagrams, mathematic notations or physical structures 
(Chinn & Kramer, 2015:252). A model uses symbols or diagrams to represent 
relationships among phenomena in a structured way to provide a framework through 
which a phenomenon can be viewed. A model can also be described as abstract, 
related constructs that reflect the philosophical ideas of a researcher (Burns & Grove, 
2005:128).  
 
In this study, a psycho-educational model was developed and operationalised to 
facilitate self-awareness in young adults as an integral part of mental health.  
 
1.5.3.3  Facilitation 
 
Facilitation is a dynamic interactive process for the promotion of mental health through 
the creation of a positive environment, mobilisation of resources, as well as the 
identification and bridging of obstacles in the promotion of mental health (Guerin, 
2010:1-2). Facilitation can also be referred to as an activity, which makes an idea or 
goal achievable for others (Ewles & Simnett, 2005:335). In this study, facilitation refers 
to the role that the researcher plays in creating a context in which participants could 
freely share their personal growth towards self-awareness so that a model could be 
created to facilitate self-awareness.  
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1.5.3.4  Self-awareness  
 
Self-awareness is an awareness of one’s own mental states, perceptions, sensations, 
attitudes, intentions and emotions, public self-aspects, behaviours and general 
physical appearance (Knoblich & Flach, 2003:620-632). Self-awareness, in this study, 
is the capacity of young adults to reflect, become aware of and recognise their own 
feelings, behaviours and characteristics in order to gain an understanding with regard 
to their own cognitive, physical and emotional self, and with this new awareness make 
choices and act. Self-awareness is also seen in this study as the internal witness to 
internal conversations a person has with themselves (Amador, Flaum, Andreasen, 
Strauss, Yale, Clark & Gorman, 1994:826-836). 
 
1.6  RESEARCH DESIGN AND METHOD 
 
The research design and method are discussed in the following paragraphs.  
 
1.6.1  Research design  
 
In this study, a research design was viewed as a plan or blueprint of how the research 
was conducted and can be defined as a set of guidelines and instructions to be 
followed in addressing the research problem (Mouton, 2010:107). Ritchie (2014:82) 
defines the research design as an overall plan for collecting and analysing data. The 
research design of this study was theory generating, qualitative, exploratory, 
descriptive, and contextual.  
 
1.6.1.1  Theory generating  
 
Theory-generating research is designed to clarify and describe relationships between 
concepts in an attempt not to have preconceived ideas of what the relationship might 
mean (Chinn & Kramer, 2015:216). Therefore, the researcher used theory-generating 
research to keep an open mind when observing the process and research participants. 
 
Chinn and Kramer’s (2015:35) and Dickoff, James and Wiedenbach’s (1968:430) 
methods were combined in generating the theory. Dickoff et al. (1968:430) define 
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‘theory’ as a conceptual system invented for some purpose. Chinn and Kramer 
(2015:51) describe theory as a creative and rigorous structuring of ideas that comprise 
of elements that can form the basis for a descriptive scheme. Inherent in both 
definitions is the concept of theory generation.  
 
Many phenomena cannot be observed directly, therefore, a theory-generating 
research design is used to gather data in an indirect way (Chinn & Kramer, 2011:217). 
Phenomenology was used as the research method in this study. Phenomenology is 
designed to describe or interpret the subjective, lived experience of the participants to 
explore the meaning that the participants give to the experience being studied (Chinn 
& Kramer, 2011:217). The theory generated in this study was used to develop a model, 
along with guidelines for implementing this model, as part of gaining better self-
awareness for improved mental health.  
 
1.6.1.2  Qualitative research  
 
In this study, a qualitative approach was used since rich and descriptive data were 
needed. Denzin and Lincoln (2011:3) and Creswell (2014:35) define qualitative 
research as a situated activity that locates the observer in the world and involves an 
interpretive naturalistic approach to the world. This means that qualitative researchers 
study phenomena in their natural settings, attempting to make sense of, or to interpret, 
phenomena in terms of the meaning people bring to them. Qualitative researchers 
focus on qualities, processes, and meanings rather than on quantitative concerns such 
as measurement (quantity, amount, intensity, frequency), and causal relationships 
between variables (Denzin & Lincoln, 2011:3; Creswell, 2014:35). In this study, the 
participants’ individual stories and experiences were listened to in order to gain a 
better understanding of how they developed or gained better self-awareness by using 
a specific model of practice.  
 
1.6.1.3  Exploratory research  
 
This study can also be seen as exploratory because the purpose of the research was 
to become familiar with a specific phenomenon and acquire new insight into it. The 
reason was to formulate a more precise idea, theory, or stance about the phenomenon 
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(Shields & Rangarajan, 2013:109). The results of exploratory research are not usually 
used for decision-making alone, but to gain significant insight and understanding into 
a situation, person, or community. Exploratory research is also not typically 
generalised to a large population (Shields & Rangarajan, 2013:109). In this study, the 
experience of gaining self-awareness of young adults between the age of 18 and 21 
years of age was explored in order to develop a psycho-educational model that could 
facilitate self-awareness as an integral part of mental health.  
 
1.6.1.4  Descriptive research  
 
Descriptive research was also used in an attempt to describe the phenomenon being 
studied in detail. Descriptive research is used to describe the characteristics of a 
person, situation or phenomenon being researched. It does not necessarily answer 
questions about how or why these characteristics occurred, but rather addresses the 
what of self-awareness that is gained through young adults’ experiences (Shields & 
Rangarajan, 2013:71). Descriptive research is involved in exploring the phenomenon 
as it exists naturally and aims to describe the individual phenomenon. According to 
Gravetter and Forzano (2006:322-347), the goal is to explore the observed 
phenomenon and to obtain separate descriptions for each phenomenon when several 
are involved. The description will then lead to a richer understanding of the 
phenomenon being studied (De Vos, Strydom, Fouché & Delport, 2011:96). In this 
study, a model and guidelines to implement the model were described.  
 
1.6.1.5  Contextual research 
 
Contextual research is person-centred and aims to study people in their natural 
environment or context in order to understand the dynamics of human experience as 
fully as possible (Denzin & Lincoln, 2011:467). In this study, a group of young adults 
between the ages of 18 and 21 years who demonstrate self-awareness were 
interviewed in their community setting. This study therefore focused on obtaining full 
and rich data in order to develop a proposed model that could facilitate self-awareness.  
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1.6.2  Research method  
 
The following four steps of Chinn and Kramer (2015:215) were followed in conducting 
this study, in order to develop a model that could facilitate self-awareness as an 
integral part of mental health.  
 
1.6.2.1  Step 1: Concept analysis  
 
Concept analysis is the process whereby central concepts are identified, defined and 
classified. Concepts are the building blocks of scientific knowledge, and hence, 
concept analysis is an important part of theory generation (Shattell, 2004:13). This is 
done in two parts: 
 
a) Identification of the central concept 
 
Fieldwork was conducted to identify the central concept. A phenomenological 
approach was utilised. The population was between the ages of 18 and 21 years of 
age and part of the same community. Purposive sampling was used to select the 
participants (De Vos, et al. 2011:232). Purposive sampling involves the conscious 
selection of participants who were seen as individuals who practice self-awareness on 
a daily basis (De Vos, et al. 2011:342-347). In-depth, phenomenological interviews 
were conducted to explore how the participants gained self-awareness. The interviews 
were recorded and then transcribed. Interviews were conducted until data saturation 
was reached. Data saturation (Mason, 2017:2) is achieved when new data does not 
necessarily bring forth new information with regard to the phenomenon being 
explored. Observation and field notes were also used as data collection methods.  
 
The data gathered were then analysed using the method of data analysis described 
by Tesch (2013:34 in Creswell, 2012:238). The data were analysed by means of 
thematic coding, and the results were discussed in the literature. Thereafter the 
concepts were identified.  
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b) Concepts definition and classification 
 
The identified concepts were analysed, defined and classified. The concept definition 
process that was followed was the steps as proposed by Wandelt and Steward 
(1983:65-67), as well as Copi, Cohen and Flage (2016:180-196). Essential attributes 
for the concept definition were identified through dictionary and subject literature and 
demonstrated in a model case. The survey list of Dickoff, et al. (1968:422-435) was 
utilised for the classification process.  
 
1.6.2.2  Step 2: Placing the central concept into relationship  
 
In this step, the identified concepts in Step 1 were placed in relationship statements in 
order to develop a preliminary conceptual model as the framework for the research 
(Izumi, Baggs & Knafl, 2010:299-315). This was done in order to elaborate on the 
concepts and, at the same time, make the concepts less abstract. Walker and Avant’s 
(2011:160-168) approach was followed.  
 
1.6.2.3  Step 3: Describing the model  
 
In this step, a model was described using Chinn and Kramer’s (2011:152-205) criteria. 
The described model was evaluated by a panel of experts using Chinn and Kramer’s 
(2015:203) criteria to evaluate a model in terms of clarity, generalisability, importance 
and adequacy.  
 
1.6.2.4  Step 4: Guidelines for implementing the model  
 
In this step, guidelines to implement the model were established. Objectives and 
actions were then described for each guideline.  
 
1.7  TRUSTWORTHINESS 
 
It is proposed that trustworthiness be ensured by following the model of Lincoln and 
Guba (1989:301-331) and De Vos, et al. (2011:342-347). The following strategies 
were therefore applied in this study: 
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• Credibility (truth-value) was ensured by the researcher’s long-term involvement with 
the field, keeping a reflective journal, the researchers’ authority, triangulation, and 
peer reviews. 
 
• Transferability (applicability) was maintained through descriptions of the 
demographics of the participants and a complete description of results, including 
literature control and verbatim quotes from the interviews. 
 
• Dependability (consistency) was enhanced by including a description of the method 
of data collection, data analysis and data interpretation.  
 
• Confirmability (neutrality) was achieved by using an independent coder, audit trail, 
as well as attending and presenting at doctoral seminars.  
 
Trustworthiness is discussed in more depth in Chapter Two. 
 
1.8  ETHICAL CONSIDERATIONS  
 
Ethical permission and clearance to undertake this study were obtained from the 
University of Johannesburg’s Faculty of Education Ethics Committee (See Appendix 
A). Ethical procedures were followed and adhered to during the study regarding 
sensitive areas pertaining the participants’ personal lives. Dhai and McQuoid-Mason 
(2011:35-47) provide a principle-based framework for engaging in ethical problems 
and considerations, which were used in this study. The framework is also known as 
the ‘four principles’.  
 
1.8.1  Autonomy  
 
The principle of autonomy takes self-determination into account. The foundation of 
autonomy is informed consent and respecting the confidentiality of the participants 
(Dhai & McQuoid-Mason, 2011:35-47). Becoming part of this study was invitational, 
and written confirmation in the form of a consent form was required. The consent form 
included a description of the research purpose and the research question to be asked, 
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the researcher’s contact details and that of the supervisors. Informed written consent 
ensured that participants knew enough about the research to decide whether or not 
they wanted to participate in the study (Seidman, 2013:81).  
 
Written consent (Appendix B) was obtained from the participants in the time spent 
before the individual interviews took place. Participants were free to withdraw their 
participation at any time during the research process. Participants’ permission was 
requested to orally record the interviews. All data acquired from the participants were 
safeguarded on a personal computer with password control. Only the researcher and 
supervisors were privy to the participants’ collected data. All raw data will be discarded 
two years after the publication of the research. 
 
Confidentiality is the agreement between the researcher and participants that all 
information obtained will neither be made public nor available to others (Seidman, 
2013:81). However, when the participants agreed to take part in this research study, 
they were made aware that some information will be made public as part of the study. 
However, the researcher ensured the anonymity of all participants in the study by 
making it impossible to link any specific data to a specific person.  
 
1.8.2  Non-maleficence  
 
Non-maleficence is described as the principle of doing no or as little harm as possible. 
Thus, participant support and measures were put in place to prevent or manage such 
situations. However, if any of the research participant at any time or even after the 
research study was completed experienced trauma or strenuous emotional discomfort 
directly linked to their participation in the study, therapy and support were provided at 
no cost to the participant. The researcher was conscious that it might be difficult to talk 
about self-awareness, and the sharing of personal experiences might be 
uncomfortable. Therefore, the researcher was empathic and supportive during the 
interviews. 
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1.8.3  Beneficence  
 
Beneficence is a position of doing good to others and promoting others’ interest and 
well-being. This principle requires the researcher to act in the best interest of the 
participants and promote their welfare. Participants had an opportunity to share their 
stories in a safe environment; to be listened to and share the knowledge that has been 
gathered. They were not judged and assumptions were not made. Instead, the 
researcher remained curious and provided helpful feedback through the results of the 
research. The aim is for the researcher to ensure maximum benefits and minimum 
risks for research participants (Babbie, 2015:64). The needs of the young adults as 
the research participants were taken into account in this study by the researcher being 
flexible about when and where to meet for the in-depth interviews. The purpose of the 
study was to benefit the young adult by the development and learning of self-
awareness as an integral part of their mental health.  
 
1.8.4  Justice  
 
Justice considers whether the individual is properly treated when participating in the 
research. The following principles acted as guidelines: Written consent was obtained 
from all participants to take part in the research, which included approval to use their 
data. All participants had the right to withdraw from the study at any time without 
explanation or being ridiculed. None of the young adults approached to participate in 
the study was victimised or offered incentives for their participation or non-
participation. The interviews were conducted at suitable times in a comfortable office 
that the young adults were familiar with for minimum disruption to their normal daily 
routine.  
 
1.9  CHAPTER OUTLINE 
 
The chapters are divided in this study as follows:  
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Chapter One: Rationale and overview of study  
In this chapter, the researcher gave an overview of the context of the study by 
introducing the study and building towards the research problem, which was explained 
in detail. The research paradigm that guided this study was also explained.  
 
Chapter Two: Research design and method  
In Chapter Two, the researcher will discuss the research design and method used in 
the study. Additionally, the researcher will unpack and discuss the research method 
and design selected. Furthermore, a description of how the research method and 
design allowed the research question to be answered will be presented.  
 
Chapter Three: Discussion of research findings: Young adults’ experiences of 
self-awareness 
In this chapter, the researcher will engage with the experience of the participants’ self-
awareness. The results obtained using in-depth interviews will be discussed, and the 
final themes and categories that emerged from the study will be presented. Relevant 
literature will be cited as a control to the results and described.  
 
Chapter Four: Identification, definition and classification of the central concepts  
In this chapter, the researcher will discuss the common themes and categories 
identified during the in-depth interviews. The results will serve as a basis for the 
description and development of the conceptual framework for the psycho-educational 
model to facilitate self-awareness in young adults as an integral part of their mental 
health. The central concept for the development of the model will be described and 
classified.  
 
Chapter Five: Description of the psycho-educational model as a framework of 
reference to facilitate self-awareness of young adults as an integral part of 
mental health 
In this chapter, a description of the model to facilitate self-awareness in the young 
adult as an integral part of mental health will be presented. The model will be reflected 
as a visual image, and the goal, context, assumptions, structural description and 
process description will be described in detail. Guidelines to implement the model and 
an evaluation of the model will be presented.  
 36 
Chapter Six: Conclusion, limitations and recommendations  
In this chapter, the researcher will provide a summary and critical reflection of this 
study. Limitations of the research will be described, and recommendations will be 
made from a counselling, educational and research perspective.  
 
1.10  CONCLUSION  
 
The researcher presented relevant literature to support the research problem from a 
critical viewpoint in an attempt to support the reason for this study. The young adult 
has many aspects of his or her life to consider in this specific developmental stage. It 
is in the midst of this transitional stage where choices need to be made that will have 
life implicating consequences. For the young adults, one of the most helpful learnings 
to navigate this transitional stage and make these life choices with clarity is self-
awareness, which needs to be developed. Hence, a model to facilitate self-awareness 
in the young adult as an integral part of mental health was developed. The researcher 
provided a rationale and overview of the study in this chapter. In Chapter Two, a 
detailed discussion of the research method and research design will be presented.  
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CHAPTER TWO 
RESEARCH DESIGN AND METHOD 
 
2.1  INTRODUCTION 
 
In Chapter One, the researcher explored the background, rationale and problem 
statement for this study. A description of the paradigmatic perspective was given in 
which the study is embedded. A brief discussion of the research method and design 
was provided, and a detailed description of the ethical measures implemented in this 
study was presented. The research method and design will now be described and 
discussed. 
 
2.2  RESEARCH PURPOSE AND OBJECTIVES 
 
The purpose of the study was to explore and describe how young adults experience 
self-awareness, and subsequently to develop a psycho-educational model to facilitate 
young adults’ self-awareness as an integral part of mental health.  
 
Thus, the objectives of this study were to: 
 
• explore and describe how young adults experience self-awareness; and 
 
• develop a psycho-educational model and describe guidelines to implement the 
model to facilitate self-awareness in young adults as an integral part of mental 
health.  
 
2.3  RESEARCH DESIGN 
 
A postmodern, constructivist and interpretive paradigm was used in this study (Denzin 
& Lincoln, 2008:14-15). Paradigms are all-encompassing systems of interrelated 
practices and thinking that define for the researcher the nature of their enquiry along 
three dimensions, namely ontology, epistemology, and methodology. Ontology 
specifies the nature of reality that is to be studied, and what can be known about it. 
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Epistemology specifies the nature of the relationship between the researcher and what 
can be known. The methodology specifies how the researcher may, in practical terms, 
go about studying what he or she believes can be known (Terre Blanche, Durrheim & 
Painter, 2006:16) Similarly, Guba (in Denzin & Lincoln, 2011:19) defines a ‘paradigm’ 
as a basic set of beliefs that guide action.  
 
Therefore, as Neuman (2007:45) puts it, social research involves many things, and it 
is only one way for people to find out something new or original about the social world. 
He goes further to say that in order to do this, a researcher needs to think logically, 
follow rules, and repeat steps over and over again. The researcher also needs to 
combine theories or ideas with facts in a systematic way and use his or her imagination 
and creativity. The researcher needs to organise and carefully plan, and has to select 
the appropriate techniques to address the question. The researcher also needs to treat 
research participants in an ethically acceptable way.  
 
According to Guba (in Denzin & Lincoln, 2011:19), the research process requires a 
sequence of steps. These are suggested by various approaches which begin with the 
researcher selecting a topic or a general area of study. In this study, it was the 
observed lived experiences of young adults that led to the research question. Because 
any topic is too broad for meaningful research, the researcher narrows it down and 
focuses on the specifics of the research question. In this study, the researcher 
observed the young adults struggling with the question of not knowing themselves well 
enough to make meaningful life choices. The researcher then engaged with the 
question and asked how young adults experience becoming self-aware.  
 
2.3.1  Postmodernism 
  
A postmodern paradigm was chosen for this study. The postmodern paradigm was 
based on the idea of the existence of a universal truth and language as faithful and 
unbiased (Terre Blanche & Durrheim, 2006:16). This philosophy ascribes to a view of 
the world as understandable, controllable and predictable, which in turn means that a 
person ‘knows’ what to do to effect change in any direction. From this perspective, it 
could be said that there can only be one ‘truth’ or account on which to rely and to which 
some people have access. However, when different people claim to possess this 
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‘truth’, it becomes clear that there could not be just one single ‘truth’ but that many 
possible interpretations were possible (Terre Blanche & Durheim, 2006:462). 
Postmodernism rejects the notion of a universal and objective knowledge (Lynch, 
1999:353), while knowledge, or what a person believes, is instead seen as an 
expression of the language, values and beliefs of the particular communities and 
contexts in which that person exists (Lynch, 1999:353).  
 
The message of postmodernism seems to be that the researcher should be wary of 
any account that claims to offer a sole explanation or interpretation, since many 
alternatives, accounts, descriptions, or meanings may be possible (Doan, 1997:45). 
In other words, postmodernism allows for a multiversity of reality containing multiple 
selves, meanings and contexts (Dickerson & Zimmerman, 1996:34). In this study, 
different realities were perceived and meanings were drawn from the same event, 
namely, ‘experiencing self-awareness’, which did not mean that all accounts were 
equally valid. Some might disregard age and gender, and at times it depends on where 
one is positioning oneself; for example, the young adult’s socio-economic status, 
access to resources, and life history, and so on. 
 
One should beware of any singular, totalising account that claims to contain the ‘whole 
truth and nothing but the truth’ (Doan, 1997:129). Postmodernism was appropriate for 
this study because the focus fell only on the young adults’ experiences of self-
awareness and what seemed to be reality and truth for them. This did not mean it was 
the only reality and truth; there could also the parents of the young adults, siblings and 
friends’ reality and truth that could be explored. This also led to the fact that the results 
could not be generalised to a particular population, because the researcher could not 
claim to have heard the true experiences of all young adults who had experienced, 
and were going through, the process of self-awareness.  
 
In the same way, social constructionism fits well with postmodernism in asserting that 
all stories are not equally valid, and is cautious against singular accounts whose power 
tends to further silence and marginalise those whose stories fail to fit or have not been 
heard. It prefers ‘stories based on a person’s lived experience’ rather than ‘expert 
knowledge’ since they allow for the experience of personal agency (Doan, 1997:189).  
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2.3.2  Constructivism  
 
Constructivism was implemented as a paradigm in this study. There are two 
distinguishing forms in the constructivist landscape identified by Phillips (2000:6), 
namely social constructivism and constructivism. Phillips (2000:6) suggests that these 
two different forms represent different sides to the same coin, one concerned with the 
nature of knowledge and the other with the processes of learning.  
 
Social constructivism is concerned with the nature of human knowledge. In other 
words, how bodies of knowledge come to be built up over time and how they come to 
be influential in the world. Some writers refer to this form of constructivism as 
epistemological, given its focus on the nature of knowledge (Moore, 2017:38). 
Constructivism, in contrast, refers to ideas about how a person learns. The essential 
premise here is that learners actively construct their own meanings and 
understandings as they make connections between new and old experiences and 
information. Both forms of constructivism draw on an anti-realist ontology which 
means there are multiple realities rather than an objective reality and a subjectivist-
relativist epistemology that knowers construct their own knowledge of the world from 
their experiences (Moore, 2017:333). The researcher in this study employed the 
constructivist paradigm, as this study was concerned with the learning of the young 
adults with regard to their experiences of self-awareness. Therefore, the constructivist 
paradigm suited this study best.  
 
The term ‘constructivism’ occurs in the context of learning theory which is a set of 
ideas about how individuals learn (Phillips, 2000:7), although some constructivists will 
argue constructivism is not a theory of teaching, but of learning (Fosnot, 2005:24). 
Graham and Levack (2016:294) refer to this form of constructivism as psychological 
constructivism because of its interest in the internal learning process of the individual 
as having two branches. He supports this by saying that there is constructivism that 
stems from the work of Piaget on the one hand and, on the other, explanations that 
give a more social slant on how a person develops an understanding that stems from 
the work of Vygotsky (Golding, 2011:45). Both these branches are concerned with the 
learning and meaning-making processes of the individual rather than with matters of 
collective knowledge formation and its legitimation as in social constructivism. The 
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focus becomes the intrinsic characteristics of the learner; mental processes, states of 
consciousness and cultural identities. In this study, the researcher sought to establish 
how the young adults experience the development or learning of self-awareness on a 
personal level. Learning takes place through students searching for viable solutions to 
problems (Golding, 2011:45). The researcher thus listened to how the young adults 
found ways to learn self-awareness with or without being consciously aware or seeking 
for the new knowledge.  
 
2.3.3  Interpretive  
 
An interpretive paradigm suited this study. Interpretive researchers believe that reality 
consists of a person’s subjective experiences of the external world. Therefore, it could 
be said that a person may adopt an inter-subjective epistemology and the ontological 
belief that reality is socially constructed. According to Willis (1995:68), interpretivists 
are anti-foundationalists who believe there is no single correct route or particular 
method to knowledge. Walsham (2006:321) argues that in the interpretive tradition, 
there are no ‘correct’ or ‘incorrect’ theories. Instead, they should be judged according 
to how ‘interesting’ they are to the researcher as well as those involved in the same 
areas of interest.  
 
Gephart (1999:256) states that interpretivists assume that knowledge and meaning 
are acts of interpretation, hence there is no objective knowledge which is independent 
of thinking. Myers (2009:289) suggests that the premise of interpretive researchers is 
that access to reality (whether internally experienced or socially constructed) is only 
through constructions such as language, consciousness, and shared meanings. The 
interpretive paradigm is underpinned by observation and interpretation. Therefore, to 
observe is to collect information about events, while to interpret is to make meaning of 
that information by drawing inferences or by judging the match between the 
information and some abstract pattern (Aikenhead, 2006:54). It attempts to 
understand phenomena through the meanings that people assign to them (Deetz, 
2006:34). In this study, this approach was utilised to understand the experience of 
self-awareness from the perspective of the young adult and to connect meaning to it 
as the researcher employed an interpretive paradigm.  
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Reeves and Hedberg (2003:32) note that the interpretivist paradigm stresses the need 
to put analyses in context. The interpretive paradigm is concerned with understanding 
the world as it is formed subjectively by the experiences of individuals. They use 
meaning-oriented methodologies, such as interviewing or participant observation, that 
rely on a subjective relationship between the researcher and participants. Interpretive 
research does not predefine dependent and independent variables but focuses on the 
full complexity of human sense-making as the situation emerges (Kaplan & Maxwell, 
2005:267). 
 
The interpretive paradigm also fit well with the phenomenological approach of this 
study. The underpinned principles of phenomenology focus on discovering and 
expressing the essential characteristics of a certain phenomenon as they really are. 
Literally, phenomenology is the study of phenomena. It is “appearances of things, or 
things as they appear in our experience, or the ways we experience things, thus the 
meanings things have in our experience” (Stanford Encyclopedia, 2019:367). It is the 
study of structures of consciousness as experienced from the first-person point of 
view. In its most basic form, a person attempts to create conditions for the objective 
study of topics usually regarded as subjective: consciousness and the content of 
conscious experiences such as judgments, perceptions and emotions (Menon, 
Anindya & Sreekantan, 2014:172). 
 
Creswell (2014:115) states that a phenomenological study describes the meaning of 
the lived experiences for several individuals of a concept or phenomenon. In the 
human sphere, this normally translates into gathering ‘deep’ information and 
perceptions through inductive qualitative research methods such as interviews and 
observation, representing this information and these perceptions from the perspective 
of the research participants (Lester, 2013:110). Observation and interviews are the 
key data collection methods within phenomenology (Aspers, 2004:23).  
 
The research design spells out the research topic and questions. It also helps the 
researcher to determine what kind of data are necessary to be able to answer the 
research question and how the data will be produced (Gibson & Brown, 2009:48). By 
following the research design chosen for this study, knowledge was obtained by 
carefully listening to the subjective experiences of the young adults in gaining self-
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awareness. There were many different experiences, including that of the researcher 
and the reader of the study. As the research progressed, increased detailed 
knowledge of the young adults’ experiences of gaining self-awareness unfolded 
(Creswell, 2015:21-24). The research design guided the planning and implementation 
of the study in such a way that it reached its intended goal (Burns & Grove, 2010:547).  
 
2.4  RESEARCH DESIGN  
 
In this study, a theory-generative, qualitative, exploratory, descriptive, and contextual 
design was used to gain a richer understanding of the participants’ experiences with 
regard to the phenomenon being studied (Mouton, 2010:101, 106). 
 
2.4.1  Theory-generating design  
 
A theory-generating study aims to discover and describe relationships without letting 
personal judgments or assumptions influence the meaning of the phenomenon being 
explored (Chinn & Kramer, 2011:153). It is not fully possible to observe a phenomenon 
in reality without having personal preconceived ideas or perceptions of what the 
phenomenon means; however, the researcher was aware of this fact and attempted 
to make observations as objectively as possible (Chinn & Kramer, 2011:156-162). 
Gray, Grove and Sutherland (2016:8) define ‘theory’ as a set of concepts that are 
defined and interrelated to represent a selected phenomenon which is developed from 
a combination of personal experiences, research findings, and abstract thought 
processes. Theories describe phenomena, it explains how things work, predict results, 
and / or prescribe interventions or therapies which guide research and practice 
(Walker & Avant, 2011:40). Chinn and Kramer (2011:155) agree in this respect that 
the aim of the theory is to improve practice, which is achieved by using theory in whole 
or in part to guide practice and evaluate the effectiveness of theory-guided practice. It 
is for this reason that Reeves and Hean (2013:1) state that theory and practice cannot 
be separated.  
 
The purpose of theory is to guide the researcher and provide complex and 
comprehensive understandings of a phenomenon that are not easily explained 
(Reeves & Hean, 2013:1). Furthermore, theories provide a framework for action and 
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for understanding it (De Vos, et al. 2011:300). It is thus suggested that although theory 
generation adds to the knowledge base of practice, concept development enables the 
broadened application thereof by way of frameworks and models to guide practice. 
Therefore, the theory will support and explain the phenomenon and enable the 
researcher to make predictions about the concepts and connect them to other 
concepts (Chinn & Kramer, 2011:158-160). In this study, a model as a framework of 
reference for the facilitation of self-awareness in the young adult as an integral part of 
mental health was developed. 
 
2.4.2  Qualitative research design  
 
Denzin and Lincoln (2011:3) state that qualitative research is an approach towards the 
world which is interpretive and naturalistic. It can therefore be said that research 
occurs in a natural setting where the researcher is trying to make sense of and 
interpret the phenomenon being studied in relation to the meaning a person attaches 
to it. A qualitative research design was chosen for this study as it is appropriate in 
developing the required level of understanding as set out in the objectives of this study 
(Mihas, 2019:15).  
 
A qualitative design creates a context for close collaboration and has a focus in the 
analysis on 
 
• understanding social actions and events in the research context; 
 
• valuing the natural setting of the participants and the concepts they use to describe 
and understand themselves; 
 
• valuing the social world in constructing accounts and theories that retain the internal 
meaning and coherence of the social phenomena; and 
 
• seeing social life as contextually valid accounts (Mouton, 2010:130, 166-196). 
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A qualitative design acknowledges that multiple realities exist; that of the researcher, 
the participants, and that of the reader interpreting the study (Creswell, 2012:175-176). 
These reality aspects can be described as the social world of the research participants 
(Mouton, 2010:168). Creswell (2012:175-176) reminds the researcher using a 
qualitative design to report these realities faithfully and to rely on the voices and 
interpretations of the participants. In this study, the concept that multiple realities exist 
is highlighted according to the above-mentioned statements, and therefore a 
qualitative research design was used (Willig, 2019:12). 
 
Qualitative research is used when the knowledge base about a phenomenon is limited, 
when the researcher suspects bias in the current knowledge base, or when the 
research questions are focused on exploring or describing a particular phenomenon 
(Creswell, 2014:18-19). Qualitative research considers specific contexts and explores 
events in their natural settings. The qualitative research design starts with a search for 
understanding of the whole; it is a holistic approach to research (Creswell, 2014:175-
176), to facilitate self-awareness as a phenomenon that could lead to better decision-
making as an integral part of mental health. According to Mouton (2010:95), a 
qualitative design focuses on the understanding of this phenomenon in its social 
setting with reference to the personal and immediate relationships in the system.  
 
It is therefore the researcher’s purpose to understand the meaning people construct 
about their world and experiences (Merriam, 2002:17). Qualitative research is an effort 
to understand and make meaning of experiences in their uniqueness as part of a 
particular context and the interactions therein (Denzin & Lincoln, 2008:4). The 
researcher entered the field without preconceived ideas. Qualitative research is rich 
in description and it includes an understanding of the specific context, the participants, 
the activities of interest, quotations from the participants, field notes, participants’ 
interviews, audio-recordings, electronic communication or a combination of all these 
in support of the outcome of the research (Machika, 2002:43). Machika (2002:43) 
further points out that qualitative research could be seen as an attempt to understand 
and interpret the phenomenon being studied from the participants’ perspective.  
 
Qualitative research focuses on small sample sizes and describes the situation as it 
is. The focus is not to predict or control the behaviour of the participants nor the 
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experiences they might have (Merriam & Grenier, 2019:7). Instead, the researcher 
aims to create a significant portrayal of the scene of the participants’ experiences 
(Tracy, 2019:21). The viewpoint of both the researcher and the participant are part of 
the context in which the research takes place. It is important for the researcher to 
continuously reflect on what and how they know what they know (Tracy, 2019:12). 
Tracy goes further to suggest that quality researchers will also reflect on how they 
experienced the research process in a specific context, both despite and because of 
who they are. The researcher in this study aimed to present and describe the 
phenomenon as accurately as possible and did not aim at generalisation.  
 
Language in qualitative research is therefore also different as opposed to quantitative 
research. Words like ‘understanding’, ‘explore’ and ‘meaning’ are often used in 
qualitative research and were also be used in this study. Also, in qualitative research, 
inductive logic is prevalent, and emerging categories come from the participants’ 
shared experiences, which could be described as context-bound information that 
leads to patterns that help explain the phenomenon (Silverman, 2016:361). Burns and 
Grove (2010:20) state that qualitative research is a systematic empirical search for 
meaning obtained from a person’s descriptions of real-life experiences and situations. 
It is for this reason that a qualitative research design was chosen for this study, in 
order to gain new understanding about self-awareness from a qualitative perspective 
on how better to facilitate self-awareness that could lead to better mental health. The 
design also assisted the researcher in exploring how self-awareness is beneficial in 
making decisions and in designing a specific model that could facilitate self-
awareness.  
  
2.4.3  Exploratory research design  
 
An exploratory research approach is implemented when the research phenomenon is 
relatively unknown or if new insights could be gained regarding the phenomenon 
(Mouton, 2010:103). With an exploratory approach, the researcher needs to be open 
to new ideas and stimuli, and acknowledge the importance of methods such as 
literature reviews (Mouton, 2010:119-121). Jupp (2013:45) defines ‘exploratory 
research’ as a methodological approach concerned with the discovery and generating 
of theory. It could be said that all research, by implication, is exploratory in nature, 
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where the researcher is the explorer, and to explore becomes a state of mind. In 
exploratory research, the question “what has led to the present situation” gets asked 
(Woodbridge, 2014:95). It is done to gain insight into a situation, phenomenon, 
community or a person, and refers to the collection of new facts relating to a topic or 
a topic of which relatively little is known. It determines if there are specific tendencies 
to be observed when the data are collected. Schutt (2018:14) supports the notion but 
goes further to say that exploratory research could also be done to get a clearer picture 
of the experience of a specific group of people, in a specific context, about which 
relatively little information is known.  
  
In this study, an exploratory approach was used to gain new insight into the 
experiences of the participants in a specific context to determine the meaning of their 
real-life (Babbie & Mouton, 2009:80). Although self-awareness has been researched 
in other contexts, the facilitation thereof and implementation of a specific model is an 
unknown phenomenon. The study aimed to gain new insights into participants’ 
experiences of developing self-awareness in order to develop a psycho-educational 
model that could facilitate self-awareness as an integral part of mental health in young 
adults.  
 
2.4.4  Descriptive research design  
 
Mouton (2010:102-103) explains that in descriptive research, the objective is to 
describe “what is” as accurately as possible. Descriptive research therefore focuses 
on the “how” and “who” questions, such as “how did this occur” and “who is involved?” 
Descriptive research and exploratory research have similarities and often overlap in 
practice. Exploring new issues is therefore less of a concern in descriptive research 
and the focus will be more on describing how things are. Descriptive research builds 
rich descriptions of complex situations that are unexplored in the literature (Marshall 
& Rossman, 2016:35). The focus of descriptive research is on providing a dense 
description of phenomena and their deeper meanings by way of describing the setting 
(Babbie & Rubin, 2010:125). Descriptive research is used in studies where new 
information is required about a phenomenon and to promote understanding of 
situations (Gray, et al. 2016:12). In this study, descriptive research was appropriate in 
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order for the researcher to gain a new understanding of the young adult and how he 
or she experiences self-awareness.  
 
According to Babbie and Mouton (2009:80-81), descriptive research allows the 
researcher to produce an in-depth description of the phenomenon being studied. The 
description of the “how” can thus also contribute to the knowledge base of the 
phenomenon being studied. In this study, it is used to describe how self-awareness is 
experienced by the young adult. 
 
2.4.5  Contextual research design  
 
As discussed in the section on qualitative research, a contextually bound strategy was 
used in this study (Denzin & Lincoln, 2008:982-983). According to Babbie and Mouton 
(2009:272), the aim is to describe and understand phenomena within the concrete, 
natural context in which they occur. Contextual research identifies what exists in the 
social world and the way it manifests itself (Gray, et al. 2016:135). The researcher 
adds that contextual research descriptions and displays contribute to the phenomenon 
as experienced by the participants of the study. It is important to note that the social 
context in which the experience occurs can influence the mental representation of the 
experience (Chinn & Kramer, 2011:173). It is therefore of value to clearly and 
accurately describe the context to provide useful information to the reader (Kline, 
2015:210).  
 
Being contextually sensitive in this study implies the recognition that apparently 
uniform or generalisable concepts take on a variety of meaning in different contexts; 
this includes the participants’ understanding of these concepts in their social life 
(Mouton, 2010:132-134). According to Mouton (2010:132-133), a context is a specific 
set of conditions in which actions are taken to manage, handle, carry out and respond 
to a specific phenomenon. These actions involve the direct exploration, analysis and 
description of phenomena in their natural environment. This study was contextual in 
nature because it recognised that the participants were all part of a religious 
community set in a middle-income economic context. The participants were between 
18 and 21 years of age. The researcher aimed to describe the context and the role it 
plays in the complete experience of the young adults’ experiences of self-awareness.  
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2.5  REASONING STRATEGIES APPLICABLE TO THIS RESEARCH 
 
This study was conducted through inductive and deductive reasoning, analysis and 
synthesis. This contributes to challenging assumptions and looking beyond the 
literature to uncover phenomena (Van Staden, 2013:37).  
 
2.5.1  Inductive reasoning  
 
Chinn and Kramer (2011:181) state that the process of reasoning in which general 
principles are inferred from a specific case are termed inductive reasoning. Babbie 
(2013:49) also suggests that inductive reasoning moves from the particular to the 
general or from concrete observation to general theoretical explanations.  
 
Thus, theories in inductive reasoning mean that the researcher begins with observing 
the empirical phenomena and then reflects on what is taking place. Thinking 
increasingly becomes more abstract and moves towards theoretical concepts and 
propositions (Kreuger & Neuman, 2006:60). Thus, the researcher began by immersing 
himself in the natural setting and describing events as accurately as possible. The 
researcher then developed a psycho-educational model that will make sense of the 
observations (Babbie & Mouton, 2009:272).  
 
In this study, inductive reasoning was used during fieldwork when interviews were 
conducted. The purpose was to identify concepts suitable for the intended model. In 
order to facilitate the process of induction, one key question was asked during the 
interviews. This helped the researcher to gain in-depth information during the interview 
process. Inductive reasoning could be defined as follows: 
 
• If all the assumptions are true, the conclusions are most probably, but not always, 
true. 
 
• The conclusion contains information not implicitly presented in the assumptions. 
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• The researcher starts doing research without an explicit conceptual framework with 
a general hypothesis or suspicion. 
 
2.5.2  Deductive reasoning 
 
Deductive reasoning was used in this study. Chinn and Kramer (2011:181) define 
deductive reasoning as moving from the general to the specific as logical conclusions 
are inferred from a general premise. According to Kreuger and Neuman (2006:59), to 
theorise in a deductive direction means that the researcher begins with abstract 
concepts, or in other words, a theoretical position that supports the logical connection 
among concepts. Only then does the researcher move towards concrete empirical 
evidence (Babbie, 2015:22).  
 
It is thus a form of reasoning that moves from the general to the specific. In deductive 
reasoning, the focus is such that premises provide evidence for their inclusion. In this 
study, deductive reasoning was used to create guidelines for the implementation of 
the described model.  
 
Deductive reasoning stipulates: 
 
• If all the assumptions are true, all the conclusions are true. 
 
• All the information in the conclusion is implicitly present in the assumptions.  
 
• The researcher starts doing research with a clear conceptual framework or blueprint 
and typology or theory.  
 
2.5.3  Analysis  
 
Creswell (2010:73) states that analytical methods enable researchers to organise and 
bring meaning to large amounts of data. In the analysis process, the researcher 
divides a whole into component parts so that it can be better understood. The 
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researcher also examines the relationship of each of the parts to the whole (Mouton, 
2010:161).  
 
In this study, according to Mouton (2010:168-169), the qualitative analysis focused on: 
 
• Understanding rather than explaining social actions and events in their particular 
setting and context, remaining true to the natural setting of the actors and the 
concepts they use to describe and understand themselves.  
 
• Constructing accounts and theories with regard to the social world that retains 
internal meaning and coherence of the social phenomenon rather than breaking it 
up into its constituent components. 
 
• Contextually valid accounts of social life rather than formally generalisable 
explanations.  
 
The relationship of each of the parts to each of the other parts and the whole was also 
examined. In this study, analysis was used during the interview process and in the 
exploration and description of concepts that were relevant to developing the model.  
 
2.5.4  Synthesis  
 
Synthesis refers to making a whole into something more than the parts alone imply 
(Hayase, Kanamori, Fukuchi, Kaji & Nakanishi, 2013:889). According to Mounton 
(2010:161), synthesis refers to the construction of a whole out of parts. The parts are 
the pulling together of various elements of data into patterns or relationships that were 
not clearly seen before, in order to form a new concept (Suri, 2011:63-75). Synthesis 
is used to collect data and/or interpret data without an explicit theoretical framework 
(Mouton, 2010:67). 
 
Wiggins and McTighe (2011:7) propose that there is an interaction between the reader 
and the text, and so the real meaning of the text lies between the lines. After analysis, 
 52 
synthesis has to follow so that the researcher can put together what was broken down 
to produce a whole and the new meaning becomes clear.  
 
The researcher used synthesis in this study to combine pieces of information obtained 
during the process of concept analysis in the following ways: 
 
• Data were obtained by conducting phenomenological interviews. The researcher 
reached conclusions; 
 
• during the description of the themes and categories, when Tesch’s (2013:67) 
method was used for data analysis (Creswell, 2013:187); and 
 
• when central concepts were placed in context and theoretical relationships were 
constructed, as well as in the description of the tentative conceptual model by using 
the relational statements.  
 
In this study, analysis and synthesis were used interchangeably, as well as the other 
reasoning strategies that were discussed.  
 
2.6  RESEARCH METHOD  
 
The four steps of Chinn and Kramer (2011:163-182) were followed to develop the 
model, and each step is discussed in further detail.  
 
2.6.1  Step 1: Concept analysis  
 
The first step in the research method was to identify, describe and classify the 
concepts that were used to develop the model. According to Chinn and Kramer 
(2011:164), concept analysis is a formal and rigorous process that is utilised to 
examine the structure and function of a concept. The concept analysis, according to 
Walker and Avant (2011:59), support the identification of how the researcher’s 
experiences are similar by categorising all things that are alike about them. In this 
study, concept analysis was achieved using the four-step framework proposed by 
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Chinn and Kramer (2011:163-182). The four-step framework provides a clear and 
systematic method with which to develop meaningful results. The first step is to identify 
a concept that reflects the topic of special interest to the researcher (Chinn & Kramer, 
2011:163). The concept analysis is divided into two sub-processes, as discussed next.  
 
2.6.1.1  Step 1.1: Identification of the central concept  
 
The central concept was identified by means of fieldwork. The research sample was 
determined by purposive sampling. According to Babbie (2015:247), this is also called 
judgmental sampling because the researcher decides which sample of the population 
will best serve the purpose of the study. The researcher therefore purposefully and 
consciously selects certain elements of the population to include in the study (Struwig 
& Stead, 2001:122).  
 
Concepts are clearly specified ideas that are formed from a specific model and the 
basis of a theory (Silverman, 2013:76). In the first step, the young adults’ experiences 
of self-awareness were explored by means of individual, in-depth, phenomenological 
interviews, observations and fieldwork as described by Chinn and Kramer (2011:176). 
 
A field study to explore the young adults’ experiences of self-awareness was done. 
Fieldwork, in this study, used scientific methods to study what happens in the context 
of the lives of the young adults. The researcher was the primary instrument for data 
collection and analysis in fieldwork that stemmed from a relationship between the 
researcher and the participant (Mligo, 2013:44). In fieldwork, the researcher did not 
collect the data in a laboratory setting, but engaged the participants in a natural setting 
to better observe the participants’ behaviour. In the context of this study, the setting 
was the researcher’s office, situated in a religious community setting which the 
participants visited weekly. In this setting, the participants also had many different 
experiences and encounters with different community members. Therefore, the 
participants did not have to act or correct their behaviour in any way and could act 
naturally without being judged or feeling uncomfortable.  
 
The researcher used words to reflect the observations and give rich meaning and 
descriptions to the participants’ experiences. The researcher aimed to find depth and 
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detail during the data collection and was interested in the meaning that the participants 
ascribed to their experiences (Mligo, 2013:45). In order for the fieldwork to be 
successful in this study, ethical measures had to be in place as described in Chapter 
One, and the researcher-participant relationship had to be trustworthy, safe, and 
confidentiality was clarified. Fieldwork was done by using phenomenological 
interviews with young adults between the ages of 18 and 21 years. Observations and 
field notes were utilised by the researcher as part of data collection.  
 
a) Population and sample 
 
The population in this study consisted of young adults. Purposeful sampling was used 
to select the participants for this study as they contributed specific information and 
insight related to the phenomenon being studied (Babbie, 2015:196). Participants in 
this study had to be part of a specific community in Johannesburg. They were selected 
from middle to high socio-economical class and were between the ages of 18 and 21 
years. For the purpose of this study, the researcher possesses knowledge of the field 
as a registered clinical psychologist and spiritual leader. This ensured that the 
researcher was able to select participants who were information-rich and able to 
provide specific experiences with regard to the central theme of the study (Burns & 
Grove, 2010:313).  
 
b) Data collection 
 
According to DePoy and Gitlin (2013:108), the researcher obtains knowledge through 
direct transactions with an individual or group that is known or expected to possess 
the knowledge they seek. In this study, a phenomenological hermeneutical approach 
was followed (Creswell, 2008:59). This means that in-depth phenomenological 
interviews were conducted as described by Kvale (2008:174-179). As mentioned, the 
participants were interviewed in the researcher’s office. This was a context and 
environment that the participants knew well, and they attended various activities on a 
weekly basis at the facility. The participants could therefore act naturally and without 
fear of judgment or bias (Creswell, 2015:64). The office space was also secure during 
the interview with the participants and privacy and confidentiality could be ensured.  
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The data were collected through phenomenological interviews (Mouton, 2010:110-
111). Face-to-face interaction allowed for deep, focused conversations with the 
participants and detailed descriptions from each participant’s experiences of self-
awareness could be explored (Ritchie, 2014:212). Observations and field notes were 
also used (Creswell, 2012:217) during the interviews. The researcher applied 
techniques as proposed by Seidman (2013:41) in terms of penetration, exploration 
and explanation to achieve a depth of answers. The following open-ended question 
was posed to the participants, “how is it for you to become self-aware?” and 
translated into Afrikaans, “hoe is dit vir jou om self-bewus te word?” 
 
It was the researcher’s aim to gather an authentic understanding of the participants’ 
experiences through the interview process. Therefore, open-ended questions are the 
most effective stance to take in reaching this outcome (Babbie & Mouton, 2009:232-
233). The research participants were also briefed on certain facets like the fact that 
they should not expect any therapeutic interventions as a result of taking part in this 
research. They also knew beforehand who the researcher was and what to reasonably 
expect regarding the research (Monette, Sullivan & De Jong, 2005:178). During the 
interviews, participants were not seen as repositories of knowledge and treasuries of 
information awaiting excavation; however, they were seen as constructors of 
knowledge in collaboration with the researcher (Holstein & Gubrium, 2007:114).  
 
In other words, a qualitative interview could be seen as a shared journey where the 
social context of the interview is intrinsically noteworthy to understand the data 
obtained (Donalek, 2005:124). It could thus be said that to analyse the data the 
researcher needs an understanding of the social context in which the interview takes 
place, as well as the social context of the participants and the researcher, respectively 
(Esterhuizen & Kooyman, 2001:110). However, it is also important to understand the 
social world constructed by the participants during the interview. Generation of data 
offers an authentic insight into the participants’ experiences as a primary issue 
(Silverman, 2013:136-137).  
 
Therefore, in this study, phenomenological interviews were used to gather data in the 
form of the participants’ shared stories and life experiences to gain a better 
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understanding of how self-awareness was developed. All attempts were made to 
maintain the trust and confidentiality of the information gathered during the interviews.  
 
The interviews were audio-recorded with the permission of the participants and 
transcribed verbatim (Glesne & Peshkin, 2006:115). It was important for the 
researcher to remain sensitive to his own understanding and knowledge regarding the 
phenomenon being studied (Mouton, 2010:110-111). Therefore, it is also important to 
note that with phenomenological interviews, it is not the number of participants 
interviewed that is important, but rather that the inner world of the participant is being 
explored as completely as possible. The sample size was therefore determined upon 
saturation in the description from the participants, namely when a particular idea about 
the same phenomenon is expressed repeatedly. Saturation is viewed as data 
‘adequacy’, in that data are collected until no new information is obtained (Guest, 
Bunce & Johnson, 2006:59-82).  
 
Rapport with the participants was established through relationship building over a 
number of years. The interview demographic details like the date, time and place were 
confirmed with the participants. The participants were also made aware of the reason 
for the interview, well in advance. Written informed consent was also obtained from 
the participants.  
 
Okun and Kantrowitz’s (2014:71-85) response techniques were used during the data 
collection process, and are now briefly described: 
 
• Listening: Listening is the ability to capture and understand the message that the 
participants communicate as they tell stories, whether those messages are 
transmitted verbally or nonverbally, clear or vague. 
 
• Paraphrasing: To paraphrase is a verbal statement that is interchangeable with the 
participants’ statement, although the words may be synonyms of words the 
participants used.  
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• Probing: Probing could be described as an open-ended attempt to obtain more 
information about something that could be described in further detail to give a richer 
description of the phenomenon.  
 
• Clarifying: To clarify is to attempt to focus on or understand the basic nature of a 
participant’s statement.  
 
• Summarising: To summarise, the interviewer integrates what was communicated 
during an interview and highlights the major affected and cognitive themes. Thus, 
a summary is a type of clarification. This response is important at the end of a 
session.  
 
By implementing these described response techniques, the researcher conveyed a 
message of listening, understanding and caring (Okun & Kantrowitz, 2014:71-85).  
 
Each interview was held in a private setting, which was not interrupted and clear of 
distraction. Each participant had an equal opportunity to relate his or her experiences.  
 
The research question is the question that was presented to the participants in order 
to get the best possible description and exploration of the phenomenon being studied. 
The researcher assembles three types of questions prior to the interview with the 
participants (De Vos, et al. 2011:349).  
 
• Main Question: The researcher prepares one specific question with which to begin 
and guide the conversation. 
 
• Probe: This question will be posed when lack of sufficient detail, depth or clarity is 
given. The researcher will then probe to complete or clarify the answer, or to afford 
further examples and evidence.  
 
• Follow-up questions: These questions peruse the implications of answers to the 
main questions.  
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The research question in this study was formulated with the focus on exploring and 
gaining a specific understanding from the young adults with regard to their experiences 
of self-awareness. In order to answer this question, the research question posed to 
the participant was, “how is it for you to become self-aware?” and translated into 
Afrikaans, “hoe is dit vir jou om self-bewus te word?” 
 
Observations and field notes (Creswell, 2012:212-217) were also used in this study to 
collect data. Observation can be described as the process of gathering open-ended, 
first-hand information by observing people and places, which could include an 
opportunity to record information as it occurs in a setting in order to study actual 
behaviour. Field notes can be seen as the text recorded by the researcher during an 
observation in a qualitative study (Creswell, 2012:214-217). The researcher writes and 
later types his or her field notes to increase the likelihood that the notes will include 
sufficient detail to serve a purpose in the future analysis (De Vos, et al. 2011:335-337). 
Babbie (2013:311) suggests that field notes be taken in stages as part of the interview 
process. In stage one, sketchy notes – for example, words and phrases – could be 
written down as the participant talks during the interview. During stage two, written 
notes can be typed in more detail during reflection on the interview. In this study, field 
notes were used as part of data collection as proposed by the above descriptions.  
 
It is important to mention that in this study the interviews with the participants were 
also recorded and transcribed. Therefore, observations and field notes were 
supplementary to the data collection process. Polit and Beck (2010:354) describe four 
different types of field notes that can be written and kept by the researcher: 
 
Personal notes: These notes are about the researcher’s own reflections and feelings. 
Hesse-Biber and Leavy (2011:220) recommend that the researcher is diligent in 
keeping what happened and how it happened separate from how the researcher 
experienced it.  
 
Theoretical notes: In these notes, the researcher looks into the meaning of incidents 
and issues as described by the participants.  
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Observational notes: The goal of these notes is to thicken the description given by 
the participants. Accurate, objective descriptions of events and conversations, and the 
context within which these have occurred, are noted.  
 
Methodological notes: These are notes to the researcher from the researcher 
relating to actions that must be taken. 
 
In qualitative research, the researcher is seen as the primary instrument in data 
collection. The researcher is well aware of his personal experiences in the context of 
the data collection process with the participants (Creswell, 2014:216). The researcher 
was therefore aware of the need to reflect on his own actions in order to direct the 
participants in their sharing of their experiences. The researcher was a conversational 
listener and only asked clarifying questions which had a bearing on the phenomenon 
being studied. Therefore, the researcher allowed the participants to move freely within 
the context of the interview.  
 
c) Data analysis 
 
The researcher in this study collected data from the participants until data saturation 
was reached, and the audio files of the recorded interviews were transcribed 
(Creswell, 2014:220). Once the interviews were transcribed, the researcher made two 
hard copies of the transcriptions. The one copy was for the researcher’s personal use, 
and the other was given to an independent coder. According to Creswell (2014:238), 
the analysis process does not happen afterwards but is conducted simultaneously with 
the data collection, data interpretation and narrative report writing.  
 
The eight steps of Tesch (2013 in Creswell, 2014:227) were used to analyse the 
collected data. These steps are described as follows: 
 
Step 1: All collected data and transcriptions will be read carefully, and any thoughts or 
first impressions will be noted.  
 
Step 2: The transcribed interviews will be used as the starting point to gather 
meaningful information and this will be noted.  
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Step 3: After this process has been done with several participants, the most 
meaningful and similar themes will be noted and clustered together.  
 
Step 4: This clustered list will then be reviewed and abbreviated as codes. The codes 
will be organised in a meaningful scheme to test if any new codes emerge.  
 
Step 5: The codes will then be described as meaningful words and will also be 
examined to see if any codes could be grouped together.  
 
Step 6: The codes will then be reviewed for a final time and categorised alphabetically.  
 
Step 7: All data belonging to each category will then be placed in one assembly, and 
preliminary analysis will be performed.  
 
Step 8: Lastly, if it is deemed necessary, a recording of the existing data will be made.  
 
In this process, the first step was to read through the data and get a general 
understanding of the information. The researcher then spent a few days reflecting on 
the overall meaning of what was in the data. The researcher read and re-read the 
transcriptions many times to listen to the meaning of what the participants shared. The 
researcher then took eight separate sheets of clean paper and wrote the pseudo-
names of each participant at the top. The researcher then read through the interviews 
and clustered the similar concepts together for each participant under general themes 
and numbered the themes. The researcher continued this process until each theme 
was exhausted, and every participant was represented.  
 
The researcher then looked through the themes to see in which themes all eight the 
participants were represented. The researcher reviewed the field notes to cross-
reference any information gathered during the data collection process. The researcher 
then developed the main themes and categories from the identified concepts. The 
researcher read through the interviews again and identified verbatim quotes that fitted 
with each theme for each participant in the categories developed. When the 
researcher was satisfied with the data analysis, he met with the independent coder 
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and reached consensus for the final naming of the themes and categories (Creswell, 
2014:234). 
 
d) Literature control  
 
A literature review was also conducted in order to contextualise the research results 
in the literature. The results were connected with relevant literature of similar studies 
in the field. The literature review was therefore conducted in order to put the results of 
the data into perspective and to position the topics into a larger knowledge pool (Flick, 
2018:48-55). This created a foundation on existing related knowledge (Grinnell & 
Unrau, 2010:46). This process, as described by Tesch (2013:98), is also referred to 
as ‘re-contextualisation’. The focus of this process is the emergence of a clear, bigger 
and consolidated picture. 
 
In this study, the researcher was the primary data collector, thereby bringing his 
personal interpretations into the study (Creswell, 2014:232). He thus had to be aware 
that he needed to reflect on how his personal experiences shaped the study 
throughout the process.  
 
This step concluded the first part of the concept analysis and concepts could now be 
defined and classified. 
 
2.6.1.2  Step 1.2: Concept definition and classification 
 
The purpose of the concept analysis is to determine the purpose of the analysis 
(Walker & Avant, 2011:167). According to Chinn and Kramer (2011:176-178), this 
process requires the central concepts to be defined and its meaning to be clarified. 
Concepts are the most basic elements of theory, and the central concept is described 
as a complex mental formulation (Chinn & Kramer, 2011:158). The theoretical 
meaning of a concept leads to an increased understanding and makes the concept 
more measurable and verifiable. 
 
According to Chinn and Kramer (2011:159), three sources of experience can be used 
to contribute to the meaning of a concept:  
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• The word or some other symbolic form; 
 
• it can also be an object, a property, or an event; or 
 
• feelings, values or attitudes associated with the word or the perception of it.  
 
a) Concept definition  
 
In the previous step, the central concepts were identified. In this step, the concepts 
are defined and classified using Wandelt and Stewart’s (1983:64-65) method in 
combination with Hupcey’s (1996:23) method. This combined approach is described 
in the section that follows (Richard, 2013:89).  
 
The central concept for this study was defined by essential criteria of the central 
concept from data obtained from dictionary and subject literature (Chinn & Kramer, 
2011:167). Essential criteria of a concept are identified through an analysis of 
dictionary and subject definitions. Dictionaries provide synonyms, antonyms and other 
acceptable ways in which a word is used, however, these might not be unique uses of 
the specific word in the discipline (Chinn & Kramer, 2011:167). A model case is also 
used to define the central concept. This helped the researcher to address as many 
realities of the concept as possible. In this study, the concepts were defined in relation 
to the young adults’ experiences of self-awareness.  
 
a.i) The definition of concepts from the dictionary 
 
A definition could be seen as a general definition and may apply to many fields and 
disciplines. It is not exclusive to the topic being studied. In this study, however, 
dictionary definitions were always used because it was not always possible to acquire 
an in-depth meaning of a concept, since many concepts were subject-related or had 
nonrepresentational meanings (Massé, Chicoisne, Gargouri, Harnad, Picard & 
Marcotte, 2008:167). However, the origins of words, as found in dictionaries, also 
helped to clarify the meaning of the concepts, either implicitly and / or explicitly (Chinn 
& Kramer, 2011:189).  
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a.ii) The pertinence of subject definitions 
 
This can be described as a definition that gives a broad source of meaning that can 
be ascribed to a word in a certain field or theory. Subject definitions are definitions of 
the concept as found in subject literature related to literature in the specific field. This 
is of importance because it will help to support choices for the final attributes for the 
concept (Walker & Avant, 2011:1). Theoretical definitions also provide meaning in 
relation to a specific field of study (Chinn & Kramer, 2011:178).  
 
a.iii) Model case  
 
The rationale of a model case is to illustrate the experience by using an object or 
instance of an experience or construction of a scenario. In a model case, the 
researcher reflects on and identifies essential criteria for the concept. The concepts 
were analysed in search of meaning, and in the process, a model case representing 
a real-life situation was constructed by the researcher. This construction of the model 
case led to a better understanding of the concepts as it refined the characteristics for 
the identified concepts. It was proposed that the criteria of Copi, Cohen and 
MacMahon (2011:157-161) be used in this study for concept definitions. These 
include: 
 
• a definition should be described in an objective term; 
 
• a definition must not be too broad or too narrow; 
 
• a definition must not be circular; 
 
• a definition must not be expressed in ambiguous or figurative language; 
 
• a definition must not be negative where it can be affirmative; and 
 
• a definition should state the essential attributes of the class or species.  
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b) Concept classification  
 
Concepts were classified using the survey list of Dickoff, et al. (1968:421) which poses 
the following questions: 
 
• who is the agent; 
 
• who is the receiver; 
 
• what is the procedure; 
 
• what is the dynamics; 
 
• what is the context; and 
 
• what is the terminus? 
 
In the following step, the concepts are put in relationship to each other to make them 
more meaningful.  
 
2.6.2  Step 2: Placing the concepts into relationship statements  
 
In this step, the identified concepts were written into relationship statements in order 
to develop a preliminary conceptual model as the framework for the research. 
According to Walker and Avant (2011:84), a relationship statement is a statement that 
declares a relationship between two or more statements. Relational statements are 
used to structure the concepts of the theory in such a way that interactions of the 
concepts become apparent (Chinn & Kramer, 2011:180).  
 
In this study, relationship statements were used to describe and explain the 
interactions between the concepts identified in Step 1. Chinn and Kramer’s (2011:180-
181) process of relationship statement development was used. In this process, a 
portion of the theory that discussed a relationship statement between two or more of 
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the concepts classified in Step 1 was consulted. A sentence from the model was 
written down that seemed to propose a relationship. The relationship was then 
described diagrammatically. Once all the statements were expressed, linkages 
between statements were identified, and a conceptual map was developed.  
 
2.6.3 Step 3: Description of a model 
 
Following on from Steps 1 and 2, a conceptual model was developed using Chinn and 
Kramer’s guidelines (2011:184-205) for the description and reflection of empirical 
theory. The process included creating conceptual meaning, structuring and 
contextualising theory, generating and testing theoretical relationships, and 
deliberately applying theory. It is further suggested by Chinn and Kramer (2011:186-
195) that a theory has six components which should be described in order to ensure 
that the model being developed is based on a theory. It also helps to identify which 
type of theory was developed.  
 
The descriptive components are explained as follows:  
 
• What is the purpose of this theory?  
This helps the theory being applied to be specific (Chinn & Kramer, 2015:186-188). 
The model developed in this study was aimed at understanding a phenomenon to 
facilitate self-awareness as an integral part of mental health.  
 
• What are the concepts of this theory?  
Identifying concepts and the relationships between them allows the researcher to 
determine which concepts are central to the theory being developed (Chinn & Kramer, 
2011:188-189). The researcher had to identify key concepts and ideas to determine 
how they relate to each other. The next step was to separate the major from the minor 
concepts and the empirical from the abstract concepts. These concepts were then 
examined for quality, character, emerging relationships and structure.  
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• What are the definitions in this theory?  
By answering this question, the researcher was required to take the concepts included 
in the theory and express them in words, which allowed an abstract idea to be 
formulated in reality (Chinn & Karmer, 2011:189-190).  
 
• What are the relationships in this theory?  
Posing this question, allowed links between concepts to be identified and written into 
relationship statements. Relationship between concepts can be descriptive, 
explanatory or predictive (Chinn & Kramer, 2011:190-191).  
 
• What is the structure of the theory?  
The structure emerged from the relationship of the theory and gave overall form to the 
conceptual relationship within (Chinn & Kramer, 2011:191-194).  
 
• What are the assumptions in this theory? 
Assumptions were the structural components of the theory that were taken for granted 
or thought to be true without systematically generated empiric evidence (Chinn & 
Kramer, 2011:245). Identifying the assumptions made by the researcher while 
developing the theory is critical to understand the context of the theory. Assumptions 
are commonly written as factual assertions or value positions (Chinn & Kramer, 
2011:194).  
 
The model developed in this study was evaluated by means of a critical reflection 
process (Chinn & Kramer, 2011:196-205). The process entailed asking five generic 
questions to which there are no correct answers. Instead, the questions are tools, 
which were used to encourage academic debate, which may assist in further 
development of the theory.  
 
The questions will be described briefly:  
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• How clear is the theory? 
This question refers to how well the theory can be understood and how consistently 
ideas are conceptualised. Structural clarity and consistency are also considered when 
answering this question.  
 
• How simple is the theory? 
A simple theory could be understood as a theory in which there are a limited number 
of concepts defined in the theory with a corresponding limited number of relationships 
between concepts. The more complex a theory is, the more emerging theories it has; 
however, over time, they become simpler as the theory develops. The purpose of this 
study was to operationalise the model; a simple theory was therefore preferable. 
 
• How general is the theory?  
A general theory could be applied to a wide range of situations. The model in this study 
was contextually bound and therefore the theory had a narrow scope and purpose.  
 
• How accessible is this theory? 
For the purpose of this study, the developed theory had to have a high level of 
accessibility. Testing the relationships between the concepts, and applying the theory 
to clarify conceptual meanings, led to a more accessible theory.  
 
• How important is this theory?  
Any new theory is important to the profession and should be grounded in practice. 
Therefore, the purpose of the theory should be clear and well defined. It could then be 
assumed that the theory could contribute to further research and professional practice.  
 
2.6.4  Step 4: Guidelines to implement the model 
 
To implement the model, guidelines were determined in order to apply the model to a 
practical context. These guidelines were written with objectives and actions for each 
guideline.  
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2.7  TRUSTWORTHINESS  
 
A model of trustworthiness, as described by Babbie and Mouton (2009:276-278) and 
De Vos, et al. (2011:443-444) is presented in Table 2.1. This model was used to 
ensure trustworthiness in this study. 
 
2.7.1  Truth-value by means of credibility  
 
Truth-value was ensured by utilising the strategy of credibility. Credibility can be 
defined as whether the researcher established confidence in the truth of the findings 
for the participants in the context in which the study was conducted (Patton, 2014:106). 
To produce credible research, in this study the researcher implemented a double 
strategy. Firstly, he applied the inquiry in such a way to ensure that the findings would 
be found to be credible. Secondly, he had the findings approved as credible by the 
participants’ multiple realities (Lincoln & Guba, 1994:296). The focus of credible 
research, in this study, was to ensure that the subjects were accurately identified and 
described. The presentation of the researcher’s findings also had an influence on 
whether other researchers will view this study as acceptable and credible (Lincoln & 
Guba, 1994:397-444). In this study, the following process was used to ensure truth-
value (De Vos, et al. 2011:345). 
 
2.7.1.1  Prolonged engagement  
 
The researcher is a registered clinical psychologist who has extensive experience in 
the field of clinical interviews. The researcher established trust in the relationship with 
the participants of this study; this ensured that they were able to share their 
experiences with him (De Vos, et al. 2011:345).  
 
2.7.1.2  Reflexivity  
 
The qualitative approach is reflexive in nature (Denzin & Lincoln, 2011:124). In this 
study, the researcher was part of this reflexive process because of his professional 
background. The researcher kept observational notes that were written during the 
interview process and reflected on the interaction between himself and the participants 
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during the interviews. These notes highlighted the shared experiences that the 
researcher also had in feelings, thoughts and behaviours during the researcher 
process (Shaw, 2010:240). 
 
Table 2.1:  Strategies to Ensure Trustworthiness 
Criteria Strategy 
Truth-value by means of credibility  
• Prolonged engagement within the 
field 
• Reflexivity 
• Field notes  
• Peer review 
• Triangulation 
• Member checking 
• In-depth interviews 
Applicability by means of 
transferability  
• Purposive sampling  
• Description of the demographics of 
the sample 
• Dense description of the results of the 
interviews and of the model 
developed  
Consistency by means of 
dependability  
• Dense description of the research 
methodology of theory generating 
and model development  
• Step-wise replication of research 
method 
• Code-recording of results 
• Dependability audit 
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Criteria Strategy 
Neutrality by means of confirmability  
• Providing a chain of evidence 
• Triangulation 
• Peer review 
• Confirmability audit  
 
2.7.1.3  Field notes 
 
Field notes were written during the interview process with the participants in this study. 
These ensured that the researcher’s own feelings and experiences were contained.  
 
2.7.1.4  Peer review 
 
The findings of this study were presented at a national conference and discussed at 
the Doctoral Committee, which comprised peers and colleagues who were impartial 
to the study, and who all have experience with regard to qualitative research 
methodologies. The findings of the interviews with the participants were subjected to 
a peer review process, and two journal articles based on this study is planned for 
publication.  
 
2.7.1.5  Triangulation  
 
Descriptive and field notes were used to perform triangulation of the data obtained 
from the individual interviews (Creswell, 2014:232).  
 
2.7.1.6  Member checking  
 
Member checking was done by reflecting with the participants what main themes were 
discussed during each phase at the time of the interview, allowing each member to 
contribute to and confirm the authenticity of the researcher’s reflections (Creswell, 
2014:129). The researcher assessed the identified themes with the participants during 
the interviews, making sure that they felt accurately heard and understood.  
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2.7.1.7  In-depth interviews  
 
Credibility was also ensured by conducting in-depth interviews. It gave the researcher 
a deep understanding of the experiences of the young adults’ self-awareness. This 
was achieved by allowing the participants the time and opportunity to share their 
experiences in a non-judgmental and unbiased atmosphere.  
 
2.7.2  Applicability by means of transferability  
 
Transferability refers to how applicable the research is, and the degree to which it 
could be applied to other settings or contexts. This also includes how generalisable 
the findings are to other people and groups. Lincoln and Guba (1989:316) state that 
in qualitative research transferability can only be established by setting out working 
hypotheses together with a description of the time and context in which they were 
found. Therefore, the aim of qualitative research is to describe the phenomenon and 
not to generalise from it (Kumar, 2019:12). The focus of this study was to seek a better 
understanding of the phenomenon in a specific context. The researcher thus did not 
transfer the findings to other settings, but the data are presented in such a descriptive 
way that it is possible for someone else to make a comparison, if need be (Lincoln & 
Guba, 2007:296).  
 
The question in this study was how transferable and applicable these findings were to 
another setting and group of people (De Vos, et al. 2011:345). Transferability of 
research findings and the applicability thereof are ensured by including sufficient 
descriptive data to allow for comparison with other studies with regard to other 
populations in the research report (Green & Glasgow, 2006:126). The researcher 
made use of purposive sampling and selected a range of participants who spoke 
Afrikaans and English. They could relate their experiences as young adults in terms 
of how they experienced self-awareness. The young adults were between the ages of 
18 and 21 years, and were all part of a specific community setting. An in-depth 
description of the demographics of the research participants, their natural settings, the 
results of the interviews and the development of the model were provided to allow the 
reader to consider the transferability of the model to another setting (Creswell, 
2014:135). 
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2.7.3  Consistency by means of dependability  
 
Consistency refers to whether the findings of this study, when applied to other young 
adults’ experiences of self-awareness, will be similar. Consistency could be described 
in terms of dependability. Dependability can also be seen as the reliability of the 
research. In reliability, the question could be asked if the research was processed 
logically, well documented and audited. According to Krefting (1991:216), when the 
research is replicated with the same participants in a similar context and the findings 
stay the same, dependability would have been reached. Replication of research is 
often difficult because the social world is constantly changing. Qualitative research 
therefore focuses on the uniqueness of the participant’s voice as opposed to the 
replication of the study. Qualitative research, in this study, considered the range of 
experiences rather than the average of experiences (Houghton, Casey, Shaw & 
Murphy, 2013:20). 
 
Dependability in this study was the researcher’s attempt to explain the change in 
conditions in the phenomenon chosen for the study, as well as the change in the 
research design because the researcher understood the setting better as time passed 
(De Vos, et al. 2011:346). A dependability audit is established when the research 
design and process are described in detail (De Vos, et al. 2011:346). In this study, the 
process of data collection and analysis were clearly and accurately described to 
enable other researchers to do ‘audit trailing’ of four steps of theory generation. The 
results of the interviews were based on data analysis, conducted by the researcher. 
An independent external coder did a recoding procedure on the data without having 
any knowledge of the researcher’s interpretations of the results.  
 
2.7.4  Neutrality by means of confirmability  
 
Labaree (2013:78) describes the term ‘neutrality’ as freedom from bias in the research 
procedure and results. This would mean that the findings are ascribed only as a 
function of the research participants and the conditions of the research, and not 
incorporating any bias, ulterior motives, or perceptions. The researcher therefore 
attempted to keep any assumptions and perspectives as neutral as possible. 
However, because this study had a qualitative design, the emphasis was on data and 
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interpretational confirmability, and not on the researcher’s objectivity (Labaree, 
2013:78). With regard to confirmability, the researcher would ask: “could another 
researcher confirm the findings of this study?” In doing this, the researcher could place 
the objectivity more on the data and away from the researcher.  
 
Confirmability is the criterion of neutrality and is reached when truth-value and the 
applicability of data are established (Lincoln & Guba, 1989:300). Reflexivity ensured 
that the researcher continuously reflected on his own awareness so that he was aware 
of how he felt, thought, and what he did during the collection and analysis of the data. 
In this study, the researcher also kept field notes of detailed thoughts, feelings, and 
actions during the research process.  
 
2.8  ETHICAL MEASURES  
 
Ethical measures were applied in this study to safeguard the sensitive areas involving 
the participants’ experiences. The principle-based framework of Dhai and McQuid-
Mason (2011:14-15) was followed, as described in Chapter One (Section 1.6.4). This 
framework includes autonomy, non-maleficence, beneficence and justice.  
 
These ethical principles where adhered to throughout the research process. 
Participants’ autonomy was respected by inviting their participation and obtaining their 
written consent (Appendix B). The information letter consisted of a description of the 
research aims, the data collection procedures, and contact details of the researcher 
and the research supervisors.  
 
Care was taken that neither the research report nor any other documentation or 
publications would contain any names or identifying details of any of the participants. 
This was done in order to show respect for the participants’ confidentiality. In this way, 
the principle of non-maleficence was applied. Care was also taken to support the 
participants during the research process, and it was made clear that they could get 
therapeutic assistance at any stage of the research process if needed. However, all 
the participants found the process helpful and meaningful.  
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The principle of beneficence was applied by ensuring that the study was in the best 
interest of the participants. Justice was ensured by inviting the young adults to 
participate out of their own free choice, but it was also clear that they could withdraw 
from the study at any time during the research process without explanation or 
consequence.  
 
2.9  CONCLUSION  
 
In this chapter, aspects pertaining to the research methodology were discussed and 
described. The research design was also described, and model building was explored. 
Furthermore, the steps to develop the model were explained and trustworthiness and 
ethical measures that were important to the study were presented.  
 
Chapter Three will now follow, and in this chapter, the results obtained from the semi-
structured phenomenological interviews with the participants will be explored.  
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CHAPTER THREE 
DISCUSSION OF RESEARCH FINDINGS: YOUNG ADULTS’ 
EXPERIENCES OF SELF-AWARENESS 
 
3.1  INTRODUCTION  
 
In the previous chapter, the research design and plan were discussed. In this chapter, 
the researcher presents the findings from the young adults’ experiences of becoming 
self-aware. The researcher invited the participants to participate in this study because 
of his relationship with the community that the participants also frequently visited. 
Individual, phenomenological, in-depth interviews were conducted with the 
participants. The researcher interviewed eight participants and these interviews lasted 
between 60 and 70 minutes. Ethical clearance was obtained to continue with this study 
from the University of Johannesburg’s Faculty of Education Ethics Committee (see 
Appendix A).  
 
3.2  DISCUSSION OF RESULTS  
 
The discussion of this chapter was structured according to a central theme and the 
categories which represent the theme. Every category will be supported by verbatim 
extracts from the participants’ interviews to support the category. These were then 
further developed with relevant literature. 
 
3.2.1  Participants’ demographics 
 
The participants were all White South African citizens, and consisted of four females 
and four males. All the participants were middle-class and part of a religious 
community. None of the participants were married or had children at the time of the 
interviews.  
 
The participants all spoke Afrikaans, with seven preferring Afrikaans as first language 
and one preferring Afrikaans as a second language. One of the participants resided in 
a university residence at the time of the interview. Three of the participants lived in a 
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commune, and one of the participants lived at home with his parents. Three 
participants lived on their own.  
 
Pseudonyms were given to the participants. The researcher decided on the pseudo-
names from two famous movies, namely The Lord of the Rings and Harry Potter, in 
which the main characters are all young adults embarking on a journey of self-
awareness. 
  
Hermione, referred to in pseudonym, was studying fulltime at a tertiary institute at the 
time of the interview. Harry, Ron and Neville, referred to in pseudonyms, were all 
taking structured ‘GAP’ years while studying part-time at a tertiary institute. In this 
study, a GAP year refers to a year in which young adults partake in structured activities 
to get to know themselves better in order to make more informed choices about their 
future career and vocations. Sam and Pippen, referred to in pseudonyms, were 
working fulltime while studying part-time at a tertiary institute, and Merry and Frodo, 
referred to in pseudonyms, were working fulltime. 
 
Table 3.1 presents a clear representation of the participants’ demographics, as 
discussed so far.  
 
Table 3.1: Demographics of the participants  
Participant 
Number 
Gender Age 
First 
Language 
Educational Level 
Living 
Arrangements 
P1 Hermione Female 19 Afrikaans University fulltime 
University 
Residence 
P2 Harry Male 18 Afrikaans Grade 12 GAP year Commune 
P3 Ron Male 21 Afrikaans Grade 12 GAP year Commune 
P4 Neville Male 19 English Grade 12 GAP year Commune 
P5 Frodo Male 20 Afrikaans 
Grade 12 
Fulltime employed 
Own place 
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Participant 
Number 
Gender Age 
First 
Language 
Educational Level 
Living 
Arrangements 
P6 Merry Female 18 Afrikaans 
Grade 12 
Fulltime employed 
Parents 
P7 Pippen Female 20 Afrikaans 
University and part-
time employed 
Own Place 
P8 Sam Female 21 Afrikaans 
University and part-
time employed 
Own Place 
 
3.2.2  The central storyline  
 
All the participants agreed that it was a difficult and tough task to experience self-
awareness. They also acknowledged that they needed some discipline, structure, and 
commitment to persevere with the process of gaining a clearer perception of their 
personalities, their strengths, their areas of growth and their feelings. They all 
experienced a spontaneous resistance towards the process of self-awareness. The 
participants also focused a great deal on improvements with regard to self-awareness, 
what they needed within themselves, and less on their current positive abilities or the 
acceptance of self.  
 
The participants expressed that it was difficult to experience self-awareness, and it 
demanded a purposeful commitment to bring about movement or change in 
themselves. Various tools, methods, and practices were given as examples by the 
participants as ways to access, start or accelerate conscious self-awareness. All the 
participants expressed that to become self-aware was a repetitive process of 
discovery that had no definite ending. There was always a next step that presented 
itself as new awareness occurred as part of a larger learning process. The participants 
also expressed that the development and experience of self-awareness led them to a 
spiritual awareness, although that was not their intent most of the time.  
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The researcher noticed that the participants were all hard on themselves for not 
engaging enough – according to them – with developing self-awareness practices. It 
was as if the participants knew that self-awareness could lead to helpful and positive 
mental health in their lives, yet discipline, support and guidance was lacking. Although 
not explicitly stated by the young adults in this study, by virtue of being hard on 
themselves with regard to their experience of becoming self-aware they struggled to 
have grace and love for themselves.  
 
3.2.3  Themes and categories of young adults’ lived experiences of developing 
self-awareness  
 
The following themes and categories were identified in the data obtained from the 
interviews with the participants (See Table 3.1). The researcher discussed the process 
of emerging themes and categories in-depth in Chapter Two. When the researcher 
was satisfied with the data analysis from his own process, he met with an independent 
coder and reached consensus for the final naming of the themes and categories 
(Creswell, 2014:234). 
 
Table 3.2: Themes and categories of participants’ experiences 
Theme Category 
1. Young adults experienced that 
becoming self-aware was difficult and 
the process demanded a purposeful 
commitment to bringing about changes 
in oneself.  
1.1 The young adults experienced that the 
process was difficult, challenging, and 
tough. 
 
1.2 Experienced self-awareness created 
opportunities to make changes in 
one’s own behaviour and beliefs. 
 
1.3  Experienced that self-awareness 
asked a purposeful commitment. 
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Theme Category 
 
2. Young adults experienced that 
various useful tools and environments 
were accessible to start and accelerate 
conscious self-awareness in oneself.  
 
2.1 Experienced tools that might assist and 
accelerate the process of self-
awareness. 
 
2.2 Experienced that different 
environments created contexts and 
opportunity to experience self-
awareness. 
 
3. Young adults experienced that self-
awareness was a repetitive process of 
discovery that led to spiritual 
awareness; there was no end to this 
process.  
 
3.1 Experienced that reflection and 
repetition of the same or new ways to 
become aware of patterns in one’s 
own life led to self-awareness. 
 
3.2 Experienced a spiritual awareness.  
 
3.2.3.1  Theme One: Young adults experienced that becoming self-aware was 
difficult and the process demanded a purposeful commitment to 
bringing about changes in oneself 
 
The researcher found that the young adults had thoughts and feelings with regard to 
experiencing self-awareness, which indicated that they see it as an important aspect 
of their life journey (Wales, Sidebotham & Hawley, 2019:633). However, the process 
asked a commitment from them as individuals which was not easy. The participants 
indicated that although there seemed to be a natural pull to reflect on oneself, the 
difficulty was also found in committing to a process or pathway to fully observe and 
enter into the process of living a self-aware life.  
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Three categories emerged from the first theme. In the first category, the researcher 
explored the experiences, difficulties, and challenges experienced by the participants 
as they found self-awareness. In the second category, the researcher explored how 
the participant experienced that self-awareness created an opportunity for growth and 
change. In the third category, the participants experienced that self-awareness asked 
a purposeful commitment. Each category followed a pattern in which central thoughts 
were shared, followed by the verbatim quotes that the participants used during the 
interviews to share their experiences of self-awareness. Each quotation had the 
participant’s number and name for the reader to be able to refer back to the 
demographic table if more information was needed.  
 
Supporting literature was added to verbatim quotations to further support and confirm 
the experiences that the research participants shared. Each category then concluded 
with a short summary.  
 
a) Category One: The young adults experienced that the process was difficult, 
challenging and tough 
 
The young adults expressed that they experienced self-awareness in different ways. 
The participants all expressed, in their own words, that it was not easy to experience 
self-awareness. They stated that it as a difficult task to engage in and it challenged 
them; for the most part, it led them to evading and choosing not to actively engage in 
the process of self-awareness. 
 
The participants experienced becoming self-aware as a tough, difficult, and 
challenging process. 
 
“So, ja, smaak kan verskil maar jou reaksie gaan oor om jouself te ken 
waarvan jy hou. En ja soms raak ek kwaad vir myself as ek sekere goed 
agter kom van myself, wat ek leer en so aan, en dis nie lekker nie, maar dis 
soms nodig om te groei…Ja, dis al…” (So, yes taste in things differ, but our 
reactions about knowing yourself better. And yes at times I get upset with 
myself when I become aware of certain things in me, what I learn and so 
on, and that is not a nice experience, but at times necessary) (P1 Hermione)  
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“om self bewus te kan word van wat binne jou aangaan is baie groot vir my. 
Hoe ek dit ervaar om self bewus te word…dis ’n innerlike transformasie vir 
my. Ek dink as jy kan stop en sien wat besig is om te gebeur um help dit 
jou om aan jouself te werk. En dis soms moeilik om te hoor wat ander 
mense van jou te se het…en dis baie moeilik om bewus te raak van die 
emosies binne my” (to become aware of what is happening inside of 
yourself is very big thing for me. How I experience it to become self-aware 
is an internal transformation. I think if you can stop and observe what is 
happening around you, it will help you to change yourself. It is at time 
difficult to hear what others say about you…and at times it is difficult to 
become aware of the emotions inside of me) (P2 Harry) 
 
“Dis ’n groot ding die, daai woorde plaas ek maar net, het ek seker al 
derduisende keer in my lewe gese. Want waar ek is dink ek jis nee jy het 
nou nie reg opgetree nie of sjoe miskien het ek regtig n groot oepsie 
gemaak. So ek raak bewus van wat ek doen en ek raak bewus om konflik 
in my uit te sorteer, maar shit dis moeilik want ek sal eerder iemand ander 
wil blame.” (This is a big thing this, the words if I only, I have said it maybe 
thousands of times. Because where I am, I think no way, I have not acted 
in a good way now and maybe I have made a mistake. So, I become aware 
of what I am doing and how to address conflict, but this is very difficult and 
I would rather want to blame some for this than myself) (P3 Ron) 
 
“En in alle eerlikheid of self bewus te raak, dit is verskriklik moeilik want jy 
raak, ekskuus, ek, ek raak bewus van my lewe…so dis nie altyd maklik of 
lekker om self bewus te raak nie” (And in all honesty, it is very difficult to 
become self-aware because you become, excuse me, I become aware of 
my life, so it is not always easy or nice to become aware.) (P4 Neville)  
 
“Ek dink dit maak my kop bietjie oop um dat ek nie net aanhou lewe in ‘n 
sekere patroon of sekere manier nie…um soos byvoorbeeld jy weet nou 
die meetings wat ons al gehad het oor my gedrag en al daai goed…dis 
moeilik, dis tough om sekere goed van myself te hoor en dit te moet admit 
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van jis ek is rerig verskriklik aaklig in hierdie deel van my lewe.” (I think is 
makes my head space a bit clearer that I don’t just keep on living in one 
way with a certain pattern. So, for example you know the things we had the 
conversation about my behaviour… it is difficult, it is tough to hear certain 
things about myself, and I need to admit that in that part of my life I am not 
a nice person) (P5 Frodo) 
 
“Ja ek is nie iemand was hou van die spotlight nie, so as dit nie iets positief 
is nie dan laat dit my ongemaklik voel…mens voel maar half 
teleurgesteld…embarrassed…so dit maak nie saak of dit iets positief of 
negatief is nie…nie een van die twee is regtig ‘n besonderse lekker 
experience sal ek se nie” (Yes so I am not someone that likes the spotlights, 
so if it is not something positive…then it makes me uncomfortable…a 
person feel sort of disappointed…embarrassed…however does not really 
matter if it is something positive or negative…not one of the two is really a 
nice experience) (P6 Merry) 
 
“…om minder kwaad te wees as ek bewus raak van die goed, en om minder 
kwaad te word as ek dit nie regkry om te verander nie, en te weet maar, ok 
dis moeilik partymaal maar dis die situasie” (to be less angry when I 
become aware of these things, and to be less upset when I don’t get it right 
to change things and just to know, ok this is difficult but it is what it is) (P7 
Pippin) 
 
“Um…dit is…vir my om self-aware te word, is vir my baie tough, ek volg 
eerder the path of least resistance. Ek dink dis omdat ek verskriklik 
judgmental is op myself en alles moet perfek wees so dis nie vir my lekker 
om soontoe te gaan nie, maar ek weet ek moet soontoe gaan” (Um…it 
is…to become self-aware for me is very tough, I rather follow the path of 
least resistance. I think it is because I am very judgmental on myself and 
everything needs to be perfect, so it’s not nice for me to go there but I know 
I need to go there) (P8 Sam)  
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As one can see from the experiences shared by the young adults, they found it difficult 
when they became aware of something in their life. This difficulty, for some 
participants, had a direct impact in terms of them avoiding moments or situations 
where they would have to face self-awareness. Self-awareness was experienced 
mostly by means of things that reflected negatively on oneself and led to taking 
responsibility for one’s actions, feelings and/or behaviour. However, even with all of 
this taken into consideration, the young adults agreed that to experience self-
awareness was a way to grow, learn and change oneself for the better. Gouveia, 
Canavarro and Moreira (2019:273) found that for a person to become self-aware is 
not easy. Shaffer (2005:47) states that experiencing self-awareness is difficult and 
tough, because people have a certain way in which they view themselves and the 
world. This way of seeing oneself and the world has been developed and learned 
through every experience since birth. The difficulty for the person comes when this 
way of viewing oneself and the world gets challenged with new or different information 
not previously considered. It is therefore a difficult process to accept the new 
information as plausible.  
 
Henriques (2004:4) states that the difficulty that a person has with self-awareness is 
linked with Freud’s defence mechanisms that were first introduced in 1894. 
Accordingly, a person becomes aware of a new possibility and either accepts it and 
integrates it into their current personal or world view, or chooses to reject the new 
information and defend their current personal or world view. These defensive actions 
are seen as psychological strategies that are used by individuals to protect themselves 
from the awareness experienced by unacceptable thoughts, feelings, or feedback 
(McLeod, 2011:7). Henriques (2004:3) identifies five potential domains of defence that 
a person could choose when experiencing self-awareness, to consider and integrate 
or become defensive about. The domains include 1) threats to one’s worldview and 
meaning-making systems; 2) death and the idea of death; 3) threats to one’s 
relationships with others; 4) threats to self-esteem or self-concept and; 5) painful 
feelings or memories.  
 
Bokanowski (2018:453) agrees with Henriques’s (2004:3) domains of defence and 
Freud’s defence mechanisms (McLeod, 2011:7) as a reaction to these experienced 
domains of which a person becomes aware. Bokanowski (2018:453) proposes that in 
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the domains of defence, a person can only be aware or conscious to some extent, but 
never fully. As described by Freud’s structural model of the psyche, the ego is 
conscious and aware only to the extent to what it has learnt and experienced through 
thought, feeling and feedback. However, there are parts to the superego and id that a 
person is preconscious about or unconscious or unaware of (Bokanowski, 2018:453). 
It is precisely when these preconscious or unconscious parts in a person are touched 
on through feedback or reflection that awareness occurs. This opens the possibility of 
new awareness or further awareness that a person can learn about themselves or the 
world as they view it (Bokanowski, 2018:453). It is also at this point where a person 
needs to make a choice to accept this new awareness and integrate it into their current 
view, or react to it through a defensive stance (Bokanowski, 2018:453). 
 
Price-Mitchell (2015:2) indicates that making this choice to integrate or react against 
the experienced awareness is an ability all people have, but this ability needs to be 
developed as a metacognitive process. She goes further to say that self-awareness 
as a higher-order thinking strategy plays a critical role in how young adults make sense 
of life experiences, and improves learning in all aspects of life. This gives the young 
adult the ability to focus on what they still need to learn as opposed to only having one 
possible framework for all situations.  
 
The young adults in this study found the experience of self-awareness difficult, 
challenging, and tough. As can be seen from their responses, they reacted with anger, 
conflict within themselves, uneasiness, and emotional confusion, even to the extent of 
disappointment when they became aware of conscious aspects in their life that 
challenged their personal view of self and / or their world view. However, this 
measurement of standards against the self and the discrepancy between it is the 
experience that leads the young adult to contemplate making a change or choosing to 
avoid it (Silvia & Duval, 2004:57). 
 
b) Category Two: Experienced self-awareness created opportunities to make 
changes in one’s own behaviour and beliefs 
 
The participants experienced that self-awareness had the effect of creating 
opportunities to make changes in their beliefs and / or behaviour.  
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The participants shared some of these changes in the following quotations:  
  
“Ek dink dis iets wat jy jou hele lewe lank ontwikkel om…jouself te ken. Ek 
raak so selfish en dit vat my van my essensie af, so ek word bewus ek kan 
dit verander. So ek werk hom terug tot waar die oorsprong was van wat 
ek...van waar dit begin het, van wat ek gevoel het of wat gebeur het wat my 
iets laat voel het. So ek werk hom terug van, ek was kwaad want die 
persoon het dit gedoen. Ok maar hy het dit gedoen want ek het iets lelik 
gese. Ek het dit gese want ek was ongeduldig, en ek was ongeduldig want 
ek is verveeld en dit maak my frustreerd. Dan kan ek sien wat ek moet 
verander in die kern” (I think it is something that develops throughout your 
entire life, to know yourself. I become so selfish and it takes me away from 
my essence so I become aware that I can change it. So, I work in reverse 
to where the problem stems from. From where I had the feeling of what 
happened. So I work my way backwards, from when I was upset for what 
the person did. Then I see that I said something nasty because I was 
impatient because I was bored and that made me feel frustrated. Then I 
can see what I need to change in essence) (P1 Hermione)  
 
“bewuswording…dis ’n innerlike transformasie vir my. Ek dink as jy kan stop 
en sien wat besig is om te gebeur help dit jou om aan jouself te werk. Soos 
as daar konflik is tussen ons drie, dan stop jy eers en dink. Wat is hierdie 
charge wat binne my is, en dan werk jy met daai charge. Jy begin verander 
hoe jy sekere situasies sien en dink.” (…becoming aware, it is 
transformation on the inside for me. I think if a person can stop and see 
what is happening it helps you to work on yourself. Like when we three have 
conflict between us, to stop and think. What is this feeling and then to work 
with that feeling. You start to change how you see situations and how you 
think and feel about it) (P2 Harry) 
 
“…waar ek dink jis nee jy het nou nie reg opgetree nie of sjoe miskien het 
ek regtig n groot oepsie gemaak en ek moet dit verander. Soos wanneer 
ek kyk en sien daar het ek my voet in die verkeerde gat gesteek of daar het 
ek aan die bye se nes getorring. Dan dink ek maar waar kon ek ’n verskil 
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gemaak het in hoe ek dit gese het, bv. my stemtoon.” (…where I think jee, 
no you really did not act in a good manner now, or sjoe maybe I really make 
a big mistake and I need to change it. When for example I looked and 
realised there I put my foot in it or there I played with the hornets’ nest. Then 
I think what could I have done differently or have said it differently, for 
example change my tone of voice.) (P3 Ron) 
 
“…ek raak bewus van, ok, ek kan dit beter doen. Ek raak al hoe meer bewus 
en dan dink ek konstant ok hoe moet ek hierdie situasie ander hanteer” (…I 
become aware of, ok, I can do things better. I become aware and then I 
think constantly how I could have handled this situation differently) (P4 
Neville)  
 
“…my in ’n rigting druk wat my ’n beter mens maak. Dan forseer dit my half 
om jy weet iets aan dit te wil doen of dit beter te wil maak. Dit gee my meer 
opsies, of keuses wat ek dan uit vrye wil kan maak. Bv. Daar is iets wat nie 
lekker is nie, so nou het ek meer opsies van Ok nou kan ek dalk iets doen 
of dit net so hou. Ja self-awareness het my behaviour laat change.” 
(…pushing me in a direction to make me a better person. And then it forces 
you to do something about it or make it better. It gives me options or choice 
out of free will. For example, if there is something that is not nice, I have 
options now to do something about it or keep things like it is. Yes, self-
awareness changed by behaviour) (P5 Frodo) 
 
“Ek dink die bewuswording van die waarde om daai tyd te vat en daai werk 
te doen kan my verander. Dit forseer mens bietjie om daai stap terug te 
neem en van ’n ander perspektief af te kyk na sekere goed” (I think the 
awareness of the value to take the time and do the work can change me. It 
forces a person to take a step back and to look from a different perspective 
at things) (P6 Merry) 
 
“…om bewus wees van jou eie lewe voordat jy iets daaraan kan doen. Dan 
kan ek self besluit gaan ek in hierdie situasie bly of nie. Ek kan dan self 
terugkyk in my eie lewe in en kyk wat is hierdie situasie en ek dink dan kan 
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ek se Ok, ek hou daarvan of ek hou nie daarvan nie en iets doen” (…being 
aware of your own life before you can do something about it. Then I can 
decide for myself if I am going to stay in this situation. I can look back on 
my own life and see what the situation is and I can say, Ok I like it or no, I 
do not like it and do something about it) (P7 Pippin) 
 
 “…ek het ligter gevoel en ek het besef maar, ek dink jy kry meer insig oor 
hoekom jy sekere goed doen…en dan raak ek bewus nou is dit weer jou 
ou patroon en jy wil uit dit uitkom en jy wil weer begin draf” (…I felt lighter 
and became aware of…I think you get more insight on why you do certain 
things…and then you become aware of your old patterns and you want to 
change it and start jogging again) (P8 Sam) 
 
In the young adults’ statements, they describe how the experience of self-awareness 
pushed, lead, and even forced them into making changes in behaviour and in their 
beliefs. Some participants said it was valuable to learn who they are and how to 
change to who they would like to be. Some of the participants also said that they 
experienced a sense of calm once they knew what or how to change their behaviour 
and beliefs. Levin (2019:12) states the experience of becoming self-aware, although 
tough and difficult, leads people to the opportunity to change behaviour and beliefs 
about themselves and how they view their world. Duval and Wicklund’s (1972:3) 
objective self-awareness theory states that the orientation or focus of conscious 
attention is the essence of self-evaluation (Silvia & Duval, 2004:57). Focusing 
attention on the self brings about object self-awareness, which initiates an automatic 
comparison of the self against standards. ‘The self’ is defined very broadly according 
to Duval and Wicklund (1972:3) as the person’s knowledge of him or herself. They 
also defined a ‘standard’ as a mental representation of correct behaviour, attitudes, 
and traits. All of the standards of correctness taken together define what a ‘correct’ 
person is (Silvia & Duval, 2004:57). 
 
While the experience of becoming self-aware is important in changing a persons’ own 
behaviour, self-awareness will not bring about the change (Silvia & Duval, 2004:60). 
The change lies within the system that consists of self, standards and attentional focus 
according to gestalt consistency principles (Silvia & Duval, 2001:203). If a discrepancy 
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is found between self and standards, negative effects will arrive, as was discussed 
under the first category in this theme. This aversive state then motivates the 
restoration of consistency (Silvia & Duval, 2004:68). A person can then either actively 
change their behaviour, attitudes or traits to be more congruent with the representation 
of their own standards. Alternatively, this person can avoid self-focusing awareness 
and circumstances by becoming defensive (Silvia & Duval, 2004:70).  
 
To become self-aware is not only a negative experience. Duval and Wicklund 
(1972:267) found that self-awareness can be a positive state when a person is 
congruent with their standards (Greenberg & Musham, 1981:129; Silvia & Duval, 
2001:230). The experience of becoming self-aware does give the young adults the 
option to change their behaviour; however, to experience self-awareness the young 
adult needs to make a purposeful commitment, or as Duval and Silvia (2001:230) 
suggest, give attentional focus. Self-awareness might be difficult and tough, but it 
leads to the possibility of changing a person’s behaviour and beliefs (Blakemore & 
Agllias, 2019:21). 
 
c) Category Three: Experienced that self-awareness asked a purposeful 
commitment 
 
The participants agreed that although the experience of discovering self-awareness 
might be difficult, it leads to changes in their behaviour and beliefs. According to the 
young adults in this study, for this change to occur, there needed to be purposeful 
attention and commitment to engage in the experience of self-awareness. 
 
The young adults described their experiences as follows with regard to purposeful 
attention and commitment: 
 
“…ek was meer gemotiveerd om dit te ontwikkel en myself te leer ken toe 
ek fokus om myself te leer ken.” (…I was more motivated to develop and 
get to know myself when I focused on getting to know myself) (P1 
Hermione) 
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“Ek het geleer om aan die einde van elke dag doen ek die examen met 
myself…en dan twee of drie keer…partykeer eers die derde keer wat ek 
agterkom en bewus raak. Ek dink wanneer jy dit begin doen, dan, jissie, jy 
kan begin jouself verander” (I learnt to at the end of every day, do the 
examen with myself… and then two or three times…sometimes only by the 
third time that I realise and become aware. I think when you just do it, then, 
wow, you can start to change yourself) (P2 Harry)  
 
“Jy moet aanhou terugkom en jy moet weer die goed wat in jou pad gestaan 
het moet jy face en commit. En dan moet jy weer terug kom maar om terug 
te kom is ook nie maklik nie want jy moet weer oor al die hobbeltjies stap.” 
(You need to keep on coming back and you need to face what stood in your 
way and you need to commit. And then you need to come back again but 
to come back is also not easy because you need to go over all the bumps 
again) (P3 Ron) 
 
“Ek journey met wat ek voel en van bewus word maar dit kort fokus. Hoe 
meer konstant ek besig is om self-aware te raak en te reflekteer en te dink” 
(I journey with what I feel and become aware of but it asks focus. The more 
constant I can become in my self-awareness and to become reflective and 
think) (P4 Neville) 
 
“…nog steeds ’n keuse of ek gaan aandag skenk. Maar dan sit ek die laaste 
ruk vandat ek dit begin meer gereeld doen het. Ek sit en bid, honestly.” 
(…still a choice if I am going to pay attention…And then I sit the last while 
since I started doing this more often. I sit and I pray, honestly) (P5 Frodo) 
 
“…as jy nie tyd maak nie gaan jy dit nie doen nie…want dit vat bietjie werk. 
Dit is nogal iets wat my oor die algemeen frustreer, baie goed wat mens 
weet is goed vir jou, tyd, om tyd saam met God te spandeer is goed vir jou 
maar tog is dit nie iets wat ons doen elke dag nie” (if a person don’t make 
time you will not do it, because it takes a bit of work. It is something that in 
general frustrates me, many things that we know are good for us, time, to 
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spend time with God is good for you, however, we don’t make time to do it 
every day) (P6 Merry)  
 
“…dit vat so bietjie selfdissipline om aware te raak, jy moet bewus wees 
van iets in jou lewe voor jy iets daaraan kan doen. Ek dink dit fokus jou want 
baie dinge kan jou vat op baie ander paadjies wat jou neres gaan bring nie. 
Ek dink om spesifieke tyd en vir jouself te se Ok, ek gaan nou tyd spandeer 
aan myself.” (it takes a bit of self-discipline to become aware, and you need 
to become aware of things in your life before you can do something about 
it. I think it focuses you on the important things in life and not to wander off 
on unhelpful paths. You need to spend specific time and say to yourself, 
Ok I am going to make time now for myself) (P7 Pippin)  
 
“…ek het myself gedwing om ’n commitment te maak. Dis soos die 
superego, al hierdie goed is goed vir my en ek moet meer tyd met die Here 
spandeer want dan gaan dit beter met my maar ek doen dit nie, maar ek 
weet ek moet. Ek gaan moet tyd maak.” (I forced myself to make a 
commitment. It is like the superego, all these things are good for you, and 
you need to spend more time with God because then things are better, but 
I don’t do it. I must make time for this) (P8 Sam) 
 
The young adults in this study experienced self-awareness as a process to which a 
person needed to purposefully commit. According to them, this commitment led to 
attention being given to the process. For the participants, the commitment was 
important because it led to a more disciplined life in how they spend their time and 
energy. As discussed in Category Two, self-evaluation follows from attentional focus 
(Duval & Wicklund,1972:3; Duval & Silvia, 2001:230). Attentional focus is described 
by capacity theory as the flexibility of the young adults’ focused attention through 
character capacity as a limited pool of resources that can be allocated to various tasks 
as mentioned by Wickens (1984 in Eid, Meland, Matthews & Johnsen, 2005:649). 
Therefore, it is unlikely that a person could coincidentally become self-aware without 
focused attention or committed focused attention. The more focused attention that is 
given, the bigger the young adult’s capacity to become self-aware of conscious and/or 
unconscious aspects as described by Ingram (1990 in Schwarzer & Wicklund, 
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2015:25). It is supported by Carver and Scheier (2018:214) that it is attention, not 
awareness, that initiates the comparative process of standards for the young adults’ 
personal and world views. Thus, the more focused attention is committed to 
awareness, regulatory and evaluation systems, the more the young adults increase 
their likelihood of congruent self-discovery (Morin, 2011:7). 
 
A contributing factor to keep in mind with regard to committing to focused attention is 
emotions. Darwin (Liu & Chen, 2018:749) first proposed that emotions motivate 
actions. The fact that emotions have motivational properties is one of the few things 
that most researchers of emotion agree on. It is not always clear what is meant by 
motivation (Liu & Chen, 2018:749). Some theories assume that the motivating 
character of effect lies in the prioritising effects (Oatley, 2016:17; Silvia & Duval, 
2001:203). Other theories assume that emotions provide energetic power towards a 
single action (Frijda, 1986:28; Silvia & Duval, 2001:203). Emotions are motivational 
because they direct and energise single adaptive actions. Other theories propose that 
rather than motivating, affect is an output function that monitors the rate of progress 
towards a goal. Affect thus indicates rather than motivates the intensity of activity 
(Silvia & Duval, 2001:203). Batson (Agassi, 2018:1-27) proposed that emotions are 
capable of amplifying motivational states. However, they primarily give information 
about what is valued and preferred (Silvia & Duval, 2001:203). All these theories 
propose that emotions and affect play an important role in either motivating focused 
attention or staying committed to giving attention because of its amplifying, goal-
valued and preferred properties.  
 
The experience of the young adults’ discovery of self-awareness was marked with 
challenges. The young adults expressed how the experience led them to change their 
behaviour once they committed to focused attention, either being driven by emotions 
or by measuring their own personal and/or world views against other standards. 
However, their experiences to develop new or accelerated self-awareness was 
supported by the use of various tools and different environments.  
 
 
 92 
3.2.3.2  Theme Two: Young adults experienced that various useful tools and 
environments were accessible to start and accelerate conscious self-
awareness in oneself 
 
The young adults also spoke about certain environments that cultivated the facilitation 
of the experience in becoming self-aware. The young adults gave a strong indication 
that becoming self-aware could be experienced throughout one’s life. This entire life 
could be a culmination of the focused attention that a person gave and an intentional 
or natural path that one connected with to heighten the experience of awareness. 
 
a) Category One: Experienced tools that might assist and accelerate the 
process of self-awareness 
 
The young adults found that some tools and / or practices made it easier or more 
helpful to experience self-awareness. They explained that these tools assisted and 
accelerated the process of self-awareness. 
 
The young adults expressed these ideas in the following verbatim quotes:  
 
“So ek dink dis…ek dink dit vat analitiese vaardighede om jouself te 
analiseer…Jy le maar net en wag om te slaap en dan begin jy dink en dan 
begin met jouself praat of jy vat ’n breuk van iets en dan reflekteer jy op jou, 
wat jy gedoen het, omdat jy betrokke was daarby, en dan reflekteer jy ook 
op jouself in die senarion” (It think…I think it takes analytical skills to 
analyse yourself. You might be laying in your bed waiting to fall asleep and 
then you start to think and then you start talking to yourself, and then you 
take a break and then you reflect on yourself. What you did, because you 
are part of the situation and then you reflect on yourself in the situation.) 
(P1 Hermione)  
 
“Ja ek dink wel musiek vat my altyd na my emosies om te sit in ‘n liedjie 
byvoorbeeld dan raak jy bewus van Ok dis actually wat binne my aangaan” 
(Yes, I think music always takes me to my emotions, to sit in a song and 
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become aware of, ok this is what is actually happening inside of me.) (P2 
Harry) 
 
“Refleksie gebed help met die self-awareness vir my. Um…ek het 
agtergekom dat wanneer ek refleksie gebed doen en skryf wat deur die dag 
gebeur het kan ek sien…aaah, ok, daar het ek my voet in dit gesit.” 
(Reflection prayer helps me with self-awareness. I have noticed that when 
I do the reflection prayer and I write what happened during the day that I 
can see how I put my foot in it at times) (P3 Ron)  
 
“Um dis snaaks dat ons oor self-awareness praat, want onlangs, ok ja ons 
journey nou al die hele jaar met dit en ek dink dit het grootliks begin met die 
enneagram toets. So toe raak ek bewus, ok ek het ‘n shadow kant, ek het 
‘n patroon waarin ek val. Ek het ook ‘n oefening gedoen waar ek met myself 
as my klein self moes praat, waar ek ‘n kind was en vra hoe lyk jou wereld, 
jou ideale wereld en hoe gaan ek daai ideale wereld as grootmens bereik 
en deur dit het ek ervaar en regtig in touch gekom met daai essensie van 
wie ek is” (It is funny that we are speaking about self-awareness because, 
ok yes we journeyed already a whole year with it and it all started with the 
enneagram test. I became aware of my shadow side and the patterns that 
I fall into. I also did an exercise where I had to ask myself when I was a 
child, how did my world look, how did my ideal world look and as an adult 
how can I make this world a reality. I really experienced and became in 
touch with the essence of myself) (P4 Neville)  
 
“Ek het baie van myself geleer in psigo terapie, maar om te werk met sekere 
goed soos die enneagram, die disc en strengths persoonlikheid toetse het 
my ook baie geleer. En dan bid ek om my bewus te maak van my lewe” (I 
learnt a lot about myself in psycho-therapy, but to work with certain things 
like the enneagram, disc and strengths personality tests thought me allot. 
And then I pray to make me aware of my life) (P5 Frodo) 
 
“Iets wat ek onlangs die eerste keer gedoen het was om vir die keerste keer 
na ‘n dagretreat by ‘n retreat center gegaan het en daai tipe stilte gee mens 
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‘n geleentheid om dit te doen. Ek is nie iemand wat regtig baie hou van 
stilte nie, maar daai forseer mens half bietjie om daai stap terug te neem 
en perspektief te kry van goed” (Something that I did recently for the first 
time was to attend a one day retreat at a retreat center and that type of 
silence gave me an opportunity to do it. I am not a person who really like 
silence but it sort of forced me to take a step back and gain new perspective 
on things) (P6 Merry)  
 
“Daar is baie dinge wat my help om meer bewus te wees soos toe ek by ’n 
terapeutiese ondersteunings groep was en my weeklikse selgroep. Ek hou 
ook van meditasie of net stil word, soms help dit om te lees en dan maak 
dit my reflekteer” (There are many things that help me to become aware, 
like when I was in a therapeutic support group and my weekly cell group. I 
enjoy meditation and just to be silent, and sometimes to read also helps me 
to reflect) (P7 Pippin)  
 
“…het dit agtergekom met die retreats en my Bybel lees of net stilword op 
my eie help my om meer bewus te wees. Die enneagram psycho-spiritual 
toets het my ook baie gehelp” (I realised it with the retreats and reading my 
Bible or even just to be silent on my own made me more aware. The 
enneagram psycho-spiritual test also helped me a lot) (P8 Sam)  
 
The young adults in this study experienced that self-awareness happened through the 
use of various tools and practices. Some tools and practices might fit better with 
certain individuals. Various tools, methods, rituals and ways can be employed in the 
experience of self-awareness (Muratore, Tuena, Pedroli, Cipresso & Riva, 2019:13). 
The tool, path, ritual and environment in which it happens for each young adult was 
unique; however, all participants experienced self-awareness in much the same way 
no matter the tool or practice that they used (Aday & Schmader, 2019:16). 
 
Gestalt theory includes the concept of the whole person and awareness-raising, to 
bring about new self-understanding (Ogunbayo, 2017:54). The aim is to help the 
person explore the world and the way they view it to broaden their choices and 
maximise their ability to use their capabilities (Ogunbayo, 2017:54). From this 
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viewpoint, every relationship a person has can provide them feedback that can be 
reflected on. This could then be seen as a tool with which to experience self-
awareness (Rasheed, Younas & Sundus, 2019:762-774). The relationship can be 
defined as any interaction or connection between the young adult and another person, 
thing, system, concept and / or idea (Ogunbayo, 2017:54). Therefore, it does not 
matter what tool the young adult uses to experience self-awareness; it is the fact that 
the young adult chose to give focused attention to this tool that made it relevant and 
that lead to the experience of self-awareness.  
 
The focus of self-awareness is to deepen self-responsibility (Ogunbayo, 2017:54). The 
more a person develops their capacity to be responsible for the self, the more the 
focus will grow towards the experience of self-awareness. The experience of 
becoming self-aware does not get seen as a negative or a threat anymore, but rather 
as a freeing experience to fully becoming oneself (Ogunbayo, 2017:54). This process 
links closely to Duval and Wicklund’s (1972 in Silvia & Duval, 2001:203) view that the 
self uses attentional focus to measure against standards.  
 
According to Rasheed, et al. (2019:762-774), the use of focused practices or tools 
assists a person in giving attentional focus. Attentional focus could help a person stand 
back from the ‘what was experienced’ to gain a different view of ‘what happened’. This 
can be less negative and threatening to a person in their experience of developing 
self-awareness. The young adults in this study found reading different kinds of 
literature helpful. Using psychometric and psycho-spiritual measuring instruments was 
also a helpful tool for the participants.  
 
According to Rasheed, et al. (2019:762-774), asking for feedback from a trusted 
person, therapist or mentor, reflecting on one’s own actions, journaling, meditation and 
mindfulness are all practices to experience self-awareness. Keeping a reflective diary, 
learning about body language and using models of reflection are all helpful tools and 
practices, according to Anderson (2015:45). 
 
There were many tools and practices to improve, start and continue a person’s 
experience of self-awareness as described by the young adults in this study. However, 
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a specific context, space or environment could also present an opportunity to 
experience self-awareness.  
 
b) Category Two: Experienced that different environments created contexts and 
opportunity to experience self-awareness 
 
The young adults in this study made specific reference to places or environments that 
developed or created the space to discover self-awareness. They connected these 
environments with the experience of self-awareness. In some of these environments, 
a specific tool or practice, as discussed previously, was a complementary factor to the 
experience of becoming self-aware. 
 
The young adults described it as follows: 
 
“vir my wanner ek baie tyd op my eie spandeer is dit vir my goed…” (when 
I can spend a lot of time on my own then it is helpful) (P1 Hermione)  
 
“…as jy dink daar by die retreat centre en soos gister aand by die kerk, dis 
plekke wat my help…” (when you think there at the retreat center and last 
night at church, these are places that help me) (P2 Harry) 
 
“Daar is baie plekke waar ek bewus van my lewe word soos…deesdae 
veral by tussen ander by die commune en in Poustinia Chapel. Die natuur 
is vir my ook so plek waar ek net ander dink oor my lewe” (There are many 
places where I become aware of my life, like these days when I am between 
others at the commune or in the Chapel called Poustinia. Nature is also a 
place where I can think about my life) (P3 Ron)  
 
“Ek groei veral tussen ander in die commune want ek kry feedback van die 
groep af…” (I grow especially when I am with others in the commune 
because I get feedback from the group) (P4 Neville)  
 
“Ek het meer self-aware geraak in my tyd hier by die kerk…veral waar ek 
sit in die Klipkerk en reflect. Ook ‘n plek soos my terapeut se kantoor waar 
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ek net myself kan wees” (I became more self-aware in my time at church 
and especially when I sit and reflect in the Chapel. Also, the office of my 
therapist where I can just be myself) (P5 Frodo)  
 
“om ’n dag retreat by te woon gee my insig. Ook om saam met ‘n mentor of 
self ‘n vriend wat jou accountable kan hou en wat jy kan vertrou tyd te 
spandeer” (…to attend a day at the retreat provides me with insight, also to 
spend time with a mentor or a friend that can hold a person accountable 
and that a person can trust) (P6 Merry)  
 
“Ek dink vir my is ‘n plek my ondersteunings groep, of om met te mediteer 
op my eie. Maar veral om iewers te gaan sit met ‘n lekker boek” (I think for 
me a place like a support group, or being on my own to meditate and 
especially just sitting somewhere with a nice book) (P7 Pippin) 
 
“…met die retreats by raak ek bewus, maar dis veral die natuur soos om 
op ‘n berg te gaan dit iewers of net in die natuur wees” (when I am on a 
retreat I become aware, but especially in nature like to sit on a mountain 
somewhere or even just being in nature) (P8 Sam) 
 
In this study, the young adults explained that some contexts and environments 
facilitated the experience of self-awareness. They experienced that any place or space 
could be helpful in experiencing self-awareness but that there might be some places 
that lend itself more to helping a person engage with self-awareness. One of the great, 
but often unmentioned, causes of both happiness and misery is the quality of one’s 
environment: the kind of walls, chairs, buildings and streets a person is surrounded by 
(Sakip, Hassan & Mansor, 2016:12-27). These authors further state that a person is 
guided by who they can be in the environment in which they find themselves, and 
suggests that the environment stands as a reminder of a person’s full potential. 
 
The environment can be seen as a space where a person, for better or for worse, can 
become a different person in different places, but ideally, the environment should invite 
a person to become who they are essentially meant to be (Sakip, et al. 2016:12-27). 
Martin, Adams, Obrecht, Kim, Ward and Latino (2019:62) propose that when training 
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new psychology practitioners, self-awareness should be a central component to their 
education. They state that self-awareness training should be done in different 
environments and propose different contexts such as individual, group contexts, 
isolated reflective spaces, schools, businesses and any environment in which a 
person could possibly find themselves. According to Martin, et al. (2019:62), this 
experiential learning will teach the person to become self-aware in any context where 
they find themselves, and not lose their theoretical stance just because the context 
looks different. Also, and equally important, this will teach the person to take note of 
their surroundings and environment to stay aware of the context in which the client 
finds themselves.  
 
O’Doherty (2017:5) claims that it has been a particular contemplation of our century to 
investigate things in relation to their context. According to him, space has always been 
important in bringing together people with a common purpose, with shared rituals or 
appreciations; people coming together to be part of something greater than 
themselves. In this environment, a person can reflect and measure themselves 
against the common group or purpose to gain new insights and experience the 
discovery of self-awareness (O’Doherty, 2017:5). 
 
The young adults discovered that self-awareness could be experienced by using 
different tools, methods and practices. Furthermore, the young adults found that some 
environments also contributed to the experience of self-awareness. They became 
aware that repetitive processes developed their self-awareness experience, and in 
most instances gave them an experience of spiritual awareness.  
 
3.2.3.3  Theme Three: Young adults experienced that self-awareness was a 
repetitive process of discovery that led to spiritual awareness; there was 
no end to this process 
 
The young adults in this study experienced self-awareness as a repetitive process of 
continual discovery. They also experienced that self-awareness led them to spiritual 
awareness, something that was not intended but came about as their self-awareness 
developed.  
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a) Category One: Experienced that reflection and repetition of the same or new 
ways to become aware of patterns in one’s own life led to self-awareness 
 
The young adults in this study experienced that repetition was an important part of 
becoming self-aware. They found that the more they repeated some of the tools and 
practices, or by regularly returning to certain environments and contexts, the more 
they became aware of patterns in their lives that led to self-awareness. 
 
In the following verbatim quotes, the young adults shared some experiences of 
repetition and reflection that helped them become aware of patterns in their lives that 
led to self-awareness: 
 
“Jy ontwikkel dit deur jou hele lewe lank en dit moet n paar keer gebeur 
voordat jy bewus raak van iets. Ek dink hoe meer jy reflekteer op jouself 
hoe beter gaan jy raak en hoe meer gaan sy sien. Dis soos om iet oor tyd 
te unravel, om dit in dele op te deel en elkeen indivudueel te observer en 
te weet wat dit is, hoekom dit gebeur het en wat die resultaat daarvan is. 
Maar hierdie process vat tyd en mens moet aanhou daarmee.” (You 
develop it through your life, it has to happen a few times to become aware 
of something. I think the more a person reflects on yourself the better you 
get and the more you see. It is like something a person has to unravel over 
time, to divide it up into individual parts and then to observe these parts and 
to know what they are, why it happened and what the results are. But this 
process takes time and you have to continue with it) (P1 Hermione) 
 
“Ek het geleer om aan die einde van elke dag dit te doen en met myself die 
refleksie gebed te doen, en elke Vrydag probeer ek om oor my week te 
reflekteer. Ek dink ook in self-awareness is herhaling groot, as jy die heel 
tyd kan sien, kyk wat gaan hier aan. Ook elke Donderdag in ons 
groepsessie, net om te kan hoor wat almal se” (I have learnt to at the end 
of every day to do a reflection prayer and to do it on myself, also every 
Friday I try to reflect over my week. I think self-awareness is repetition, if 
you see, and become aware what is happening here. Also, every Thursday 
in group session just to hear what everyone is saying.) (P2 Harry)  
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“Ek doen my refleksie gebed elke aand en ek skryf wat gebeur het deur die 
dag. Dan sien ek aaah dis wat gebeur het…” (I do the reflection prayer 
every evening and I write down what happened during the day. I see aaah 
ok this is what happened.) (P3 Ron)  
 
“om elke dag te reflekteer, net te gaan sit en dit te doen…” (to reflect every 
day, just to go and sit and do it) (P4 Neville) 
 
“Vir my om elke week terug te gaan na my terapeut te en te praat oor my 
week en die dinge wat ek oplet. Ons reflect saam oor die goed en ek sien 
dinge dan anders. Ek dink self-awareness is ‘n groot deel van terugkyk om 
te kan sien. Ook elke dag as ek net gaan sit in die Klipkerk en bid, ek raak 
net stilte n ek sit en bid eerlik” (For me to go to therapy every week and to 
talk to my therapist about what I have noticed about the week. We reflect 
together on things and I see things differently. I think a big part of self-
awareness is looking back to be able to see. Also, every day when I go and 
sit in the Chapel and pray, I become quiet and I pray open and honestly) 
(P5 Frodo) 
 
“Die ideaal sal seker wees om daagliks te reflekteer, ek dink dis ‘n process 
wat elke dag gedoen moet word soos baie ander dinge as jy wil waarde he” 
(The ideal would be to reflect every day, I think it is a process that a person 
has to do daily, like many other things you have to do if they want to get 
value from it.) (P6 Merry)  
 
“Ek doen dit nie gereeld genoeg om te reflekteer nie, maar ek besef die 
waarde daaraan. Ek dink net om stil te word, maar daar is baie distractions 
soos social media” (I don’t reflect often enough, I am aware of the value of 
it, I think to just become silent, but there are so many distractions, like social 
media) (P7 Pippin)  
 
“Vir my om die refleksie gebed elke dag te doen het baie waarde om myself 
te sien en dan ook om dagliks tyd met die Here te spandeer is alof Hy direk 
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met my praat oor my dag…” (For me to do a reflection prayer every day has 
a lot of value to see things in myself and also to spend time with God every 
day, it is as if He speaks to me directly about my day) (P8 Sam)  
 
The young adults all shared the notion that repeating a practice or finding a rhythm in 
their lives of repetitive focused attention was instrumental in becoming aware of 
patterns, whether it was positive or negative patterns, that could lead to change or 
better mental health. As far back as ancient Greece, Aristotle commented on the role 
of repetition in learning by stating that frequent repetition produces a natural tendency. 
He concluded that the more frequent two things are experienced together, the more 
likely it will be recalled or be made aware of. From a behavioural learning theory 
stance, Watson (in Moore, 2017:18) states that repetition is one of two principles that 
produce learning. With the young adults in this study, the more they repeated certain 
reflections, the more they experienced a discovery of awareness that produced new 
learning (Arghode, 2017:593). Piaget (in Meadows, 2017:54) stated that habits and 
new behaviour are formed through patterns of repetition. He further suggested that for 
a habit or reflex to become stronger and more precise, a person should repeatedly 
exercise it (Arghode, 2017:593). Similarly, Bandura (2018:63) found that new 
behaviour is refined through self-corrective adjustments in repeated practices. He 
further states that repeated observed and/or practised behaviour is learned the most 
thoroughly (Arghode, 2017:593). 
 
Self-efficacy and self-regulation theory are also noteworthy to mention with regard to 
how the young adults experienced becoming self-aware in this study. According to 
self-efficacy belief systems of self-worth, efficacy is built through repeated experiences 
(Maddux, 2016:41). Also, self-regulation theory relies on cycle phases of repeated 
reflection of what a person has become aware of to effectively self-regulate behaviour 
(Maddux, 2016:41). The young adults in this study experienced that the repetition of 
certain tools, practices and methods in some environments led to them becoming self-
aware or even deepening their awareness. This also led the young adults to spiritual 
awareness, although it was not necessarily intended.  
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b) Category Two: Experienced a spiritual awareness 
 
The question posed to the participants did not in any way suggest that they 
experienced that self-awareness gave them a spiritual awareness and connection to 
something bigger than themselves. Still, the young adults expressed this spiritual 
awareness in the following ways:  
 
“…jy le maar net en wag…en dan begin jy met jouself praat oor jou lewe 
en dinge en reflekteer op jouself. En dan is dit asof die Here self met jou 
kom praat oor jou lewe en dit wat jy aan dink” (you just lay and wait, and 
then a you start talking with yourself about your life and things, and reflect 
on yourself. And then it is as if The Lord himself comes to talk to you and 
what you think about your life) (P1 Hermione)  
 
“Ek dink dit begin met hierdie gevoel van om heeltyd ‘n oorvloed van grace 
te he, en dan word ek bewus van hoe meer ek soos Jesus wil leef” (I think 
it begins with this feeling of constant grace, and I become aware of how 
much I would like to live like Jesus) (P2 Harry) 
 
“Soos wat ek reflekteer begin ek dan later verby myself dink en ek begin 
connection maak soos met wat ek geleer het oor barmhartigheid om meer 
soos Jesus te wees. So dan raak dit vir my ‘n groot ding om te gaan sit en 
dink maar wat sou Jesus doen” (Like when I reflect I move past myself and 
connect to things that I might have learnt about having a caring heart and 
to be more like Jesus. Then this becomes a big thing to sit and really think 
what would Jesus have done.) (P3 Ron)  
 
“Soos wat ek deur die jaar gegaan het was daar baie wat ek geleer het van 
myself met al die dinge wat ons gedoen het. En toe besef ek, ek moet nie 
dinge doen om gesien te word nie. So, met die self-awareness ding, ek was 
altyd vreeslik bewus van wat mense van my dink. En toe ultimately besef 
ek, ek moet net ‘n verhouding met Die Here bou, dis net Hy wat my hoef te 
sien” (Like what I went through this year. I learnt many things about myself 
with all the things that we did, I then became aware that I do things to be 
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seen by others. So, with this self-awareness thing, I am not always very 
aware what are other people thinking of me. And then ultimately, I realised 
I need only to have a realationship with God, it is only Him that needs to 
see me) (P4 Neville)  
 
“Ek het bewus geraak dat ek wil graag groei in die mens wat ek gemaak is 
om te wees. Ek gaan sit ek ek se vir Die Here wat op my hart is en ek raak 
bewus dat Hy my ken deur en deur” (I became aware that I would like to 
grow into the person that I was meant to be. I went to sit down and then 
said to the Lord what was on my heart, and I became aware that He knowns 
me fully) (P5 Frodo)  
 
“Ek het net bewus geraak hoe meer tyd ek met myself spandeer hoe ek tyd 
saam met die Here te spandeer…” (I just became aware that the more time 
I spent with myself the more time I was actually spending with God) (P6 
Merry)  
 
“As ek so bietjie stilraak met myself dan is dit later…dis asof Die Here met 
jou praat…asof jy in verhouding met Hom en sekere goeters, dis asof 
sekere goed wat jy hoor, ek weet nie, wat jy voel aandag aan moet gee” 
(As I became silent with myself, it is as if God Himself starts talking to me, 
like a relationship with Him and then certain things you hear and one feel 
that I need to now pay attention) (P7 Pippin) 
 
“Ek sien wanneer ek meer tyd saam met die Here spandeer…dis waar ek 
die meeste connect met myself…” (I see that when I am spending more 
time with The Lord, that is where I connect the most with myself) (P8 Sam)  
 
In this section, the young adults described how the experience of self-awareness 
made them aware of a spiritual awareness, to move away from themselves to 
something more than the self. Lomas (2017:467), in his research on young adults and 
spiritual awareness, deemed it of importance to define what ‘spiritual’ means in this 
context. He defined ‘spiritual’ as properly spiritual if a young adult at some point in the 
process of development had a sense of mystery and wonder concerning his or her 
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own purpose and destiny. This sense of mystery and wonder is, in a way, at once 
challenging, meaningful and formative (Lomas, 2017:467). For some young adults, 
encounters with such a process of awareness can be foundational in their arriving at 
some understanding of their own being and identity.  
 
Lomas (2017:467) speaks of this embedded spiritual awareness experience in the 
midst of becoming self-aware and says that it is as a person would speak of rising to 
face a new day. But it is not just the day that is new, it is the ‘I’ who faces it in a real 
sense that is also new (Kucinskas, 2017:418). The young adult’s spiritual awareness 
is not necessarily connected to religion but rather seen as much warmer, associated 
with love, inspiration, wholeness, depth, mystery and a sense of healing (Lomas, 
2017:467).  
 
Although spirituality and religion are distinctly two different concepts, it is also 
noteworthy to mention the relationship between them (Harris, Holyfield, Jones, Ellis & 
Neal, 2019:67). If a young adult experiences spiritual awareness without religion, he 
or she could well become free of the duties and responsibilities they owe towards the 
community and wander off in search of their own personal nirvana; the sense of 
connectedness between people will be lost (Kucinskas, 2017:418). The young adult is 
in particular need for connectedness, acceptance and belonging (Lomas, 2017:467). 
Their fear of isolation or, in other terms, alienation, and the journey which moves them 
to a healthy sense of their own identity as both personal and corporate, is one which 
takes them through many stages of growth. This time of growth requires skills of 
reflection, times of experimentation, and moments of stillness and becoming self-
aware (Lomas, 2017:467). 
 
The young adults in this study all connected to a spiritual awareness as part of their 
experience of becoming self-aware. As they discovered this spiritual awareness, they 
found a deeper sense of belonging, purpose and meaning. 
 
3.3  CONCLUSION  
 
In this chapter, the young adults who participated in this study shared their 
experiences of self-awareness. These experiences were presented by looking at the 
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verbatim quotations that supported each category. The verbatim quotations were then 
further supported by relevant literature to control the findings. Three themes emerged 
from the young adults’ experiences.  
 
The young adults described how it was difficult to face their awareness, but they found 
that purposefully committing to a process helped to give attention to their lives. They 
furthermore found that some tools, practices, and environments were part of the ways 
in which to experience self-awareness, especially if this was done in a repetitive way 
through daily life. Experiencing self-awareness for the young adults also took them to 
a place of spiritual awareness, to move from the focus on themselves to something 
bigger than themselves. 
 
Theme One described how the young adults experienced self-aware as a difficult and 
tough process that demanded a purposeful commitment to bringing about changes in 
oneself. Theme One was supported by three categories. Category One explored the 
young adults’ experiences of the difficulty and toughness of self-awareness. Category 
Two explored the experience of self-awareness as an opportunity to make changes in 
one’s own behaviour and beliefs. The third category explored the experience that self-
awareness asked purposeful attention and commitment. 
 
The second theme explored the experience of self-awareness as described by the 
young adults, in that various useful tools and environments were accessible to start 
and accelerate conscious self-awareness in oneself. This theme was supported by 
two categories. The first described that self-awareness could be experienced through 
tools and practices that might assist and accelerate the process of self-awareness. 
The second category included experiences of different contexts and environments that 
lead to opportunities to experience self-awareness. 
 
Theme Three consisted of two categories where the young adults experienced that a 
repetitive discovering process was needed in self-awareness. Furthermore, the young 
adults discovered that during the experience of self-awareness a spiritual awareness 
could also be attained. The first category explored that reflection and repetition lead 
to the experience of self-awareness as patterns emerged in the repetition. The second 
category included the experience of a spiritual awareness as part of self-awareness. 
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In the following chapter, the central concepts will be identified, defined, and classified.  
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CHAPTER FOUR 
IDENTIFICATION, DEFINITION AND CLASSIFICATION OF THE 
CENTRAL CONCEPTS 
 
4.1  INTRODUCTION 
 
In the previous chapter, the researcher discussed the findings of the young adults’ 
experiences of self-awareness. The findings were supported by relevant literature 
control. In this chapter, the central and associated concepts are identified, defined and 
classified. Theory generation was discussed in Chapter Two and is followed in the 
steps described.  
 
4.2  IDENTIFYING THE CENTRAL CONCEPTS  
 
Three themes and seven categories were identified and discussed. The young adults’ 
central storyline can be described as follows:  
 
In the first theme, the young adults experienced self-awareness as difficult and a 
process that demanded a purposeful commitment. It created an opportunity to make 
changes in a persons’ own behaviour and beliefs.  
 
“En in alle eerlikheid of self bewus te raak, dit is verskriklik moeilik want jy raak, 
ekskuus, ek, ek raak bewus van my lewe…so dis nie altyd maklik of lekker om 
self bewus te raak nie” (And in all honesty, it is very difficult to become self-
aware because you become, excuse me, I become aware of my life, so it is not 
always easy or nice to become aware.) (P4 Neville) 
 
In the second theme, the young adults experienced that various tools and 
environments were accessible to start and accelerate conscious self-awareness in 
oneself.  
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“Ek het geleer om aan die einde van elke dag doen ek die examen met 
myself…en dan twee of drie keer…partykeer eers die derde keer wat ek 
agterkom en bewus raak. Ek dink wanneer jy dit begin doen, dan, jissie, jy kan 
begin jouself verander” (I learnt to at the end of every day, do the examen with 
myself… and then two or three times…sometimes only by the third time that I 
realise and become aware. I think when you just do it, then, wow, you can start 
to change yourself) (P2 Harry) 
 
In the third theme, the young adults also experienced becoming self-aware as an 
iterative process of discovery that led to spiritual awareness, and that there is no end 
to the process.  
 
“…jy lê maar net en wag…en dan begin jy met jouself praat oor jou lewe en 
dinge en reflekteer op jouself. En dan is dit asof die Here self met jou kom praat 
oor jou lewe en dit wat jy aan dink” (you just lay and wait, and then a you start 
talking with yourself about your life and things, and reflect on yourself. And then 
it is as if The Lord himself comes to talk to you and what you think about your 
life) (P1 Hermione)  
 
The young adults’ experiences of ‘self-awareness’ need to be ‘facilitated’ in order for 
the young adults to engage in a healthy and natural way with the concept that leads 
to a mentally healthy young adult. As presented in Figure 4.1, the focus of facilitating 
self-awareness will firstly be to assist and support the young adult in committing to a 
process that is experienced as difficult, especially at the start, and for a person to go 
through the process by themselves. Also, by facilitating self-awareness the young 
adult could be guided and introduced to tools and environments that will accelerate 
and keep the attentional focus on conscious self-awareness. By facilitating self-
awareness, the young adult will become aware of the journey that is self-awareness, 
and the iterative process that will continue after facilitation has ended. However, the 
young adult could continue on their own with what has been learned through the 
process of facilitation. 
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Figure 4.1: Identification of Central Concepts  
 
Facilitation of the experience of self-awareness in a young adult will mean that the 
young adult has someone that can guide, support and push them as needed. It 
becomes more manageable and easier to do it together in a facilitated way. In this 
manner, the young adult gets introduced to tools and environments that will accelerate, 
but also focus, on a conscious self-awareness, which will lead to a sense of 
movement, growth and self-knowledge. The young adult will learn the skills and 
methods to continue with the lifelong process, separate from the facilitator, but in turn, 
will have learnt a path that will be beneficial throughout their life.  
 
4.3  DEFINING THE CENTRAL CONCEPT  
 
Through the use of definitions, clarity will be added to the central concept ‘facilitating 
self-awareness of the young adult’. Terms will be defined according to dictionaries, 
subject- and textbooks.  
Themes 
 
• Self-awareness is a difficult and demanding process with a purposeful 
commitment  
• Various tools and environments accelerate conscious self-awareness 
• It is a process of repetition and spiritual awareness  
Young adults experience 
self-awareness as a 
difficult process 
Facilitation of self-
awareness 
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• Definition of facilitate (essential criteria in bold) (related criteria underlined) 
 
• Definition of self-aware (essential criteria in bold) (related criteria underlined) 
 
4.3.1  Dictionary definition of ‘facilitate’ 
 
Facilitating a process is to make something easier or even possible (Cambridge 
Advanced Learner’s Dictionary, 2008:n.p.). A facilitator is someone who helps a 
person or organisation do something more easily or find the answer to a problem, by 
discussing the problem and suggesting ways of doing something (Cambridge 
Advanced Learner’s Dictionary, 2008:n.p.).  
 
Coleman (2006:273) defines ‘facilitate’ as:  
 
 “The act or process of assisting the progress of something or making easier.  
 In Latin facilis means easy.”  
 
Soanes and Stevenson (2005:13) define ‘facilitate’ as: 
 
 “Make (an action or process) easy or easier. 
 
 Meaning ‘to make easy or feasible’ should have as its object a task or operation 
 (including a verbal noun in-ing), not a person.”  
 
‘Facilitate’ can be defined as “to render easier the performance of an action, the 
attainment of a result, promote and to help forward” (The Compact Edition of the 
Oxford English Dictionary, 1987:437). It also states that to facilitate “the labour is 
lessened”, but ‘facilitate’ could also mean to assist. According to Dictionary.com 
(2019:3), ‘facilitate’ could also mean to simplify the process, thereby helping someone 
or something forward by making it less difficult.  
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Synonyms for ‘facilitate’ given by Dictionary.com (2019:5) are: 
 
• promote, 
 
• aid, 
 
• help, 
 
• simplify, and 
 
• assist the progress of.  
 
The facilitator is a person responsible for leading or coordinating the work of a group 
as one who leads a group discussion (Webster’s Unabridged Dictionary, 2005:n.p.).  
 
4.3.2  Subject definition ‘facilitate’ 
 
According to Hanson (2019:7), facilitation has evolved from the necessity to make 
sense of life in many different contexts. It has its origins in the helping professions 
where people are engaged in various techniques like story-telling, self-regulation, and 
metaphors to change their mindsets and psychological states in order to enhance new 
ways of thinking (Hogan, 2002:11). People are then assisted to cope creatively with 
rapid changes within themselves and their world (Hogan, 2003:11). Facilitation is 
concerned with encouraging open dialogue among individuals with different 
perspectives so that diverse assumptions and opinions may be explored (Hogan, 
2002:10). Hogan (2003:30) claims the fundamental to the facilitation process is hope.  
 
4.3.2.1  The facilitator  
 
Facilitation is especially concerned with how people participate in the process of 
learning and planning, instead of what is achieved (Axner, 2013:89). The ‘facilitator’ 
could be further described as a guide to help people go through a process. During this 
process, the facilitator is responsible for the flow of information and stimulates thinking 
(Campbell, 2019:37). The facilitator further helps a person to establish what their goals 
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are and then assists the person in working towards them. They assist a person to 
share information in such a way that their reasoning is understood, but the facilitator 
continuously seeks to develop an understanding of the process that is taking place. 
The facilitator seeks to help a person to help themselves (Schwarz, 2002:14).  
 
Although the facilitator’s presence is important, it is not the centre of the activity (Smith, 
2009:112). The facilitator can make suggestions and offer insights, however, he or she 
respects the choices made by the young adult. The facilitator ‘facilitates’ by working 
with and monitoring their own judgement, thoughts, feelings, actions and making 
appropriate choices (Hunter, 2009:37). The facilitator is able to manage difficult 
interactions, emotions and behaviours (Hunter, 2009:8). The facilitator is flexible and 
able to adapt and improvise (Moore & McWaters, 2013:43). They utilise their listening 
skills to promote effective communication, which involves checking-in and clarifying 
issues (Schwarz, 2002:41).  
 
The facilitator respects boundaries and has clear boundaries themselves. They are 
aware of the young adults’ expectations and act only within their scope of practice and 
boundaries (Hunter, 2009:38). The facilitator facilitates the young adults’ growth in 
self-knowledge and self-awareness by being present in a caring and truthful way 
(Wicks, 2000:221).  
  
4.3.2.2  The process of facilitation 
 
Facilitation is a holistic approach that engages the whole person – mind, body and 
soul – of the facilitator and the facilitated individual or group. Genuineness and 
authenticity imply that the facilitator will bring who he or she really is into the 
relationship. The facilitator’s feelings, opinions and identity as a person are also seen 
to have worth in their own right and are accepted as such (Schwarz, 2002:14). During 
the facilitation process, the facilitator builds and maintains empathy; this implies 
rapport and connectedness with the participants (Hogan, 2003:45). Empathy is 
important as this influences the individual’s experience with regard to the learning 
process that is part of facilitation.  
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Facilitation also helps a person to explore, learn and change; some new qualities are 
developed in the process. It is helpful for a person who is part of the facilitation process 
to have compassion with themselves as well as other individuals. This person may 
seek to share information and knowledge in such a way that the other person or people 
are able to follow their reasoning. During the process of facilitation, choices are made 
on applicable information gained and are neither manipulated or coerced. Therefore, 
participants are able to own their decisions and are committed to choices and the 
process.  
 
Facilitation is a difficult process which can bring forth a range of emotions (Schwarz, 
2002:14). The facilitation process takes place in a contextual, mutual relationship, 
not only in terms of the relationship between the participant and facilitator but also the 
relationship between the participants. A cornerstone of relationships is trust; however, 
trust is fragile (Hogan, 2003:45). Confidentiality is another significant element of 
relationships, and is thus a critical aspect of the facilitation process (Hogan, 2003:46).  
 
Hogan (2003:60) suggests the following six dimensions to facilitate an intervention:  
 
• The facilitation intervention is directive: This aspect is concerned with the goals and 
objectives of the group or individual.  
 
• The facilitation intervention is interpretive: This aspect is concerned with the 
cognitive aspects of the process, making sense of experiences and the actions of 
other people.  
 
• The facilitation intervention is confronting: This aspect is concerned with raising 
awareness of issues which could be avoided or resisted.  
 
• The facilitation intervention is cathartic: This aspect is concerned with the effect in 
the facilitation process.  
 
• The facilitation intervention is structured: This aspect is concerned with how the 
intervention is designed.  
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• The facilitation intervention is disclosing: This aspect is concerned with creating a 
supportive climate that honours the individual as a whole.  
 
4.3.2.3  The structure of a facilitation session 
 
Facilitation sessions have beginnings, middles and ends, each with its own tasks 
(Evans, 2007:131). It is important that the focus of the session is established in the 
beginning. Every participant has the opportunity to state what they would like to 
explore in the session. It is important at this time that a climate of trust and 
confidentiality is established through the experience of valuing each participant’s input. 
The participants are assisted in engaging with the subject matter and each other.  
 
The middle part of the session has a focus on deepening the exploration of the issue 
of subject matter in order for the participants to gain a clearer understanding of the 
issues and how they relate to them personally. It is during this time that individuals are 
encouraged to reflect on their experiences. Reflection is the recapture of an 
experience by thinking about it, immersing or mulling it over and the eventuating of 
awareness (Hudson, 2006:241).  
 
Reflection brings forth three stages: 
 
• returning to the experience; 
 
• attending to and/or connecting with feelings; and 
 
• evaluating the experience.  
 
By returning to the experience through reflection, relevant detail is recalled. When the 
participant reflects on this and connects with feelings about the experience, they have 
the opportunity to use these helpful emotions to make sense of new meaning. Lastly, 
the experience is evaluated or re-examined in light of the issues of the outcome of the 
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facilitation session and existing knowledge. New knowledge is integrated with existing 
knowledge at this stage (Boud, Keogh & Walker, 1985:26-31).  
 
When new knowledge is integrated, and a new meaning is attached to the experience, 
the participant can move forward. This is done by discussing the participant’s 
understanding of the issue that was the focus of the session and exploring what they 
considered to be the hoped-for outcome. This process will involve the participant 
expressing what conclusion of awareness they have come to at this point in their 
journey, which is always ongoing. This is then followed by identifying any goals and 
possible commitments that need to be made to achieve the goals in continuing the 
process.  
 
One view is that a person is helped on their journey to healing by putting their 
imagination in exploring possibilities of a different future to use (Egan, 2013:263). The 
telling and/or writing of their story in a safe context is one such way to use the 
imagination (Thompson, 2011:25). Finally, it is important to clarify if the future goals 
are appropriate and realistic with regard to the process and issues being addressed. 
The implications of the future goal and implementation could also be explored (Smith, 
2009:74).  
 
An effective facilitation process can therefore consist of the following elements:  
 
• A person is helped to move forward and closer to achieving a set goal. 
 
• Assisting in the progress of specific issues. 
 
• Continuing the journey of making sense and meaning of life in many different 
contexts and environments.  
 
• Coping and embracing change in the self and the experienced world is promoted. 
 
• Using dialogue to explore that different viewpoints are utilised and encouraged. 
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•  Hope is central to this process. 
 
• Reflection on the direct experience is a focus point. 
 
• Learning through the experience is the responsibility of the participant during the 
facilitation process. 
 
• The facilitator has the responsibility of keeping the information flowing and 
stimulating thinking. 
 
• The end result is helpful, however, the focus is on participation and commitment to 
the process.  
 
• This is a whole-person approach.  
 
• The facilitation process should be encouraging and promote exploring, challenging 
and learning values to develop new skills and qualities.  
 
• Any choices made by the participant should be based on valid information and 
should be voluntary and not manipulated or coerced.  
 
• Compassion with the self and others is fundament to the facilitation process.  
 
• A requirement for the facilitation process is authenticity, acceptance, and empathy.  
 
• Facilitation takes place in the context of relationships, where the facilitator makes 
use of the self as an instrument.  
 
• The facilitator is self-aware and cognisant of participants’ participation.  
 
• While being present to the self and others during the facilitation process, the 
participant’s self-knowledge and self-awareness is enhanced.  
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• An effective facilitation process relies on a trusting climate.  
 
• The facilitation process is directive, interpretive, confronting, cathartic, structured 
and disclosing.  
 
• The facilitation process has a clear beginning, middle and end-stage. 
 
• The middle stage of the facilitation process is highlighted by reflection on the 
experience.  
 
The concept ‘facilitation’ has essential and related criteria, namely ‘facilitating self-
awareness’.  
 
The central concept, followed by the essential and related criteria, could be depicted 
as presented in Table 4.1. 
 
Table 4.1:  Essential and related criteria identified for the concept of 
‘facilitation’ as part of the concept ‘facilitating self-awareness’ 
Central Concept Essential Criteria Related Criteria 
Facilitation  
Assisting progress  
• journey 
• dialogue  
• reflection 
• encouraging 
• compassion  
Contextual, mutual 
relationship  
• goals and objectives  
• interpretive  
• confronting 
• cathartic  
• disclosing  
• structured  
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4.3.2.4  Definition of the concept ‘facilitation’ 
 
The registered counsellor assists young adults in their progress through a 
contextual, mutual relationship.  
 
The concept that will now be defined is ‘self-awareness’ in the central concept 
‘facilitating self-awareness’.  
 
4.3.3  Dictionary definition of the concept ‘self-awareness’ 
 
The general definition of ‘self-awareness’, according to the Merriam-Webster 
Dictionary (2019:3), is knowledge and awareness of a person’s own personality or 
character. According to the Merriam-Webster Medical Dictionary (2019:17), ‘self-
awareness’ can be defined as an awareness of one’s own personality or individuality. 
 
The English Oxford Living Dictionary defines ‘self-awareness’ as conscious 
knowledge of one’s own character, feelings, motives, and desires. It is further noted 
that the process can be painful but it leads to greater self-awareness (Oxford 
Dictionaries, 2018:2).  
 
The Collins Dictionary (2018:1) defines self-awareness as a mental state achieved by 
focusing one’s awareness on the present moment, while calmly acknowledging and 
accepting one’s feelings, thoughts and bodily sensations.  
 
According to Bayne, Cleeremans and Wilken (2009:164), it requires a conscious 
person to be aware not only of their surroundings but also of their own awareness of 
the world. They further state that a conscious creature is one that has an experiential 
perspective or subjective point of view. The Dictionary of Psychology (Corsini, 
2004:164) refers to this experience as a phenomenal consciousness which is 
concerned with what it is like.  
 
Synonyms for ‘facilitate’ given by Dictionary.com (2019:1) are: 
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• mindful, 
 
• conscious, 
 
• discerning, 
 
• attentive, and 
 
• vigilant. 
 
4.3.4  Subject definition ‘self-awareness’ 
 
According to the original theory of self-awareness developed by Duval and Wicklund 
(1972:2), ‘self-awareness’ refers to a state wherein a person evaluates and compares 
their current or past behaviours with their own internal standards and values. This 
process elicits a state of objective self-awareness. Demetrious (2006:12) states that 
self-awareness develops systematically from birth through the life span and it is a 
major factor in the development of general inferential processes.  
 
Self-awareness helps a person to process efficiency functions such as working 
memory, processing speed and reasoning (Demetrious, 2006:18). According to 
Cherry (2011:86), Albert Bandura’s theory of self-efficacy builds on a person’s various 
degrees of self-awareness by becoming aware of one’s capabilities to organise and 
execute the courses of action required to manage prospective situations.  
 
The process of self-awareness could assist a person to reconnect with information in 
a rational process to not just know what is happening, but to know what is happening 
in a specific way. This knowing is free from anger, greed and delusion (Moss & Barnes, 
2011:132). This person who is self-aware is a witness to whatever comes, goes 
through their thoughts, and is receptive to what arises (De Quincey, 2009:241). The 
process of self-awareness requires commitment because it entails conscious effort to 
come back to focus and reflect (De Quincey, 2009:241). Self-awareness creates a 
way for a person to have more insight into decision-making that could, in turn, create 
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a loving-kindness which leads to a sense of change or transformation (Salzberg, 
2011:178).  
 
Self-awareness, according to Eckroth-Bucher (2010:297), is a dynamic, 
transformative process of self. Furthermore, self-awareness is the use of self-insight 
and presence to guide behaviour that is genuine and authentic to create a healing 
interpersonal environment.  
 
Self-awareness is a process of objective examination of oneself and is one of the 
important components in the facilitator-participant relationship (Rasheed, 2015:211). 
Self-awareness involves the cerebral exercise of introspection (Eckroth-Bucher, 
2010:297). The attribute reflects the cognitive exploration of a person’s own thoughts, 
feelings, bodily sensations, and feedback from others (Eckroth-Bucher, 2010:297). 
 
Self-awareness includes reflecting on one’s own attitude and beliefs and the impact 
this has on others. Self-awareness is a continuous process of understanding and 
knowing a person’s own identity, beliefs, thoughts, traits, motivations, feelings and 
behaviour, and recognising how they affect others in different ways (Rasheed, 
2015:212). In addition, it involves objectively examining one’s personal beliefs, 
attitudes, strengths and limitations (Boyd, 2005:156).  
 
Self-awareness could be described as a way of being rather than only a once-off 
reflective experience. Self-awareness leads a person to make clearer choices from a 
reflective and discerning point of view (Silverton, 2012:13).  
 
Self-awareness is achieved by different practices, tools and environments, including 
reflection, meditation, silence, walking, contemplation, reading, feedback, nature, 
breathing methods, and imagination (Joubert, 2011:62). According to Silverton 
(2012:7), this can lead to living a full life with increased skill, ease and flexibility in 
decision-making. Self-awareness is also like a muscle that needs to be trained and 
exercised regularly in order for it to develop (Silverton, 2012:49).  
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According to Rochat (2019:10), there are five levels of self-awareness: 
 
Level 0: Confusion 
This is the degree zero of self-awareness, where the individual is oblivious of any 
mirror reflection in life. Thus, the person is unaware of the self.  
 
Level 1: Differentiation 
The first sign that the person is not unaware of the mirror as a reflection. At this level, 
there is a sense that what is perceived in the mirror is different from what is perceived 
in the surrounding environment.  
 
Level 2: Situation  
Beyond the differentiation, the person is now capable of systematically exploring the 
internal link between seen movement and what is perceived of his or her own body 
proprioceptively.  
 
Level 3: Identification 
At this level, the person manifests recognition, the fact that what is seen is the ‘self’, 
and not just another person staring back at the person.  
 
Level 4: Permanence  
The self is identified beyond the here and now. It can be identified in memory and the 
past, and reflected on. 
 
Level 5: Self-consciousness or ‘meta’ self-awareness  
The self is now recognised not only from the first-person perspective but fully from the 
third person’s stance. The person is now not only aware of the self, but also of how 
they might be in the minds of others.  
 
Self-awareness enables the person to see the bigger picture of their life, which in turn 
leads to a balanced view of life. It provides the person with a possibility and invitation 
to choose where they want to place their focus of attention, opening the self to the 
details of a changing experience (Silverton, 2012:79). Practising self-awareness can 
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strengthen relationships as it enables the person who is self-aware to listen in a non-
judgemental and accepting way (Silverton, 2012:75).  
 
Self-awareness has the following qualities:  
 
• It is a conscious choice. 
 
• Attentional focus is needed to become self-aware.  
 
• It is an awareness of a person’s direct experiences integrated by feelings, thoughts 
and body sensations.  
 
• It is holistic in nature.  
 
• It connects with reality and accepts what is.  
 
• It is non-judgemental. 
 
• It is relational by nature. 
 
• It is a process that is continual with no clear beginning and end. 
 
• It leads to clarity of choice and decisions.  
 
• Self-awareness leads to insight and knowledge.  
 
• It needs to be trained and practised for development.  
 
• Positive changes in behaviour follow from self-awareness. 
 
• Self-awareness promotes growth, transformation and mental health.  
 
• Self-awareness brings insight and leads to self-acceptance and love.  
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The essential and related criteria for ‘self-awareness’, as part of the concept of 
‘facilitating self-awareness’, are shown in Table 4.2.  
 
Table 4.2:  Essential and related criteria identified for the concept of ‘self-
awareness’ as part of the concept ‘facilitating self-awareness’ 
Central Concept Essential Criteria Related Criteria 
Self-awareness  
Conscious knowledge 
of self 
• focusing on present moment 
• acknowledging and accepting 
one’s own feelings, thoughts, 
bodily sensations 
• self-acceptance and love 
Continuous process  
• efficacy functions  
• commitment to focus 
• transformation 
• makes clear choices and 
decisions 
• sees a bigger picture of life 
 
4.3.4.1  Definition of the concept ‘self-awareness’ 
 
Self-awareness can be defined as the young adult being facilitated by the registered 
counsellor to develop conscious knowledge of the self through a continuous 
process.  
 
In Table 4.3, the essential and related criteria for the concept ‘facilitating self-
awareness’ are shown.  
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Table 4.3:  Essential and related criteria identified for the concept of 
‘facilitating self-awareness’ 
Concept Essential Criteria Related Criteria 
Facilitating  
Assisting progress  
• journey 
• dialogue  
• reflection 
• encouraging 
• compassion  
Contextual, mutual 
relationship  
• goals and objectives  
• interpretive  
• confronting 
• disclosing  
• structured  
Self-awareness  
Conscious knowledge of 
self 
• focusing on present moment 
• acknowledging and accepting 
one’s own feelings, thoughts, 
bodily sensations 
• self-acceptance and love 
Continuous process  
• efficacy functions  
• commitment to focus 
• transformation 
• makes clear choices and 
decisions 
• sees bigger picture of life 
 
4.4  DEFINITION OF THE CENTRAL CONCEPTS AND ATTRIBUTES OF 
‘FACILITATING SELF-AWARENESS’ 
 
The registered counsellor assists young adults in their progress through a 
contextual, mutual relationship to develop conscious knowledge of self through 
a continuous process.  
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4.5  CONSTRUCTING A MODEL CASE  
 
A model case is a description of a real-life example using the concept that includes all 
the defining attributes of the concept (Brush, Kirk, Gultekin & Baiardi, 2015:584). A 
model case is an exemplar of all antecedents and attributes (Bernecker, 2010:1207). 
The model case can be factual or constructed from literature. In this study, the model 
case is based on factual information. The facts have been altered and pseudonyms 
used for confidentiality.  
 
J is a young adult aged 19. He matriculated the previous year from a private school 
and is currently a student at university studying a general B.Com degree. J’s parents 
got divorced when he was in primary school, and for a long time, his father was his 
‘hero’, although he lived permanently with his mother and older sister. He used to get 
very excited on weekends when he was supposed to visit his father. However, most 
of these visits would turn into excuses from his father that work issues came up and 
they could not see each other that weekend. His father, according to J, struggled to 
keep work. He would make up elaborate stories of his seniority at the places where 
he worked, but claimed they could not see his point and that he would rather resign 
and move to a company that would appreciate his creativity and out-of-the-box 
thinking. As a young boy, these stories were very exciting and adventurous to J.  
 
When J went to high-school, a rebellious, authority and system challenging side of him 
surfaced and he stared challenging authority at school, and especially his mother’s 
suggestions and choices. Ironically, J and his mother had a very close relationship, 
although he constantly challenged and questioned her. He almost got expelled from 
high-school twice because of smoking cannabis. According to J, he was only in the 
wrong place at the wrong time and because of his questioning and challenging nature 
the teachers singled him out as a trouble maker. Upon getting caught out the first time, 
his argument was that it is only a question of time before it is legalised in South Africa 
and that he should not be punished for being ahead to his time and a progressive 
thinker. However, later on he did also mention that sometimes he turns to destructive 
actions when he feels that he cannot ‘move’ in the school and rule-bound system.  
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J’s relationship with his father kept deteriorating throughout high-school until he 
eventually ended up in a verbal confrontation with his father that almost ended in a 
physical fight. J confronted his father for being absent and dismissive in his behaviour 
toward him as his son all these years, and pointed out that his father did not take any 
responsibility for his actions. He further expressed his anger at his father for his lack 
of financial and emotionally contribution towards him, his sister or his mother, and that 
he now knows that his father lied about all his work-related stories. At the end of J’s 
grade 12 year, he had not had any contact with his father for over a year.  
 
J is an attractive young man, and he is also intelligent both socially and cognitively; he 
had the capacity to go and study anything that he would put his focus towards. J never 
had great aspirations to follow an academic path, but with his mother being a professor 
at a university, she expected J to obtain a degree of some sort. Because of his 
challenging nature and strong verbal skills, he did consider law, but was more drawn 
to business as he has a strong entrepreneurial spirit and has had small lucrative 
enterprises throughout his high-school career. He was excited about the varsity 
journey and the opportunity to finally expand his mind with people who would 
challenge his thinking in an environment where he can learn new things.  
 
Only two months into J’s university journey, he again started questioning and 
challenging the systems, the way of teaching and academic process of learning, just 
as in his high-school years. J now would like to drop out of university and go to the 
United Kingdom (UK) to start a business as he feels that people there are more open 
to opportunity and not as restricted in their thinking. 
 
There are two things concerning J about his new plan. The first is his mother and 
leaving her in South Africa while he goes to the UK. He is scared for her safety but 
more for their relationship with the physical distance between them. Secondly, he 
wonders about the fact that he cannot find a system that fits his way of thinking. He is 
asking questions about who he is, how he functions, and the impact of this style on 
others.  
 
J contacted the registered counsellor to help him facilitate a process to become self-
aware of the pattern in his life that he is starting to notice. He feels that if he does not 
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address this, he could make a choice that is detrimental to his future, or even worse, 
find himself with friends or substances that could have severe consequences to his 
functioning. J feels that there is a part of him that is resistant to this process and that 
it is just another system that wants to tell him what to do with his life. However, he 
feels there is something deeper in him when he pauses and stands still to reflect on 
some of the choices and behaviours in his life. It is this deeper sense that is urging 
him to find a healthier path to make decisions and learn more about who he is and 
who he should become.  
 
The registered counsellor assists young adults in their progress through a 
contextual, mutual relationship to obtain conscious knowledge of self through a 
continuous process. 
 
The registered counsellor, as facilitator, entered into a contextual, mutual 
relationship with J as the young adult. The registered counsellor assisted J on the 
journey of reflection by encouraging him. The registered counsellor had compassion 
for J when the journey became difficult and they had open dialogue throughout the 
process. Together, J and the registered counsellor set goals for them to know what 
they were working towards and to give structure to the journey. As J started focusing 
on the present and acknowledging his own feelings, thoughts and bodily sensations, 
he transformed by making clear choices and decisions. J started to see the bigger 
picture of his life and accepted himself. Today, J is happy and successful in his 
relationship with himself and with regard to his mother. He is in a continuous process 
of discovering conscious knowledge of self, making good choices that is promoting 
his mental health.  
 
4.6  CLASSIFICATION OF CONCEPTS  
 
The relationship between concepts needs to be defined so that these concepts are no 
longer viewed in isolation, but rather in relation to each other and as part of the bigger 
picture. By placing the concepts in relation to each other, they provide information 
about how empirical events occur, as well as the nature of the relationships between 
the concepts (Chinn & Kramer, 2015:111-112; Dickoff, et al. 1968:431-433). The 
survey list of Dickoff, et al. (1968:434-435) was used to described and define the 
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relationship between concepts. This list consists of the following six components and 
questions:  
 
• Agent 
The registered counsellor  
 
•  Recipient 
Young adult  
 
• Context 
Contextual, the office of the registered counsellor in a religious community  
 
• Procedure 
Facilitation of self-awareness  
 
• Dynamics 
Young adults experience self-awareness as a difficult process 
  
• Terminus 
Self-awareness of young adults  
 
The registered counsellor’s map in Figure 4.2 facilitates the identification and 
categorisation of major and associated concepts. The central and associated concepts 
were classified according to the survey guide of Dickoff, et al. (1986:423). 
 
4.6.1  The facilitator as the agent  
 
The registered counsellor, as the facilitator, is the agent responsible for leading the 
process. The facilitator has self-knowledge and awareness of his own thoughts, 
feelings and experiences at the time of the facilitation process. It is important that 
effective therapeutic skills and communication are utilised during the process of 
facilitation, which will encourage and promote dialogue (Prout, 2018:136-146). 
Aspects including empathy, unconditional positive regard, acceptance, respect and 
hope are also helpful during the facilitation process (Hogan, 2003:45).  
 129 
  
 
 
 
 
Figure 4.2:  Map of the central and associated concepts 
 
The facilitator, as the agent, should employ good listening skills (Johnston, 2014:152), 
dialogue (Jaworski & Flowers, 2005:33), use questions and silence, eye contact, body 
posture and general appearance (Johnston, 2014:193).  
 
The facilitator, as the agent, should be able to take on different roles during the 
facilitation process (Walters, 1997:14-117), in terms of: 
 
Terminus: 
Young adult who is self-aware 
Procedure: 
Facilitation of self-awareness 
Dynamics: 
Self-awareness is a difficult and demanding process with a  
purposeful commitment.  
Various tools and environments accelerate conscious self-awareness.  
It is a process of repetition and spiritual awareness.  
Context: 
The office of the  
relationship architect  
Relationship architect  Young adult  
The office o  the registered 
counsellor 
gistered counsellor
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• a supporting role of respect, acceptance and empathy to create a safe environment 
where change and growth could be facilitated;  
 
• a focused role where the agent, in the midst of overwhelming content, can focus 
and stay with the process and issues at hand; 
 
• a clarifying role, where the young adult can reflect and gain insight into the effect of 
history on his or her present thoughts, feelings and behaviours; 
 
• a discerning role, whereby the young adult can experience self-awareness and self-
knowledge; and 
 
• a challenging role to confront the young adult with possibilities to bring about an 
alternative choice or outcome.  
 
Although the facilitator imparts knowledge in these different roles, it ultimately remains 
the young adult’s responsibility to own their personal growth and self-awareness 
experience.  
 
4.6.2  The young adults as the recipients  
 
The young adult between the age of 18 and 21 years is viewed as the potential 
recipient. The demographics of the young adults were described in Chapter Two. The 
researcher, as the registered counsellor in the therapeutic interaction with young 
adults, observed the importance of self-awareness in the young adults’ life phase. 
Because of the life choices that need to be made by the young adults in this phase of 
their life, and the self-awareness and self-knowledge needed to make the best choices 
possible, the young adults commit to a process of self-awareness.  
 
4.6.3  The procedure  
 
The registered counsellor, as facilitator, facilitates self-awareness of the young adult. 
Self-awareness leads the young adult in their awareness of feelings, thoughts and 
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behaviour that develop self-knowledge and lead to better decision-making. Self-
awareness for the young adult in their current developmental phase leads to making 
life-giving choices and better mental health. Therefore, the registered counsellor 
assists the young adult in their progress through a contextual, mutual relationship to 
become self-aware and obtain conscious knowledge of self through a continuous 
process. 
 
In the facilitation process, the agent enters into a relationship with the young adult 
without having preconceived ideas of what and how they should achieve through the 
facilitation process. The emphasis in facilitation is on the process and not the end 
product, as self-awareness is not something that has a definite beginning and end. 
The young adults will rather be assisted in gaining a path or way that leads them to 
become and experience self-awareness as a place of self-discovery and kindness to 
self as they develop in awareness through their life. It is hoped that through the 
process of facilitation the young adults would in future be able to keep on facilitating 
their own self-awareness through a practice or method that suits their unique style and 
personality.  
 
Therefore, if the young adult becomes more self-aware, the benefit of self-knowledge 
when making decisions and regulating feelings, thoughts and behaviour as part of their 
mental health, is of high value to the young adult; not only now, but for their journey 
through life. 
 
4.6.4  Dynamics  
 
The young adult’s experience of self-awareness is a difficult and demanding process. 
It is a process with a purposeful commitment. Various tools and environments start 
and / or accelerate conscious self-awareness. It is a process of reflection and 
repetition that leads to a spiritual awareness.  
 
4.6.5  Context 
 
The context is the office of the registered counsellor where the facilitator, as the 
registered counsellor, will interact with the young adult who would like to journey to 
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self-awareness. The young adult will make an appointment with the registered 
counsellor to come and see him at his office in a specific religious community. The 
office is safe and offers privacy for the young adult to be fully present and comfortable 
without anyone but the registered counsellor being part of the context of facilitation.  
 
4.6.6  Terminus  
 
Self-awareness of the young adults.  
 
4.7  RELATIONSHIP STATEMENTS  
 
The relationship statements can be described as follows: 
  
• The registered counsellor, as facilitator, assists young adults in their progress 
through a contextual, mutual relationship.  
 
• The progress of conscious knowledge leads to self-awareness by young adults as 
a continuous process.  
 
• This continuous process takes place in a contextual, mutual relationship between 
the registered counsellor and the young adults.  
 
4.8  CONCLUSION 
 
In this chapter, the central concept was identified and classified. The central concept 
that was identified is ‘facilitating self-awareness’. The central concept was defined 
as the registered counsellor assisting young adults in their progress through a 
contextual, mutual relationship to develop conscious knowledge of self through a 
continuous process. In the following chapter, a description of the psycho-educational 
model as framework of reference to facilitate self-awareness in young adults as an 
integral part of mental health, will be discussed.  
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CHAPTER FIVE 
DESCRIPTION OF THE PSYCHO-EDUCATIONAL MODEL AS A 
FRAMEWORK OF REFERENCE TO FACILITATE SELF-
AWARENESS OF YOUNG ADULTS AS AN INTEGRAL PART OF 
MENTAL HEALTH 
 
5.1  INTRODUCTION  
 
In the previous chapter, the researcher discussed the identification, definition, and 
classification of the main concepts of the psycho-educational model to facilitate self-
awareness in young adults as an integral part of mental health. Chinn and Kramer’s 
(2015:162, 189) recommendations were used to define the concepts. The researcher 
also described the relationship statements to show the connection between the 
concepts of the model. The relationship statements served as the basis for the 
structure of the model as a framework of reference to facilitate self-awareness in the 
young adult.  
 
In this chapter, the researcher describes the structures and the process of the model, 
explains the guidelines for implementation and discusses the evaluation of the model.  
 
The model will be described in the following order:  
 
• An overview of the model 
 
• The goal of the model 
 
• Assumptions of the model 
 
• The context of the model 
 
• Theoretical definitions 
 
• Relationship statements of the model 
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• Structural description of the model 
 
• Process description of the model 
 
• Guidelines for the implementation of the model 
 
• Evaluation of the model 
 
5.2  OVERVIEW OF THE MODEL 
 
The goal of the model is to serve as a framework of reference for the registered 
counsellor to facilitate self-awareness in the young adult as an integral part of mental 
health. The young adult approaches the facilitator as the registered counsellor in an 
effort to develop conscious knowledge of self. The young adult agrees with the 
registered counsellor as the facilitator of self-awareness to commit to a process that 
will lead him or her on a journey to self-awareness. In this model, this journey that the 
young adult commits to is represented as a path to be travelled together with the 
registered counsellor. This journey will take the young adults through three phases, 
the relationship phase, the working phase, and the termination phase.  
 
Through the three phases, the registered counsellor will assist the young adult in the 
journey to self-awareness through reflective conversations. The registered counsellor 
will dialogue with the young adult in an encouraging and compassionate manner, 
because the registered counsellor will be aware that it is a difficult and tough process 
to experience self-awareness. Trust will be built in the relationship between the young 
adult and the registered counsellor. Goals will be set, and conversations will become 
more focused on interpreting what the young adult shares and discloses.  
 
The conversations will also be focused on staying with the aim of the objectives set 
and might at times be confrontational to assist the young adult to become aware of his 
or her feelings, thoughts, or bodily sensations. There will be a focus on the present 
and it is believed that as the young adult gains knowledge of him or herself that self-
acceptance and love for self will also become an awareness. This journey is 
continuous and will never stop. However, it will lead to better mental health for the 
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young adult as transformation occurs, as well as an improved ability to make clear and 
informed choices for their life because self-awareness leads the young adult to be able 
to see the bigger picture for their own life.      
 
The registered counsellor and the young adult will meet in a safe and private 
environment that is the office of the registered counsellor. The first phase after the 
young adult and registered counsellor has met will be the relationship phase. In the 
relationship phase the young adult and the registered counsellor will develop a 
contextual mutual relationship to build trust. After trust has been established, the 
young adult’s current self-awareness will be assessed.  
 
The second phase is the working phase, the aim of this phase is to develop conscious 
knowledge of self, by means of a continuous process. It is important to note that the 
registered counsellor walks the journey with the young adult every step of the way, 
and it is therefore an assisted process. The working phase can also be described as 
the most difficult and tough part of the journey for the young adult.  The reason for this 
is because the young adult will be focusing on the present moments of their life, 
acknowledging and accepting their own feelings, thoughts, and bodily sensations, and 
moving towards self-acceptance and love.  
 
The termination phase takes the young adult to the end of the facilitated journey of 
self-awareness with the registered counsellor. However, self-awareness will be 
assessed during this phase and could serve as a comparison to the assessment of 
self-awareness done in the relationship phase before the working phase started. The 
process of facilitating self-awareness in the young adult will come to an end in the 
termination phase. However, the process of self-awareness can never be completed 
or finalised, therefore part of the psycho-educational model to facilitate self-awareness 
in the young adult is also to teach the young adult skills to continue the development 
of self-awareness on their own without the registered counsellor as the facilitator.   
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5.3  GOAL OF THE MODEL  
 
The goal of the psycho-educational model is to serve as a framework of reference for 
the registered counsellor to facilitate the young adults’ self-awareness as an integral 
part of mental health.  
 
5.4  ASSUMPTIONS OF THE MODEL 
 
‘Assumption’ can be defined as structural components of the model which are taken 
for granted without empirical evidence or value statements. These assumptions have 
the potential to be empirically tested; however, they are assumed to be true based on 
the fact that they are reasonable (Chinn & Kramer, 2011:245). Assumptions can 
influence the structure and contexts of the theory, and when it is recognised the theory 
can be understood on its own (Chinn & Kramer, 2011:195).   
 
Assumptions of the model for the registered counsellor together with the young adult 
in the facilitation of self-awareness include: 
 
• All humans have the intention towards a lesser or greater extent of self-awareness. 
Becoming conscious underlies the fact that there are different levels of self-
awareness. 
  
• The young adult is a holistic individual that interacts with the environment in a 
relational manner.  
 
• The young adult’s environment forms part of an internal environment which consists 
of body, mind, and soul, and the external environment which consists of physical, 
social, and spiritual dimensions.  
 
• The registered counsellor’s ability to be self-aware will influence the facilitation of 
the young adult.  
 
 137 
• The registered counsellor has the ability to create a safe space for self-awareness 
to be facilitated.  
 
• Facilitating self-awareness in the young adult could promote mental health.  
 
• Mental health is an interactive and dynamic process in the environment of the young 
adult.  
 
• Facilitating self-awareness aids the young adult to evaluate and compare their 
current behaviour or thinking to internal standards and values, and assists him or 
her to make healthy choices in mind, body, and soul with the awareness they have 
gained.  
 
• Young adults participating in this facilitation process will be enabled to enter a 
lifelong quest for self-awareness. 
 
• The psycho-educational facilitator uses psycho-education to facilitate the young 
adult toward self-awareness. Psycho-education is a modality that is implemented 
by professionals who integrate and synergise different psychotherapeutic and 
educational interventions in helping patients and clients (Lukens & McFarlane, 
2014:206). The young adult is considered a partner in the relationship with the 
facilitator and operates from the assumption that the more knowledgeable the 
young adult is, the more positive the health-related outcomes will be. It is a 
specialised form of education where knowledge and awareness lead to more 
control over undesirable feelings, thoughts and behaviours.  
 
The assumptions in this study were described in terms of the metatheoretical, 
theoretical, and methodological assumptions. The meta-theoretical assumptions of 
this study relate to a post-modern, constructivist, and interpretive paradigm as was 
described in detail in Chapter 2 (Denzin & Lincoln, 2011:1).   
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5.5  CONTEXT OF THE MODEL 
 
The context of the model is the office of the registered counsellor in a religious 
community. The facilitation of self-awareness will take place in this office of the 
registered counsellor. This is a space that is intentionally designed, created, and set 
up to have facilitative and therapeutic conversations.  The young adult simultaneously 
functions in various other contexts, outside of the facilitation context. It is believed that 
the conversations between the young adult and the registered counsellor in the office 
of the registered counsellor will lead to conscious knowledge of self. This knowledge 
developed by the young adult will be cross pollinated into various other contexts of the 
young adult’s life.  
 
5.6  THEORETICAL DEFINITIONS FOR FACILITATING SELF-AWARENESS  
 
The important concepts in the model are first defined before describing the relationship 
statements of the model.  
 
5.6.1  Theoretical definitions 
 
The theoretical definitions, which are defined and contextualised, are facilitating self-
awareness.  
 
5.6.1.1  Facilitation of self-awareness 
 
The registered counsellor assists young adults in their progress through a 
contextual mutual relationship to obtain conscious knowledge of self through a 
continuous process.  
 
5.6.1.2  Related concepts  
 
a) Definition of the concept ‘facilitation’ 
 
The registered counsellor assists young adults in their progress through a 
contextual mutual relationship.  
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i) Assisting progress as essential criterium to facilitation  
 
Assisting progress is viewed as the journey that the young adult and registered 
counsellor embarks on together. Through the use of dialogue, the young adult can 
share observations, feelings and their thinking about what is noticed. The young adult 
will be invited to make use of reflection to view himself of herself in different situations 
to learn and become self-aware. The registered counsellor will encourage the young 
adult to have conversations and to review certain situations carefully, especially when 
it is difficult for the young adult. The registered counsellor will hold the young adult’s 
observations and insights with compassion as they journey further to develop 
continuous self-awareness.  
 
ii)  Contextual mutual relationship as essential criterium to facilitation 
 
Related criteria to the contextual mutual relationship can be described as the setting 
of goals and objectives by the registered counsellor together and co-created with the 
young adult. The registered counsellor will support the young adult to interpret what is 
observed and noticed on the journey. At times, the registered counsellor might need 
to confront the young adult as a way to push the young adult to fully experience or 
notice an awareness’s of value. This process can be described as cathartic when a 
new awareness it is uncovered or brought to the forefront for the first time. Therefore, 
it is important for the registered counsellor and the young adult to have a disclosing 
relationship where nothing is hidden, judged, or assumed, but can be discussed in the 
context of learning and growth. The process will be structured to bring safety, keep 
clear boundaries and indicative of movement along a specific path.  
 
b) Definition of the concept ‘self-awareness’  
 
Self-awareness can be defined as the young adult obtaining conscious knowledge 
of self though a continuous process of facilitation by the registered counsellor.  
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i) Conscious knowledge of self as essential criterium to self-awareness  
 
Conscious knowledge of self can be defined as the young adult becoming aware of 
the focus on the present moment. This means that the young adult can become 
present to what he or she is feeling, thinking, or doing in a given time and space. 
Furthermore, the young adult develops the skills to acknowledge and accept their own 
feelings, thoughts and bodily sensations. With this acknowledgement and acceptance, 
judgement and assumptions do not become the focus for the young adults anymore 
but rather self-accepting and love for who he or she is.  
 
ii) Continuous process as essential and related criterium to self-awareness 
 
Continuous process is view as a commitment. This commitment is towards him or 
herself as the young adult to see the quest through no matter how difficult it becomes. 
It is also a  commitment towards the registered counsellor as the registered counsellor 
commits towards the young adult’s journey.  The young adult will view the continuation 
of the process as an efficacy in functioning. The young adult would learn what value 
self-awareness can play as an integral part of their own mental health. The 
transformation for the young adult will be noticeable but also invitational to continue 
with the process on their own after the process has been terminated. Practically the 
young adult should be able to make clear choices and decisions out of a space of 
awareness in their life. Not only will choices and decisions be made differently by the 
young adult, but they will also see the bigger picture of their life and could act in 
accordance to their true self.   
 
5.7  RELATIONSHIP STATEMENTS  
 
The relationship statements can be described as follows: 
  
• The registered counsellor as facilitator assists young adults in their progress through 
a contextual relationship.   
 
• The progress of conscious knowledge by young adults is a continuous process.  
 
 141 
• This continuous process takes place in a contextual mutual relationship between the 
registered counsellor and the young adults.  
 
5.8  STRUCTURAL DESCRIPTION OF THE MODEL  
 
In the following section, a in-depth description of the structure of the model is 
discussed, with reference to Figure 5.1. The structural format of the model is described 
in relation to the meaning of the parts of the model and the colours used in each part. 
The young adults’ commitment to the start of the journey may at first be apprehensive 
because experiencing self-awareness is a difficult and tough process, but is 
outweighed by the benefits of mental health. Therefore, it is important for the young 
adult to initiate the journey by making contact with the registered counsellor and then 
committing to the process. 
 
The relationship between the young adult and the registered counsellor is important 
because they will journey each step of the way together; the importance in the 
relationship will be highlighted by the colour red. The structure of the model is 
described as a path that will be travelled, with different sections that need to be passed 
in order to complete the trail. The path is divided into three sections, and arrows 
indicate the direction of the route to be travelled on the path. Different sections of the 
path will take on various colours to enhance the visual importance of what the section 
might mean. As the young adult and the registered counsellor, as the facilitator, travel 
together, towards the end of the route the young adult will start to take the lead and 
the registered counsellor will facilitate less. The path will become a pronounced yellow 
colour which will indicate the end of the path travelled.  
 
The aim of the psycho-educational model is to use educational and psychological 
principles to facilitate self-awareness in the young adult as an integral part of his or 
her mental health. Structurally, the model consists of six sections, namely the context, 
the facilitation process, the relationship phase, the working phase, the termination 
phase and the outcome, as depicted in Figure 5.1.    
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Figure 5.1:  A psycho-educational model to facilitate self-awareness in the 
young adult as an integral part of mental health 
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5.8.1  The context 
 
The context of the psycho-educational model can be described as the environment in 
which the self-awareness of the young adult will be facilitated by the registered 
counsellor. The context is the office of the registered counsellor which is set in a 
religious community. Structurally, the registered counsellor’s office is represented as 
a border around the path that will be travelled by the registered counsellor and the 
young adult.  
 
The border symbolically shows that feelings, thoughts and bodily sensations can be 
brought into the environment by the young adult, because it is safe, structured, and 
contained inside the office of the registered counsellor. A light blue colour that is not 
edged shows that the young adult and the registered counsellor can move into and 
out of the environment, and bring feelings, thoughts and bodily sensations in and out 
of the office space (Colourpsychology.com 2019). The dark blue line on the inside of 
the light blue edge represents the containment, safety and privacy of the environment 
(Colourpsychology.org 2019).  
 
Figure 5.2 offers a visual representation of the context which is the office of the 
registered counsellor in a religious community, where the psycho-educational model 
to facilitate self-awareness in the young adult as an integral part of mental health will 
take place.  
 
5.8.2  The facilitation process  
 
The facilitation process of the psycho-educational model is structurally represented as 
a path that is travelled together by the young adult and the registered counsellor once 
the young adults commits to a journey of self-awareness. The facilitation process takes 
place inside the context that is the registered counsellor’s office, as described in the 
previous section. The path can be travelled by any young adult who seeks to journey 
to self-awareness. 
 
 144 
 
Figure 5.2:  The context  
 
The structure of the facilitation process can be described as a path that is travelled 
through three phases. The path starts with the registered counsellor and the young 
adult coming together in the context of the registered counsellor’s office in a religious 
community. The coming together is important because from this point they will start 
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the journey together as travel companions. They will cross two stepping stones in 
Phase One, and a suspension bridge with three specific steps to be crossed in Phase 
Two and another two stepping stones in Phase Three on this path. Every phase will 
have specific meaning and steps to complete the journey toward self-awareness. The 
path will be guided by route markers in the form of arrows showing the way. There will 
also be smaller markers as arrows going in the opposite direction, should the young 
adult or the registered counsellor feel that a phase was not completed or needs to be 
revisited. The path will end with a single big arrow pointing the young adult into a next 
direction to journey on a new path on his or her own. A thin black line connecting all 
the phases and crossing thought all the steps indicate the primary connection between 
the path being travelled. This is significant because it emphasises that the phases are 
all connected and cannot stand alone.     
 
In total, there are four stepping stones on the path to self-awareness. Each stepping 
stone represents a unique task that the young adult needs to complete before moving 
forward in the journey. The suspension bridge in the second phase separates the 
journey into two parts. The suspension bridge is represented by rope, wooden cross 
beams that seem withered, but still in working order, and poles at each end that the 
rope is attached to. 
 
The first part of the journey is represented as the colour red, indicating that care should 
be taken with regard to embarking on the journey (Colour Psychology, 2019:1). The 
suspension bridge is represented as dark colours of cracked wood and weathered 
rope to indicate that this part of the path is fragile and risky (Colour Psychology, 
2019:2). The final part of the path is represented as yellow, that is brightening the 
closer the young adult gets to the end of the path, indicating achievement and coming 
out of a challenging but rewarding part of the path (Colour Psychology, 2019:3). Figure 
5.3 is a visual representation of the facilitation process.  
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Figure 5.3:  The facilitation process  
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5.8.2.1  The relationship phase 
 
The relationship phase can structurally be described as the start of the path that the 
young adult and the registered counsellor will journey on towards self-awareness. In 
this first phase, the focus is on the relationship. This phase is contextually set in the 
office of the registered counsellor. The first interaction where the young adult makes 
contact with the registered counsellor, wanting to journey towards self-awareness, is 
represented by two arrows joining together as one. Once the two arrows have joined 
together, they will journey on the path together; this journey of the relationship phase 
will be known as the contextually mutual relationship.  
 
The relationship phase has two stepping stones that need to be crossed before the 
next phase can be entered. The stepping stones are represented as stones in the 
middle of the path being travelled. The first stepping stone represents trust between 
the young adult and the registered counsellor. The second stepping stone represents 
assessing self-awareness in the young adult.  
 
The relationship phase starts with two arrows on opposite ends. This is symbolic of 
the registered counsellor having his role to play at the start of the process as the 
facilitator. The young adult on the other end of the line has their role to play as a person 
on a journey towards self-awareness. The young adult is represented as a yellow 
coloured arrow and the registered counsellor as a magenta coloured arrow coming 
together in a red arrow. As red is a primary colour, is represents the relationship 
between the registered counsellor and young adult as a primary aspect of the model 
(Colour Psychology, 2019:4). The relationship phase can be seen visually in Figure 
5.4.  
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Figure 5.4:  The relationship phase 
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5.8.2.2  The working phase 
 
The working phase is the second phase in the process of the psycho-educational 
model to facilitate self-awareness in the young adult as an integral part of mental 
health. The working phase is also set in the context of the office of the registered 
counsellor.  
 
The working phase can be structurally represented as part of a path on which the 
journey will take the young adult over a suspension bridge, before reaching the other 
side of the path. The suspension bridge is the only way to get to the other side of the 
path. There are three steps present on the bridge as conscious knowledge of self. 
These are represented as wooden beams on a suspension bridge that needs to be 
overcome. The steps are: 
 
• Focusing on the present moment 
 
• Acknowledging and accepting one’s own feelings, thoughts and bodily sensations 
 
• Self-acceptance and love  
 
The working phase is the phase where self-awareness will be facilitated and the 
registered counsellor will be assisting the progress made by the young adult. The 
steps that lead to self-awareness are difficult, however the benefits in mental health is 
worth the journey. 
 
The bridge is held together on either side of the path by a rope structure. The rope 
structure is sturdy and solid for one to hold onto and bring some safety while walking 
over the unstable wooden beams. The suspension bridge crosses and open space 
and can swing from side to side which can made it uncomfortable and risky. Arrows 
indicate the direction that needs to be travelled by the young adult. There are also 
small arrows on the side pointing in the opposite direction representing the possibility 
to retrace some steps if the young adult or registered counsellor feels that a step was 
rushed over or richer knowledge could be gained.       
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The colour of the bridge is brown for the wooden beams and the rope. The wooden 
beams are held together by rope which represents that movement should be slow in 
order for the suspension bridge to start swinging from side to side. The colours 
represent brown and orange which is cautious, watchful, and attentive colours (Colour 
Psychology, 2019:5).  
 
It is important to note that if the young adult looks back on the suspension bridge, 
some of the red path is visible as a reminder of the relationship and trust between the 
young adult and the registered counsellor. Looking forward and keeping committed 
focus on the suspension bridge, the young adult will get a glimpse of bright yellow, 
that will be encouraging since the third phase is close (Colour Psychology, 2019:6). 
 
Figure 5.5 gives for a visual representation of the working phase as part of the psycho-
educational model to facilitate self-awareness in the young adult as an integral part of 
mental health.  
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Figure 5.5:  The working phase  
 
5.8.2.3  The termination phase  
 
The termination phase of the psycho-educational model for the young adult on a 
journey to self-awareness is represented by the continuation of the path from Phase 
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One and Phase Two, until he or she reaches Phase Three. Phase Three is 
represented by a path that connects to the suspension bridge from Phase Two and 
continues as a path crossing two stepping stones and ending with an arrow at the end 
of the path.  
 
The two stepping stones from Phase Three each represent a part of the path that 
needs to be travelled before reaching the end of the path. The first stepping stone is 
the assessment of self-awareness, and the second stepping stone is the termination 
stepping stone, which ends at the arrow called ‘young adult continuous development 
of self-awareness’. 
 
The termination phase is represented by a bright yellow colour on the path, getting 
brighter as the end of the path is neared. This yellow colour represents the young adult 
viewing his or her life with self-awareness with regard to, feeling, thinking and bodily 
sensations (Colour Psychology, 2019:n.p.). This self-awareness view of conscious 
knowledge of self indicates that the relationship between the young adult and the 
registered counsellor is ready for termination.  
 
Figure 5.6 is a visual representation of Phase Three in the psycho-educational model 
to facilitate self-awareness in the young adult as an integral part of mental health.  
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Figure 5.6:  The termination phase  
 
5.8.2.4  Outcome  
 
The outcome of the psycho-educational model to facilitate self-awareness in the young 
adult as an integral part of mental health is displayed in Figure 5.7. Structurally the 
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outcome is represented a large arrow. The large yellow arrow is a representation of 
an achievement and crossing over into a new section or way of engaging with self-
awareness. It represents the transition of the young adult being able and equipped to 
develop self-awareness independent from the facilitation process. The large arrow 
indicates the direction for the young adult to travel in, from the context of the facilitation 
process into a direction that will lead to continual development of self-awareness. 
 
The large arrow is represented by the colour yellow. The young adult started the 
facilitation process as the colour red, and as did the registered counsellor; the young 
adult is now independent from the facilitation process. The colour yellow indicates 
enlightenment, clarity and accomplishment (Colour Psychology, 2019:7).  
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Figure 5.7:  Outcome  
 
5.9  PROCESS DESCRIPTION OF THE MODEL  
 
The psycho-educational model to facilitate self-awareness in the young adult as an 
integral part of mental health will now be described. The previous section was a 
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description of the structure of the model, whereas this section will focus on the process 
of the model. It is through this process that the young adult will develop self-
awareness. The process of the psycho-educational model is viewed from the 
perspective of the facilitator, who is the registered counsellor, but also from the 
perspective of the young adult developing self-awareness. These two perspectives 
are operational at the same time and related to each other.  
 
The process starts when the young adult enters the relationship phase by committing 
to the journey to developing self-awareness with the registered counsellor. The young 
adult will make contact with the registered counsellor, and express the need to develop 
self-awareness. The facilitation process expects a commitment from the young adult 
which will be expressed from the registered counsellor’s side. The entire process of 
the model’s facilitation will take place in the context of the registered counsellor’s 
office. The process of facilitation will take place in three phases: the relationship 
phase, the working phase, and the termination phase. The phases follow on each 
other, which means each phase needs to be completed before the next can be 
entered.  
 
5.9.1  Phase 1: Relationship phase  
 
The relationship phase is the first phase of the psycho-educational model to facilitate 
self-awareness in the young adult as an integral part of mental health. The starting 
point is for the young adult to contact the registered counsellor stating that he or she 
would like to develop self-awareness. The reason for the first meeting would be for the 
young adult to indicate and discuss that he or she would like to develop their self-
awareness (Horvath, 2000:163). The registered counsellor and the young adult will 
then enter into a contextually mutual relationship. The contextually mutual relationship 
is a coming together from the side of the young adult and the registered counsellor in 
the context of the office of the registered counsellor as agreed on and where the 
relationship is then defined as mutual, with each party a playing a predefined role. The 
registered counsellor is the facilitator, and the young adult is the learner.  
 
In the first meeting, goals and objectives will be discussed and agreed on. 
Expectations and the structure of the process will be discussed and the young adult 
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would be expected to make a commitment to the process. These meetings will be 
structured and guided by the registered counsellor as the facilitator. The young adult 
will be invited throughout the process to disclose and share in an open and honest 
way any information with regard to emotions, thinking and behaviour that he or she 
become aware of. The young adult will be invited to interpret and reflect on movements 
as the journey continues. At times, it may be necessary to confront certain emotional, 
cognitive and / or behavioural movements as the process unfolds. This might be 
difficult or uncomfortable, but it will be done in an encouraging manner (Michel & 
Jobes, 2011:193). 
 
Other therapeutic guidelines that will be implemented during the process include 
signing an agreement of confidentiality. This also indicates that the space between the 
registered counsellor and young adult is safe and trustworthy. It shows a commitment 
to the process from both parties. Establishing a trusting relationship depends largely 
on the registered counsellor’s professional ability to create an environment of integrity, 
non-judgment, acceptance, listening and acting in an ethical manner at all times, as 
proposed by the Health Profession Counsel of South Africa (Collins & Cutcliffe, 
2003:175).  
 
It is the responsibility of the registered counsellor to be clear and articulate about the 
process, in order for the young adult to fully understand what they are committing to. 
The registered counsellor should disclose that process notes will be kept with regard 
to every meeting to help with feedback, planning and reflecting. Every meeting should 
be scheduled and negotiated. The relationship phase might constitute several 
meetings until the registered counsellor and the young adult are both comfortable to 
step into the next phase.  
 
During the relationship phase, two steps need to be completed before the young adult 
can move to Phase Two. These steps are building a trusting relationship and 
assessing self-awareness. It could be said the trusting relationship is the most 
important common factor to the success of any therapeutic process according to the 
APA’s Society of Clinical Psychology (Psychology Today, 2019:np). It is stated that 
the trusting relationship makes substantial and consistent contributions to the 
therapeutic outcome independent of the specific treatment method chosen. 
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Furthermore, the trusting relationship accounts for why young adults improve or fail to 
improve, at least as much as the particular treatment method (Psychology Today, 
2019:np). Norcross (2019:2) states that the quality and strength of the collaborative 
relationship between the young adult and therapist, is typically measured as an 
agreement on the therapeutic goals, consensus on treatment tasks, and the 
relationship bond. Therefore, building a trusting relationship as the first step in the 
relationship phase could be a strong indicator of the success of the facilitation process. 
According to Siegel (2019:3), forming a trusting relationship rests on the therapist’s 
ability to create a coherent narrative. A coherent narrative refers to being genuine, 
openness, safe space, self-understanding for the young adult’s life story and an 
authentic curiosity to discover with the young adult.   
 
The next step in the relationship phase is the assessment of self-awareness in the 
young adult. This will give a benchmark indication of the young adult’s current self-
awareness level before entering the working phase. The reason for this is that the 
young adult’s self-awareness will then be assessed again in the termination phase to 
serve as a measure of continued learning and growth in the goals that were set out at 
the start of the facilitation process. Self-awareness will be assessed by making use of 
a semi-structured clinical interview and an appreciative inquiry that the registered 
counsellor will conduct.  
 
Appreciative inquiry is based on five principles:  
 
▪ The constructionist principle proposes that what a person believes to be true 
determines that persons behaviour. Therefore, questions with regard to the 
construction of what a person believes to be true will stimulate new ideas, stories 
and images to generate new possibilities. 
 
▪ The principle of simultaneity proposes that as a person enquires into the human 
system, the person changes by the seeds of change of what the person talks about, 
what the person learns and gets introduced to.  
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▪ The poetic principle proposes that a person’s life is expressed through stories. A 
person expresses stories about everyday life constantly, and through questions 
about these stories, a person can edit their stories into new ways of action.    
 
▪ The anticipatory principle proposes that what a person does today is guided by the 
image that a person has about the future.  
 
▪ The positive principle proposes that a person requires social bonding and positive 
affect for sustainable change and momentum to change.  
 
Once the relationship phase has been completed by building trust and assessing the 
young adult’s self-awareness, the young adult and the registered counsellor can move 
to the second phase, which is the working phase.  
 
5.9.2  Phase 2: Working phase: Facilitation of self-awareness  
 
The working phase could be described as a continuous process of gaining conscious 
knowledge of self. The registered counsellor shares psycho-education with the young 
adult regarding the continuous process of gaining conscious knowledge of self as part 
of becoming increasingly aware. It is important that the young adult commits him or 
herself to a journey where they see the bigger picture. The young adult is challenged 
to make clear choices and decisions to master efficacy in functioning. To do this, the 
young adult needs to focus on the present moment, acknowledge and accept their 
own feelings, thoughts and bodily sensations, and practice self-acceptance and love. 
This could develop in the transformation of the young adult’s self in increasingly 
becoming self-aware.   
 
Thus, during this phase the young adult will be facilitated by the registered counsellor 
through a process to develop self-awareness. The working phase will take place in the 
context of the registered counsellor’s office. The working phase is an assisting 
process, which means that the registered counsellor is part of the journey with the 
young adult. According to Luft and Ingham (in Berland, 2017:47), who developed the 
Johari Window, self-awareness is the primary method to get to know oneself better as 
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a person. Saxena (2015:134) proposes that there are things that a person and others 
know about the person, called the arena. Then there are the things that only the person 
knows about themselves, called the façade. Furthermore, a person has blind spots 
that others notice about the person but that the person might not be aware of. Lastly, 
there is the unknown according to that the person is not aware of and others also do 
not know about the person. According to Berland (2017:47) using tools like the Johari 
Window brings forth awareness of these areas in a person.  
 
The working phase in this psycho-educational model is focused on assisting the young 
adult to gain self-awareness. The registered counsellor will enter into many dialogues 
with the young adult as the process unfolds, to assist the young adult in noticing 
feelings, thoughts and bodily sensations as patterns to develop self-awareness. 
Through these conversations, the young adult, with the assistance of the registered 
counsellor, will reflect on these dialogues in order to further deepen their 
understanding and development of self-awareness.  
 
During the working phase, many different techniques might be implemented by the 
registered counsellor to assist the young adult in becoming  self-aware. These 
techniques should be tailored to each young adult’s reason for wanting to develop self-
awareness. According to Frank and Davidson (2014:5), who developed the 
transdiagnostic road map to case formulation and treatment, planning factors like 
underlying vulnerabilities, cognitive, behavioural, emotional and physiological factors 
should be taken into account when choosing a technique. 
 
The registered counsellor will continually encourage the young adult during the 
working phase as conscious knowledge of self is gained. According to Goupil and 
Kouider (2019:34), gaining self-awareness is difficult because confronting a person’s 
non-conscious processes is painful and becoming aware of these processes is usually 
challenging. Furthermore, given the high price of authentic self-awareness, the 
benefits might not seem substantial enough to warrant the pain of new learning. 
Therefore, compassion in these difficult moments will be part of the support and 
assistance from the registered counsellor.  
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In the working phase, the continuous process of conscious knowledge of self is divided 
into two parts. Part one is the continuous process and part two is conscious knowledge 
of self. The working phase has three main steps that need to be worked through as 
part of the continuous process of conscious knowledge of self before the young adult 
can move forward to the termination phase. The three steps of conscious knowledge 
of self are described next. 
 
• Step 1 - Focusing on the present moment  
 
Focusing on the present moment can be seen as a practice that the young adult will 
need to learn. Staying present means being in the here and now (Formica, 2011:4). 
According to Formica (2011:4), there are many ways and practices from different 
theoretical and spiritual viewpoints that can help a person be in the present as he or 
she participates in everything that life asks and has to offer (Psychology Today, 
2019:1). However, most ways that invite a person to be in the present moment has a 
few essential criteria. An important factor is to focus attention on the direct moment 
that a person finds themselves in (Psychology Today, 2019:1). For the young adult to 
become aware of their breathing could be a first action, paying attention to the present 
moment a next action, what is taking place directly in the contexts that the young adult 
might find themselevs in a following action, becoming a witness of exactly what 
feelings, thoughts, bodily sensations the young adult might be experiencing, letting 
thoughts go that has nothing to do with the present moment, and coming back to 
breath if other thoughts start taking the young adult out of the moment of attentional 
focus (Formica, 2011:4). 
 
• Step 2 - Acknowledging and accepting one’s own feelings, thoughts, and bodily 
sensations 
 
There is a difference between becoming aware of something and acknowledging 
something. In this psycho-educational model, the facilitation of the young adult is to 
develop self-awareness (Wyart & Tallon-Baudry, 2009:1). However, part of awareness 
is acknowledging, because only if a person can acknowledge what they have become 
aware of can they change or engage with the awareness in a new way of behaviour 
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of belief (Psychology Today, 2019:1). Therefore, acknowledging is to admit the 
knowledge of or to recognise as a fact or truth or to declare one's belief in or in relation 
to. The young adult thus needs to acknowledge or admit their feelings, thoughts and 
bodily sensations as a fact or a truth before moving on in the process of facilitation 
(Wikidiff, 2019:1). 
 
• Step 3 - Self-acceptance and love  
 
The goal is to reach a position of self-acceptance. Without self-acceptance, the idea 
of self-awareness and having knowledge about the self could be extremely difficult 
and tough for a person to engage with. The reason is that it might be negative and 
judgmental for a person to see things in themselves that they do not like, or did not 
know was there and then to have to change it. Therefore, self-acceptance and love is 
the lens that can give a person a new perspective of themselves (Sharry, 2018:1). 
This is not about making excuses for mistakes or denying responsibility in thinking, 
feeling or behaviour. It is about removing negative self-judgments and learning 
forgiveness and acceptance so that what a person becomes self-aware about can be 
changed or worked on for the benefit of better mental health (Sharry, 2018:1). 
 
Considering the three steps in the continuous process of conscious knowledge of self 
as the young adult learn to focus more on the present moment in their life, they will 
develop more conscious knowledge of themselves. According to Goupil and Kouider 
(2019:34), reflecting on what a person becomes aware of, seeking objective feedback 
from people a person trusts, doing something with what a person becomes aware of, 
and keeping personal notes of the development of the gained awareness are all things 
that are helpful to the process of self-awareness.  
 
Through this process, the young adult could learn and grow in acknowledging and 
accepting their own feelings, thoughts, and bodily sensations. The young adults 
should be reminded that awareness will not be developed after a single conversation. 
Furthermore, it is a continuous process that needs to be repeated many times for the 
awareness to be discovered and reflected upon. Gaining new or existing knowledge 
and integrating it asks for a repetitive process. Repetition, according to a Latin proverb 
(Zeus, 2012:93; Eniola, 2017:15), is the mother of all learning. According to Traub 
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(2019:3), the aim of repetition is to personalise what a person has become aware of. 
It is only then that a person can accept and love oneself unconditionally even with the 
knowledge of one’s own limits. It is only then that self-awareness is truly gained and 
the self-acceptance and love of self, discovered.  
 
Finally, there are six aspects that assist the continuous process within the working 
phase for the young adult to gain conscious knowledge of self. The six aspects of the 
continuous process are: 
 
• Aspect 1 - Commitment to focus 
 
The facilitation of self-awareness in the working phase requires committed focus on 
the part of the young adult. Commitment is a conscious effort to focus on a task or 
action (De Quincey, 2009:241). Commitment to focus can be described as an intention 
and is supported by a purpose or a plan of action (Psychology Today, 2019:2). When 
engaging in commitment, it is important to be clear what is being committed to and 
what the outcome will be (Psychology Today, 2019:2). In the working phase that is 
part of the facilitation process, the commitment is to the continuous process which is 
to gain conscious knowledge of self to achieve the outcome of self-awareness.   
 
• Aspect 2 - Efficacy in functioning  
 
Cherry (2011:86) describes efficacy as a person’s various degrees of self-awareness 
by becoming aware of one’s capabilities to structure and execute courses of action 
required to manage prospective situations. Efficacy in functioning related to positive 
mental health, which increases the awareness in subjective well-being, optimism and 
life satisfaction (Azizli, 2015:82). The young adults will be facilitated to master the 
efficacy in functioning with regard to focus on the present moment, acknowledge and 
accept own feelings, thoughts and bodily sensations, and self-acceptance and love. 
To master efficacy in functioning is a key part of the facilitation process in the working 
phase, which will develop self-awareness in the young adult.  
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• Aspect 3 – Transformation 
 
Transformation could be described as a by-product of the development of self-
awareness (Eckroth-Bucher, 2010:297). As the young adult commits focus and 
masters efficacy in functioning, more insight will be gained as knowledge of self, which 
will be transformative (Salzberg, 2011:178). The registered counsellor and young adult 
will discuss and reflect on transformation as it occurs during the working phase.  
 
• Aspect 4 - Making clear choices and decisions 
 
The young adult is challenged to make clear choices and decisions. Making clear 
choices and decisions is possible when the young adult masters efficacy in 
functioning. It is then that the young adult becomes self-aware of their identity, beliefs, 
thoughts, feelings, motives and intentions (Rasheed, 2015:212). Making clear choices 
and decisions is a skill that the young adult will implement daily, and when self-
awareness is developed the young adult can trust the choices and decisions they 
make because it forms part of a mentally health person (Rasheed, 2015:212).  
 
• Aspect 5 - See bigger picture  
 
The young adult will develop self-awareness, thereby seeing the bigger picture if his 
or her life. This leads to a more balanced and consistent view of life (Silverton, 
2012:79). As the young adult sees the bigger picture of their life, it becomes 
encouraging for the young adult to find meaning and purpose. It allows the young adult 
to dream about possibilities and to make choices that can realise their dreams 
(Silverton, 2012:79).  
 
Once the continuous process of conscious knowledge of self has been achieved by 
working through the three steps, the termination phase will follow.  
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5.9.3  Phase 3: Termination phase 
 
The third phase that the young adult and the registered counsellor will enter into is the 
termination phase. It will be assumed that the termination phase will be entered into 
once the young adult has developed self-awareness with regard to completing the 
three steps of the continuous process of conscious knowledge of self. According to 
Duval and Wicklund (1972:2), when a person focuses their attention on the self, the 
person evaluates and compare their current behaviour to their own internal standards 
and values. Eurich (2018:1) states that internal self-awareness is how well a person 
sees their own values and standards and can recognise when they are not acting, 
thinking or feeling in accordance to these internal values and standards. Eurich 
(2018:2) goes further to say that external self-awareness is the ability to be aware of 
how others view a person’s behaviour, thinking or feelings, and for the person then to 
take corrective action when this is not in accordance with what others perceive and 
the persons internal values and standards. 
 
According to Forsey (2018:3), self-awareness will be observed in the young adult by 
the registered counsellor when the young adult can demonstrate the ability to focus 
on themselves and how their action, thinking and emotions do or do not align with their 
own internal standards. Furthermore, when the young adult demonstrates the ability 
to objectively evaluate him or herself, manage their emotions, thinking and acting and 
then aligning their emotions, thinking and behaviour to their own internal values and 
standards, while understanding correctly how others might perceive them (Forsey, 
2018:3)    
 
The termination phase includes two steps. The first is the assessment of self-
awareness and the second is termination, which will then lead to the young adult’s 
continuous development of self-awareness. The first stepping stone in the termination 
phase is the assessment of self-awareness. In the relationship phase, self-awareness 
was assessed by using a semi-structured interview (Jones, 2010:1). This first 
assessment of self-awareness acted as a benchmark before starting the working 
phase. After the working phase has been completed, the second assessment - using 
the same method of assessing self-awareness - will be utilised. This is done to 
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measure the learning and growth with regard to self-awareness developed in the 
young adult. 
 
Once self-awareness has been developed by the young adult, the terminating step 
can be implemented. According to Grohol (2018:1), termination has to be discussed 
early in the counselling relationship as part of the goal to develop self-awareness. It is 
further suggested that as progress is made by the young adult, the registered 
counsellor should agree with the young adult on a possible termination date for the 
relationship (Grohol, 2018:3). Terminating a psycho-educational and / or facilitative 
relationship is difficult and could bring different emotions similar to the loss of any 
relationship to the surface. According to Grohol (2018:3), this needs to be discussed 
and contained by the registered counsellor. The final session is done face-to-face and 
it is suggested that a reflection is done by both the young adult and the registered 
counsellor as a way to celebrate the trail travelled together with knowledge and 
awareness gained. Finally, Grohol (2018:4) suggests that termination is not the end, 
but rather ongoing, where the young adult has now learnt the skill to direct their own 
development of self-awareness. 
 
5.10  GUIDELINES TO IMPLEMENT THE PSYCHO-EDUCATIONAL MODEL TO 
FACILITATE SELF-AWARENESS IN YOUNG ADULTS  
 
The guidelines for the psycho-educational model to facilitate self-awareness in the 
young adult as an integral part of mental health should be viewed as general 
guidelines and not prescriptive guidelines. These guidelines are discussed in the three 
phases of the model, namely the relationship phase, working phase and termination 
phase. The shared objective in these three phases is to facilitate self-awareness in 
the young adult. It is important to highlight that the use of only one technique or 
strategy to facilitate self-awareness in the young adult will not be effective. This is due 
to the unique factors that include nature, history, personality, cognitive level, emotional 
intelligence, behaviour, physical makeup, psychological factors, educational level, 
social and spiritual orientation of each young adult that will be facilitated (McDonald, 
Slavin, Pitts, Elliot Healthmap Project Team, 2016:7).  
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The guidelines will be discussed in line with the three phases: 
 
• Relationship phase 
 
• Working phase 
 
• Termination phase 
 
5.10.1  Phase One: Relationship phase 
 
The relationship phase is the starting point of the facilitation process of self-awareness 
in the young adult as an integral part of mental health. There are two specific steps 
that need to be completed during this phase before the next phase can be entered 
into; building the trusting relationship and assessing self-awareness.  
 
The relationship phase will be described by the use of three objectives: 
 
• Objective: To enter into a contextually mutual relationship between the young adult 
and the registered counsellor.  
 
o Strategy: To arrange the first meeting with the young adult after the young 
adult made contact with the registered counsellor and agree on a time to meet 
at the office of the registered counsellor, where all future meetings will also 
take place during the process of facilitation of self-awareness. 
 
▪ Actions: The registered counsellor and the young adult will discuss the 
presenting problem. 
 
▪ The registered counsellor will gather demographic information, history, the 
effect of the problem and how this connects with the presenting problem. 
 
▪ Expectation that the young adult might have will be explored and guided to 
agree upon the expectation. 
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▪  The registered counsellor will clarify the structure of the sessions, will give 
guidance of the process, and explain confidentiality. 
 
▪ Goals and objective will be discussed and agreed on. 
 
▪ The young adult will have to make a commitment to the facilitation process. 
 
• Step 1 Objective: To build a trusting relationship between the young adult and the 
registered counsellor.  
 
o Strategy: To establish a relationship that is built on trust. Trust in this facilitation 
process is seen as being genuine, openness, safe space, self-understanding for 
the young adult’s life story, an authentic curiosity to discover with the client, hope, 
honesty, encouragement and compassion. 
 
▪ Actions: The registered counsellor will make use of listening skills, like 
nodding, eye contact, smile, open and welcoming posture, forward leaning 
and a clear voice.  
 
▪ To make use of reflection, clarification, dialog, and empathy. 
 
▪ The registered counsellor will also be congruent, confronting when needed 
and encouraging disclosure.  
 
▪ The registered counsellor will be non-judgmental and non-assumptive. 
 
▪ The criteria for termination after the facilitation of self-awareness will also 
be discussed.  
 
▪ Discuss how self-awareness can lead to change in behaviour and beliefs, 
but also lead to better mental health.  
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• Step 2 Objective: Assessing self-awareness in the young adult 
 
o Strategy: To assess self-awareness in the young adult for the registered 
counsellor to know what the current experience of self-awareness is in the young 
adult and what possible therapeutic interventions could be used in the working 
phase to facilitate self-awareness. 
 
▪ Actions: To assess self-awareness in the young adult by using a semi-
structured clinical interview. 
 
▪ The semi-structured interview will take the form of an appreciative enquiry. 
 
▪ The registered counsellor will ask questions to gain a better understanding of 
the young adult’s life in general but will also focus the questions to understand 
how the young adult experiences self-awareness. 
 
▪ Specific attention will be given to the assessment of self-awareness with 
regard to the young adult’s ability to focus on the present moment, 
acknowledging feelings, thoughts and bodily sensations and self-acceptance 
and love. 
 
▪ The young adult’s strengths and weaknesses will be explored.   
 
▪ The registered counsellor will reflect with the young adult on the assessment 
of self-awareness so that a co-creation on the goal to develop self-awareness 
can be reached when entering the working phase. 
 
5.10.2  Phase Two: Working phase 
 
The second phase in the facilitation process of self-awareness of the young adult is 
the working phase. This phase has three steps and five aspects that need to be 
achieved before the young adult can move forward to the termination phase. These 
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steps are, focusing on the present moment, acknowledging and accepting one’s own 
feelings, thoughts and bodily sensations, and self-acceptance and love. The five 
aspects are commitment to focus, efficacy in functioning, transformation, making clear 
choices and decisions, and see the bigger picture. The three steps and five aspects 
form part of the continuous process of conscious knowledge of self. It is important that 
these steps and aspects be completed in this phase as it constitutes the work that 
needs to be done for self-awareness to be developed. The information gathered in 
Phase One through the trusting relationship and assessment of self-awareness will be 
tailored to fit with the young adult in developing self-awareness. The three steps of 
conscious knowledge of self will first be described and then the continuous process 
supporting five aspects will be described.       
 
• Objective: Facilitate self-awareness in the young adult as a continuous process of 
conscious knowledge of self.   
 
o Strategy: To assist the young adult in making progress in developing self-
awareness, that the young adult will learn more about him or herself through 
committed focus, to be able to make clear choices and decisions, practice 
efficacy in functioning, enhance transformation and see the bigger picture of his 
or her life.  
 
▪ Actions: The young adult will be assisted to focus on the present moment in 
their life. 
 
▪ The young adult will be guided to acknowledge and accept their own feelings, 
thoughts and bodily sensations with regard to what they learn about 
themselves.  
 
▪ The registered counsellor will engage into dialog with the young adult to assist 
the young adult in noticing awareness’s in emotions, thinking patterns and 
behaviour.  
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▪ The registered counsellor will reflect with the young adult on the awareness’s 
to deepen the self-awareness with regard to emotions thinking and 
behavioural patterns.  
 
▪ The registered counsellor will make use of psychotherapeutic techniques to 
assist the young adult in gaining self-awareness. 
 
▪ The registered counsellor will encourage the young adult during the working 
phase as self-awareness is a difficult process that highlights the patterns of 
emotions, thinking and behaviour. 
 
▪ The registered counsellor will observe the young adult and watch for signs of 
acceptance and acknowledgment with regard to the awareness gained.  
 
▪ The young adult will be encouraged to repeat the working progress several 
times to personalise what he or she become aware of. 
 
▪ The registered counsellor will facilitate the young adult by assisting him or her 
in the process to gain self-awareness to be self-accepting and have love for 
self.  
 
• Step 1 Objective: Focusing on the present moment 
 
o Strategy: To teach the young adult through assistance to reflect and focus 
attention on the present moment, in the here and now, to notice what is 
happening in the direct moment. 
   
▪ Actions: To focus attention on the direct moment that the young adult 
finds themselves in. 
 
▪ The registered counsellor will teach and assist the young adult in 
reflection to become aware of the present moment.  
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▪ The young adult will become aware of his or her breathing and paying 
attention to the present moment. 
 
▪ The young adult will notice intently what is taking place directly in the 
contexts that they might be finding themselves in with regard to feelings, 
thoughts and bodily sensations. 
 
▪ Becoming a witness of exactly what feelings, thoughts, bodily sensations 
the young adult might be experiencing by allowing to see him or herself 
as the object that is being looked at and becoming aware of what he or 
she might be noticing.  
 
▪ Letting thoughts go that has nothing to do with the present moment,  
 
▪ And coming back to breathing if other thoughts start taking the young 
adult out of the moment of attentional focus (Formica, 2011:4). 
 
▪ The registered counsellor will assist and teach this practice to the young 
adult. It will become a practice that will be repeated many times with the 
young adult to that it can be applied in other contexts also out of the 
office of the registered counsellor.  
 
▪ This will develop self-awareness in the young adult. 
 
• Step 2 Objective: Acknowledging and accepting one’s own feelings, thoughts 
and bodily sensations. 
 
o Strategy: For the young adult to accept and acknowledge what they are 
becoming aware of with regard to feelings, thoughts and bodily sensations.  
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▪ Actions: Through dialogue, compassion, disclosure, encouragement, 
confrontation and interpretation explore with the young adult the 
feelings, thoughts and bodily sensations they have become aware of.    
 
▪ To reflect on what makes it easy or difficult to accept and acknowledge 
what he or she is becoming aware of. 
 
▪ To wonder with the young adult how it could be, and introduce 
possibilities, if what they become aware of could be health and helpful 
towards transformation in beliefs and behaviour.  
 
▪ Only if the young adult can acknowledge and accept what they have 
become aware of can they change or engage with the awareness in a 
new way (Psychology Today, 2019:).  
 
▪ For the young adult to acknowledge would be to admit and recognise as 
a fact or truth what they have become aware of and this could be freeing 
to accept themselves as they are.  
 
• Step 3 Objective: Self-acceptance and love 
 
o Strategy: For the young adult to accept themselves as they are.  
 
▪ Actions: The adult can self-acceptance and love him or herself to have 
a new way to view him or herself (Sharry, 2018:1).  
 
▪ For the young adult to accept or love themselves is not about making 
excuses for mistakes or denying responsibility in thinking, feeling or 
behaviour. It is to be removed from negative self-judgments and learning 
forgiveness and acceptance so that the young adult can become self-
aware about what be changed and learnt for the benefit of clearer 
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choices, seeing the bigger picture of their life, transforming and better 
mental health (Sharry, 2018:1). 
 
▪ To explore spiritual awareness’s throughout the facilitation process will 
also lead to acceptance and love for the young adult.  
 
• Aspect 1 Objective: Commitment to focus 
 
• Strategy: For the young adult to commit to the process of facilitation and focus 
on the outcome to develop self-awareness. 
 
• Actions: The young adult should commit verbally to the process of 
facilitation and the concept of commitment should be discussed and 
described by the registered counsellor. 
 
• By the action of signing a therapeutic consent form as required by the 
Health Professions Council of South Africa (HPCSA), the young adult 
will also commit to the terms set out that guide the process.  
 
• Commitment is hereby implied that focus should be given to the 
facilitation process. This means that the young adult should also 
contribute equally to the relationship and the development of self-
awareness.  
 
• If at any time either the young adult or the registered counsellor should 
feel committed focus is lacking it should be discussed, and the reasons 
should be addressed.  
 
• Aspect 2 Objective: Efficacy in functioning  
 
• Strategy: The young adult needs to master focusing on the present moment, 
acknowledge and accepting their own feelings, thoughts and bodily sensations, 
and self-acceptance and love.  
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• Actions: The registered counsellor will discuss and describe the specific 
outcomes that the young adult will have to achieve. 
 
• It is important that the registered counsellor explain the importance of 
the steps that needs to be achieved and educate the young adult on 
each step.  
 
• The young adult will have the opportunity to ask questions, reflect, learn 
as the steps are mastered. 
 
• Possible setbacks and failures are expected and should be seen as 
learning and growth, both for the registered counsellor and the young 
adult. 
 
• The registered counsellor will reflect and observe that awareness will be 
explored with the young adult.  
 
• Reasons why some awareness are accepted more easily or less easily 
will be explored and discussed.  
 
• Acknowledgment and acceptance for the young adult with regard to self-
awareness are important factors that the registered counsellor discuss 
and explore.  
 
• Aspect 3 Objective: Transformation  
 
• Strategy: For the young adult to change into the best version of him or herself 
that they currently can become.  
 
• Actions: For the young adult to observe who they were when the process 
started, who they are currently and who they would like to become.  
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• For the young adult to develop an awareness of change and /or accept 
what they are becoming aware of.  
 
• For the registered counsellor to reflect and comment on the changes and 
transformations that is seen in the young adult. 
 
• Also, to discuss and explore the lack of, or resistance to transformation 
with the young adult.   
 
• Aspect 4 Objective: Making clear choices and decisions  
 
o Strategy: For the young adult to make choices and decisions that are healthy 
and positive in relation to the young adults’ developmental stage.  
 
• Actions: For the registered counsellor to discuss practical decision-
making strategies with the young adult.  
 
• To reflect on the way and what informs the young adult to make 
decisions. 
 
• To discuss and explore what methods has worked well for the young 
adult to make choices and what has been less successful.  
 
• To discuss the difference between short term and long-term choices and 
what factors might influence such choices.  
 
• To practically role model and practice through role play making choices. 
 
• To explore the consequences and impact, both on a shot-term and long-
term spectrum for choices made by the young adult.  
 
• To explore support structures with regard to decisions making.   
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• Aspect 5 Objective: See bigger picture  
 
o Strategy: For the young adult to become aware of their life at present but also 
see their life as part of a larger landscape.  
 
• Actions: The registered counsellor will explore and discuss the young 
adult’s picture of self in relation to themselves, others, and the world. 
  
• To support and challenge the young adult’s picture of self for him or her 
to critically engage with life and the possibilities not yet considered or 
aware of.  
 
• The young adult will be able to see past current challenges and 
discomforts and build resilience and follow through on dreams.  
 
• Even if the young adult does not reach a dream or going in the bigger 
picture he or she will be able to adapt in a health way and adjust.  
 
• For the young adult to become aware of their purpose and meaning in 
life. What the young adults calling might be taken into account the bigger 
picture.    
 
5.10.3  Phase Three: Termination phase  
 
The termination phase is the last phase in the facilitation process. The termination 
phase ends the facilitation process with the young adult. Termination was discussed 
at the start of the facilitation process and the young adult and the registered counsellor 
will mutually agree when this time has arrived. The termination phase will have two 
steps to follow, assessment of self-awareness and termination. When these two steps 
are concluded, the young adult will be able to guide themselves in a continuous 
development of self-awareness without the assistance or facilitation from the 
registered counsellor because the process would have taught the young adult the 
necessary skills to continue with the process by themselves.    
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• Step 1 Objective: Assessment of self-awareness  
 
o Strategy: To re-assess the young adult’s self-awareness in a comparative 
way with the first assessment done in the relationship phase before the 
working phase started.  
 
▪ Actions: A semi-structured interview will be conducted using 
appreciative enquiry principles. 
  
▪ In this assessment of self-awareness, the focus will also be on what has 
changed for the young adult since the first assessment. 
 
▪ The assessment in this phase will also explore and focus on the 
achievement of the three steps in the working phase, focusing on the 
present moment, acknowledging and accepting one’s own feelings, 
thoughts and bodily sensations and self-acceptance and love.  
 
▪ The registered counsellor will explore the three steps during this 
assessment in detail with regard to what was learnt according to the 
young adult through the process. 
 
▪ The registered counsellor will explore what changes has happened in 
the young adult according to him or herself during the facilitation process 
with regard to the three steps in the working phase.  
 
▪ The achievement and change that will be assessed with regard to the 
three steps of the working phase will be constituted in the new stories 
and different language that the young adult uses to describe themselves. 
 
▪ Furthermore, the way that the young adult makes choices and decisions 
will be a reflection of their achievement and progress made. 
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▪ The way the young adult views his or her life will also be different 
compared to the start of the facilitation process. 
 
▪ The young adult will have clearer thoughts and ideas about who they are 
and how that will influence what they choose to do with the bigger picture 
of their life.  
 
▪ The way that the young adult commits to focus on tasks and life will have 
changed for the better and they will function more effectively.  
 
▪ The young adult will be in a better mentally healthy frame of mind, feeling 
and behaviour. 
 
▪ The view the young adult holds of himself or herself would change from 
negative or overly positive to accepting and loving.   
 
▪ The registered counsellor will discuss and explore the goal and objective 
that was agreed on at the start of the facilitation process in relation to if 
this goal and objective has been met. 
 
▪ The registered counsellor will also explore any unforeseen learnings that 
might have been helpful and unexpected during the process of 
facilitation. 
 
• Step 2 Objective: Termination and the way forward for the young adult in the 
development of self-awareness 
 
o Strategy: The facilitation process will come to an end through termination of 
the process between the young adult and the registered counsellor. A 
reflection on the process and the way forward will also be discussed.  
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▪ Actions: The registered counsellor and the young adult will reflect 
together on the process from the beginning of the facilitation process. 
The registered counsellor will guide the young adult through this 
reflection. 
 
▪ The registered counsellor will be a witness to the learning, growth and 
commitment that the young adult showed and will reinforce what the 
young adult has achieved. 
 
▪ The registered counsellor will celebrate the development of self-
awareness in the young adult.  
 
▪ The registered counsellor will look towards the future with the young 
adult with regard to the continuous development of self-awareness in the 
young adult. 
 
▪ Challenges, tools, and practical implications will be explored with the 
young adult to continue by him or herself in the development of self-
awareness. 
 
▪ The registered counsellor will discuss and explore resources with the 
young adult to assist him or her on in the continuous process of self-
awareness.  
 
▪ The registered counsellor will also ask for feedback with regards to the 
process of facilitation for the young adult in an effort to also learn as a 
personal continuous process of self-awareness.  
 
▪ Although the facilitation process will end, the relationship between the 
young adult and the registered counsellor will always be remembered as 
a connection. Therefore, the young adult will be able to contact the 
 181 
registered counsellor in the future for support in his or her own 
continuous process of self-awareness, if necessary.  
 
Having discussed the psycho-educational model and guidelines for its practical 
implementation, the last task is to evaluate the model.  
 
5.11  EVALUATION OF THE MODEL  
 
The two strategies employed in this study to evaluate the model for the facilitation of 
a psycho-educational model in young adults to gain self-awareness as an integral part 
of mental health were peer examination and member checking. The panel of experts 
consisted of 15 members. Each member was provided with two-forms before the 
researcher presented the psycho-educational model to facilitate self-awareness in the 
young adult as an integral part of mental health. The two-forms contained an 
Evaluation of the Model questionnaire, as was followed by Chinn and Kramer 
(2015:198-199), and demographics of the panel of experts in the model development 
form (as seen on Appendix C).  
 
The presentation took place at The Bunting Road Campus of the University of 
Johannesburg on 17 Mei 2019. Out of the 15 members that formed part of the panel 
of experts, 14 were female and one was male. The forms were collected after the 
presentation and was voluntarily completed. The forms did not ask for any names to 
be provided for the researcher to not be influenced by the open and honest feedback 
that was expected. Also, to protect the panel of experts from any pressure or bias that 
could withhold them from giving open and honest feedback. All participants worked 
within academic settings.  
 
Ten members of the panel held Doctorate degrees, with four of the participants having 
master’s degrees and one with a nursing degree. The years of experience within the 
panel varied from more than 20 years’ experience to 1 year experience. Six of the 
panel members had five or more years’ experience in the evaluation of models.  
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Table 5.1 is a visual representation of the demographics of the panel of experts that 
served as a peer examination and member checking group for the psycho-educational 
model to facilitate self-awareness as an integral part of mental health. 
 
Table 5.1: Demographics of panel of experts  
Participant 
Number 
Gender Work Position 
Highest Level of 
Educational 
Years of 
Experience 
P1 Female Professor PhD 20 years 
P2 Female Senior Lecturer PhD 15 years 
P3 Female Senior Lecturer PhD 2 years 
P4 Female Lecturer PhD 2 years 
P5 Male Professor D-Ed 20 years 
P6 Female 
University of 
Johannesburg 
PhD 8 years 
P7 Female Lecturer PhD 6 years 
P8 Female Lecturer PhD 5 Years 
P9 Female 
Professional 
Nurse 
PhD 3 years 
P10 Female Lecturer MCur 1 year 
P11 Female Lecturer PhD 1 year 
P12 Female Lecturer MCur 1 year 
P13 Female 
Clinical 
Facilitator 
Masters Degree 1 year 
P14 Female Lecturer MCur 1 year 
P15 Female Lecturer Degree Nursing 1 year 
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The following criteria will now be described based on Chinn and Kramer (2015: 198-
199) that was used to evaluate the model. The written feedback and recommendations 
from participants who acted as the panel of experts in the evaluation of the model and 
described in Table 5.1 will also be added to each criteria with the participant number 
serving as reference to the specific panel member.  
 
• Clarity of the model; 
 
• Simplicity of the model; 
 
• Generality of the model;  
 
• Practicality of the model; 
 
• Parsimoniousness of the model. 
 
5.11.1  Clarity  
 
Clarity has to do with the understanding and consistency of the use of ideas in the 
model. Definitions in the model were defined and linked in such a way that their 
relationships are understandable. Definitions and their structural forms are used 
consistently, and there is also a consistent evaluation to preserve semantic and 
structural clarity.  
 
With regard to clarity, the panel had the following to say:  
 
“Clear and follows a logical process of relationship, working and termination 
phase that is a continuous process to become self-knowledge. There is also 
allowance for fallback in the process” (P1) 
 
 “The colour and the layout is clear with nice movement.” (P2) 
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 “Clear and easy to understand.” (P3) 
 
“The model is clear and the concepts are clear. The arrows were a bit confusing 
at the beginning of the process” (P4) 
 
 “The model is clear.” (P5) 
 
“The model is clear. What happens when parents approach a person for 
support of their young adult to grow” (P6) 
 
 “The facilitation phase where arrows show outside should perhaps indicate  
 ‘togetherness’. In general, a clear model” (P7) 
 
 “Clear, however who initiates the relationship.” (P8) 
 
 “Clear diagram, open and pleasant colours. Needs extra’s to be added - double  
 arrows for both facilitator and participants.” (P9) 
 
 “Clear in that it aligns with the goal of the research.” (P10) 
 
“Clear and easy to follow. Big yellow arrow, not completely clear if it is the end 
of the  process.” (P11) 
 
 “Model is clear, it does not have too many words in it. Arrows showing the  
 continuous step by step process.” (P12)   
 
“The model is simple and understandable. The arrows in the working phase are 
not visible, maybe the colours should be changed.” (P13) 
 
 “The model is clear and self-explanatory if one has knowledge of changes of  
 engag ing in self-awareness process.” (P14) 
 
 “The model is very clear.” P15)  
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The recommendations received were implemented, with special focus on the 
directions of the arrows and the visibility of the arrows. The colour of the yellow arrow 
was also enhanced for better clarity. The recommendation assisted the researcher to 
achieve greater clarity both semantically and structurally.  
 
5.11.2  Simplicity  
 
The simplicity of this model becomes evident through the minimum elements in each 
category. The core concepts support the purpose of the model and are self-evident. 
The meaning of the concepts was retained by not introducing new and unimportant 
concepts.  
 
The following recommendations and feedback were received:  
 
 “Appears simple and easy to follow” (P1) 
 
 “Metaphorically the bridge is very suitable.” (P2) 
 
 “Simple and clear between phases.” (P3) 
 
 “It appears simple.” (P4) 
 
 “It is a simple model.” (P5) 
 
“Very simplistic. Base of the model must show coming together. Working 
phase, add the skills acquired by the young adult.” (P6) 
 
 “Simple” (P7) 
 
 “Simple” (P8) 
 
 “Clean and open.” (P9) 
 
 “Understandable and easy to follow.” (P10) 
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 “Simple enough to follow.” (P11) 
 
 “Model is easy to understand.” (P12) 
 
 “The model is simple to understand but I cannot see the possibility of relapsing  
being shown in the model.” (P13) 
 
 “The model is simple with the use of proper colours.” (P14) 
 
 “Very simple to understand.” (P15) 
 
The simplicity was improved with regard to the recommendations received for the 
panel of experts. The feedback assisted the researcher to refine and ensure that the 
essential criteria were adequately reflected in the model.  
 
5.11.3  Generality  
 
The model is intended for facilitators in facilitating self-awareness in young adults as 
an integral part of mental health. The implications are, however, that this model can 
be implemented in other situations and has a broad application value in a specific 
context. This model can be used for the promotion of mental health in general. 
Potential therapists working in the field of education with young adults, and educators 
in general, can benefit from it as a psycho-educational model of self-awareness.  
 
The panel responded in the following way: 
 
 “Applicable to young adults too elderly.” (P1) 
 
 “Most applicable for life and life decisions.” (P2)  
 
 “Model is general.” (P3) 
 
 “It appears to be applicable to general situations.” (P4) 
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“The model can be generalised to for instance aspects of facilitation of self-love 
and self-reflection.” (P5) 
 
 “Model could be implemented on high-school level also.” (P6) 
 
 “Applied, to various fields.” (P7) 
 
 “General, using the usual life process phases of relationship.” (P8) 
 
 “Helpful.” (P9) 
 
“Can be implemented to any individual in various communities and groups.” 
(P10) 
 
 “Yes - can be used widely.” (P11) 
 
“Yes, the small arrows that depict that some patients may relapse need to start 
the facilitation process all over again.” (P12) 
 
 “Yes it is very general.” (P13) 
 
“Generality is obvious since irrespective of an academic discipline, stages of 
life wellbeing, the model fits everywhere with everyone.” (p14)  
 
 “Well generalised.” (P15) 
 
The feedback from the panel of experts was helpful that it could serve as a model that 
was applicable to many different research, health and educational contexts.  
 
5.11.4  Practicality 
 
The theory that was generated through this research is useful and should promote 
mental health. Young adults questing for self-awareness are assisted in the facilitation 
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process to gain conscious knowledge of self that lead to self-awareness and 
acceptance of self as an integral part of their mental health.  
 
The panel responded in the following way: 
 
 “Quite practical. Can be easily implemented.” (P1) 
 
 “Can be of value in all spheres of life.” (P2) 
 
“Model is practical and can be applied to different contexts. Please indicate 
what happens if the client does not reach the termination phase.” (P3) 
 
 “The model appears practical.” (P4) 
 
 “It is a practical model.” (P5) 
 
 “Hanging bridge, any support in place if not achieving immediately?” (P6) 
 
 “Practical.” (P7) 
 
“Practical but needs to give the final phase and name ‘Continuous Phase’. It is 
a process therefore will not terminate.” (P8) 
 
 “Excellent tool.” (P9) 
 
“Provides or rather utilised natural systems to disseminate the message / goal 
of the research.” (P10) 
 
 “Some aspects of working phase more info needed.” (P11) 
 
 “There needs to be an explanation of the bridge.” (P12) 
 
 “Can be utilised in our daily lives.” (P13) 
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“Highly practical since there’s reality with it. To think about what if the bridge 
snaps?” (P14)  
 
 “It is very practical.” (P15)  
 
Feedback was received that the model is practical and relevant to many situations and 
life circumstances. Recommendations were also looked at and implemented to further 
support the practicality of the model in a meaningful way.  
 
5.11.5  Parsimoniousness   
 
The importance of this model has to do with the application and the practical value of 
the theory generated in this model. Research, theory and praxis should be related in 
a meaningful way. This model should be future-directed and practically implemented 
so that it can be evaluated. This model can play an important part in the enhancement 
of self-awareness in young adults. This is affirmed by the facilitation with young adults 
in this research.  
 
The panel of experts expressed the following:  
 
 “Only the necessary aspects of the model is depicted in the figure.” (P1) 
 
 “Enhanced by the simplicity of the model.” (P2) 
 
 No comment (P3) 
 
 “The model fits theory, evidence, it is simple enough to be understood.” (4) 
 
 “Maybe ‘too’ parsimonious with regard to relationship, working and termination 
 phase.” (P5) 
 
 “It is a practical and applicable model.” (P6) 
 
 No comment (P7) 
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 No comment (P8) 
 
 “Yes it is practical.” (P9) 
 
 “It can be replicated in other settings.” (P10) 
 
 “Appearance good.” (P11) 
 
“It does have few words that I feel is enough to make an individual understand 
the model. Indicate the patient and the facilitator at the bottom of the model with 
an arrow that indicates interaction.” (P12) 
 
“Arrows are not shown interaction between two people. They are moving from 
each other, affecting the trusting relationship.” (P13) 
 
 “Simple.” (P14) 
 
 “Great flow.” (P15) 
 
The comments and recommendations from the panel of experts were helpful for the 
researcher to make adjustments to some aspects of the model to make it more 
relevant for application to health and educational settings.  
 
5.12  CONCLUSION  
 
In this chapter, the psycho-educational model of self-awareness for young adults as 
an integral part of mental health was discussed and described. The discussion and 
description focused on the structure and process of the model. The goal, assumption 
and context were discussed, and the guidelines to implement the model were 
provided. The model was evaluated by a panel of experts and the feedback served as 
confirmation of the value and applicability of the model. Recommendations received 
from the panel of experts were also looked at and adhered to where applicable and 
relevant. In the following chapter, the study will be summarised as a whole and 
limitations and recommendations will be discussed. 
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CHAPTER SIX 
CONCLUSION, LIMITATIONS AND RECOMMENDATIONS 
 
6.1  INTRODUCTION  
 
In the previous chapter, a psycho-educational model to facilitate self-awareness in 
young adults as an integral part of mental health was discussed. The psycho-
educational model was described in terms of the process and the structure of the 
model, as well as the evaluation of the model. Furthermore, the guidelines to 
implement the model was presented. In this final chapter, the researcher will provide 
an overview of the study. The researcher will determine if the objectives of the study 
were reached, discuss the limitations of the study, as well as the recommendations for 
the operationalisation of the model.  
 
6.2  EVALUATION AND OVERVIEW OF THE STUDY  
 
The general objective of this study was to develop a psycho-educational model as a 
framework of reference for the facilitation of self-awareness in young adults as an 
integral part of mental health. An overview of this study will now follow as a summary 
of the preceding chapter.  
 
In Chapter One, the researcher starts with the illustration of a problem faced by a 
young adult. This young adult had to make life decisions based on very little knowledge 
of themselves. In other words, it is expected that at the age between 18 and 21 years, 
a person should make choices with regard to career and relationships that will possibly 
set the course of their life, for the rest of their foreseen life. Self-awareness is the 
young adult’s awareness of their own authentic self. It is the capacity for the self-
examination ability to recognise oneself as an individual separate from the 
environment and other individuals (Solomon, 2016:20). Hurlock (2001:34) highlights 
that young adulthood is a period of dreaded age, a time of unrealism and the threshold 
to adulthood. She explained that if a deep look into these problems of young adulthood 
is undertaken, the major reason for the problems will be that young adults do not know 
who they are. Furthermore, they do not understand and know their own authentic self 
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and self-awareness. Metha (2011:23) explored Hurlock’s ideas further to point out that 
the young adult must understand his or her authentic self and develop their level of 
self-awareness for better mental health. Therefore, the purpose of this study was to 
explore and describe how young adults experience self-awareness, and subsequently 
to develop a psycho-educational model to facilitate self-awareness as an integral part 
of mental health.  
 
Thus, the objectives of this study were to: 
 
• explore and describe how young adults experience self-awareness; and 
 
• develop a psycho-educational model and describe guidelines to implement the 
model to facilitate self-awareness in young adults as an integral part of mental 
health.  
 
A postmodern, constructivist and interpretive paradigm was selected for this study 
(Denzin & Lincoln, 2008:14-15). Paradigms are all-encompassing systems of 
interrelated practices and thinking that define for the researcher the nature of their 
enquiry. Postmodernism rejects the notion of a universal and objective knowledge, 
while knowledge, or what a person believes, is instead seen as ‘an expression of the 
language, values and beliefs of the particular communities and contexts’ in which that 
person exists (Lynch, 1999:353). The researcher in this study used a constructivist 
paradigm, as this study was concerned with the learning of the young adults with 
regard to their experience to self-awareness (Golding, 2011:45). An interpretive 
paradigm also fit well with this study. Gephart (1999:256) states that interpretivists 
assume that knowledge and meaning are acts of interpretation, hence there is no 
objective knowledge which is independent of thinking. 
 
The research design guided the planning and implementation of this study in such a 
way that it reached its intended goal (Burns & Grove, 2011:547). In this study, a theory-
generative, qualitative, exploratory, descriptive, and contextual design was used to 
gain a richer understanding of the participants’ experiences with regard to how the 
young adults experienced self-awareness (Mouton, 2010:101-106). A theory-
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generating study aims to discover and describe relationships without letting personal 
judgments or assumptions influence the meaning of the phenomenon being explored 
(Chinn & Kramer, 2011:153). Denzin and Lincoln (2011:3) state that qualitative 
research is an approach towards the world, which is interpretive and naturalistic. The 
qualitative design acknowledges that multiple realities exist, that of the researcher, the 
participants, and that of the reader interpreting the study (Creswell, 2009:175-176).  
 
An exploratory research approach was implemented in this study because the 
phenomenon that was looked at was seen as relatively unknown and new insights 
could be gained regarding the phenomenon (Mouton, 2010:103). In this study, the 
exploratory approach was used to gain new insight into the experiences of the 
participants in a specific context to determine what the meaning of their experience of 
self-awareness was (Babbie & Mouton, 2009:80). Mouton (2010:102-103) explains 
that in descriptive research the objective is seen to describe ‘what is’, as accurately 
as possible. In this study, descriptive research was suited to gain a new understanding 
of the young adult and how they experience self-awareness. Contextual research 
identifies what exists in the social world and the way it manifests itself (Gray, et al. 
2017:135). The researcher of this study aimed to describe the context and the role it 
played in the complete experience of the young adults’ experiences of self-awareness.  
 
A model of trustworthiness was described by Babbie and Mouton (2009:276-278) and 
De Vos, et al. (2011:443-444), and was elaborated on in Chapter Two to ensure the 
trustworthiness in this study. Ethical measures were applied in this study, and the 
principle-based framework of Dhai and McQuaid-Mason (2011:14-15) was followed 
and described in Chapter One.  
  
In this study, the four steps of Chinn and Kramer (2011:163-182) were followed to 
develop a psycho-educational model to facilitate self-awareness as an integral part of 
mental health.  
 
6.2.1  Step 1: Concept analysis  
 
The first step in the research method was to identify, describe and classify the 
concepts that were used in developing the model. According to Chinn and Kramer 
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(2011:164), concept analysis is a formal and rigorous process that is utilised to 
examine the structure and function of a concept. The central concepts were identified 
by means of fieldwork. In the first step, the young adults’ experiences of self-
awareness were explored by means of individual, in-depth, phenomenological 
interviews, observations and fieldwork as described by Chinn and Kramer (2011:176).  
 
The population in this study consisted of young adults. Purposeful sampling was used 
to select the participants as they contributed specific information and insight related to 
the phenomenon being studied (Babbie, 2017:196). The participants in this study were 
persons who were part of a specific religious community in the Johannesburg area. 
They were selected from middle to high socio-economical class between the ages of 
18 and 21 years.  
 
The participants were interviewed at the office of the researcher. This is a context and 
environment that the participants knew well because they also attended various other 
activities on a weekly basis at the facilities. The participants could therefore act 
naturally and without fear of judgment or bias (Creswell, 2003:64). The office space 
was also secure during the interviews, and privacy and confidentiality were ensured. 
The data were collected through the use of phenomenological interviews (Mouton, 
2010:110-111). Observations and field notes were also used (Creswell, 2012:217) 
during the interviews. The following question was asked to the participant, “how is it 
for you to become self-aware?” and translated into Afrikaans, “hoe is dit vir jou om 
self-bewus te word?” The interviews were recorded with the signed permission of 
the participants and transcribed (Glesne & Peshkin, 2011:115). Written informed 
consent was obtained from the participants and the participants’ names were changed 
to pseudonyms.  
 
The data in this study were analysed using the eight steps of Tesch (2013 in Creswell, 
2014:227). It is important to note that an independent coder was also used to analyse 
the data in this study. These findings were contextualised and followed by a literature 
control, which validated the findings. The description of the research design and 
method is discussed in full in Chapter Two.  
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The results obtained from the analysed data are available in Chapter Three. An in-
depth description of the young adults’ experiences of self-awareness was given and 
this was followed by the central stories of the young adults’ experiences of self-
awareness.  
 
Three themes emerged from the analysis of the data. Theme One was supported by 
three categories. Theme Two was supported by two categories, and Theme Three 
was supported by two categories.  
 
In Theme One, it became evident that the young adults experienced self-awareness 
as a difficult process that demanded a purposeful commitment to bring about changes 
in themselves. Category One explored the difficult, challenging, and tough process 
that the young adults experienced in self-awareness. Category Two showed that the 
experience of self-awareness created an opportunity to make changes in behaviour 
and beliefs although the experience of self-awareness was difficult. Category Three 
highlighted that to experience self-awareness asked a purposeful commitment.  
 
The second theme was described by showing that various tools and environments 
were accessible to start and accelerate conscious self-awareness in oneself. Category 
One in Theme Two spoke directly to some specific tools that might assist and 
accelerate the process of self-awareness. The second category showed that different 
environments created contexts and opportunities to experience self-awareness.  
 
The third theme described that self-awareness was a repetitive discovering process 
that led to a spiritual awareness, and that there was no end to this process. The first 
category in Theme Three showed how reflection and repetition led to an awareness 
of patterns in one’s own life and the experience of self-awareness. Category Two 
described the experience of a spiritual awareness that one has when experiencing 
self-awareness.  
 
After the concepts in this study were analysed, they were defined and classified (Chinn 
& Kramer, 2011:158) using Wandelt and Stewart’s (1983:64-65) method in 
combination with Hupcey’s (1996:23) method. The central concepts for this study were 
defined by essential criteria through the use of dictionaries and subject literature 
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(Chinn & Kramer, 2011:167). A model case was also used to define the central 
concept. In this study, the concepts were defined in relation to the young adults’ 
experiences of self-awareness, by the researcher. Concepts were classified by using 
the survey list of Dickoff, et al. (1968:421).  
 
These were illustrated in Figure 4.2 and fully discussed in Chapter Four: 
 
• the agent;  
 
• the receiver; 
 
• the procedure; 
 
• the dynamics; 
 
• the context; and 
 
• the terminus. 
 
6.2.2  Step 2: Placing the concepts or themes into relationship statements  
 
Relational statements are used to structure the concepts of the theory in such a way 
that interactions between the concepts become apparent (Chinn & Kramer, 2011:180). 
In Step 2, the concepts identified in Step 1 were written into relationship statements in 
order to develop a primary conceptual model as the framework for the research.  
 
6.2.3  Step 3: Description and evaluation of a model 
 
A conceptual model was developed using Chinn and Kramer’s guidelines (2011:184-
205) for the description and reflection of empiric theory. The process included creating 
conceptual meaning, structuring and contextualising theory, generating and testing 
theoretical relationships and deliberately applying theory. The model developed in this 
study was evaluated by means of a critical reflection process (Chinn & Kramer, 
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2011:196-205). This was done by presenting the model at a research conference and 
having experts in the field of model development evaluate the model in the research 
study. This was described in Chapter Five. 
 
6.2.4  Guidelines for implementation of the model  
 
The guidelines to implement the psycho-educational model to facilitate self-awareness 
in the young adult as an integral part of mental health were discussed in Chapter Five.  
 
Following this summary of the study, the researcher will now explore some limitations 
and challenges with regard to this research.  
 
6.3  LIMITATIONS AND CHALLENGES  
 
The young adults were all willing to participate and share their thoughts and 
experiences with regard to self-awareness. However, once they shared their 
experiences, most of them experienced some guilt with regard to not having done 
more to develop self-awareness as part of their lives. It is not a topic they talk about 
often or get confronted with in general life; once they became conscious of it, they 
experienced an element of guilt. This was not the intention of the research and as a 
challenge had to be contained and reframed. Trust was also a limitation between the 
researcher and the young adults because in-depth information was asked to be shared 
very quickly in the process.  
 
Another limitation is that the guidelines for the model were not applied in practice. 
Applied guidelines could have had an impact on the suggested guidelines.  
 
6.4  ORIGINAL CONTRIBUTION OF THE RESEARCH STUDY 
 
Young adults are faced with the daunting task of making life choices. Knowing what 
will be best for the young adult in the developmental stage and making a choice that 
will impact the rest of their life is a dilemma without adequate self-awareness. Also, to 
develop a healthy mental capacity as a functioning and contributing adult in the 
community they live in, there is an expectation that the young adult should develop 
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self-awareness in the current developmental stage. These decisions are usually 
expected within the first year or two after completing grade 12 and leaving the formal 
schooling system.  
 
A psycho-educational model for young adults to facilitate self-awareness as an integral 
part of mental health could contribute to a young adult faced with some of these 
challenges and choices. The better a young adult’s conscious knowledge of self is at 
this age, the healthier the young adult will be mentally, with whatever choice or 
challenge they face in this life phase.  
 
The original contribution of this research is a psycho-educational model that facilitates 
self-awareness in the young adult as an integral part of mental health.  
 
6.5  RECOMMENDATIONS  
 
The recommendations made here are based on how applicable they are to 
counselling, education and research.  
 
6.5.1  Recommendations for counselling  
 
The psycho-educational model is developed on the hope and belief that young adults 
have the ability to develop and accelerate self-awareness in themselves. This 
developed self-awareness is conscious knowledge that they gain of themselves. The 
knowledge gained is an important factor to be mentally healthy. This mentally healthy 
young adult could therefore be challenged with any life problems or choices, and will 
have the ability to think, feel and act in accordance to what would be best for 
themselves but also for the community they reside in.  
 
The operationalisation of this model rests on the facilitator’s relationship with the young 
adult. This relationship includes building a contextual, mutual relationship of trust. 
Before this relationship is established, the facilitator and young adult will not be ready 
to commit and enter into the difficult task of gaining conscious knowledge of self - 
leading to self-awareness. The facilitator therefore has a responsibility to also live a 
self-aware life, being authentic in what he or she is assisting the young adult in.  
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The young adult asking to be facilitated to develop self-awareness is taking a personal 
risk to grow and develop. This will be difficult and will ask a commitment to the process, 
especially when confrontations and open and honest dialogue is needed. This process 
will need encouragement, love of self and self-acceptance.  
 
This psycho-educational model could also serve as a basis for creating meaningful 
interactions when the facilitator assists the young adult as a client in a therapeutic 
practice setting. 
 
6.5.2  Recommendations for education  
 
The psycho-educational model is a model from an educational paradigm. This means 
that the facilitator using the model should also be someone who has been exposed 
and trained in the model before they educate a young adult in the model.  
 
The model is developed in such a way that once the young adult has been assisted 
through the facilitation process to develop self-awareness, they could keep on using 
the educational principle continuously in their life after the termination of the 
counselling relationship. The young adult has to be facilitated through this psycho-
educational model, with guidance, training and supervision from a facilitator. After the 
young adult has completed their own process successfully, they could, in theory, 
facilitate someone else through the psycho-educational model to develop self-
awareness.  
 
Self-awareness is not a new concept and many therapists, allied workers and spiritual 
guides use ideas and concepts related to this model to guide groups or individuals to 
self-awareness. However, many young adults get exposed to these kinds of practices 
but very few commits to them as a continuous process. Therefore, the psycho-
educational model is an assisted facilitation process by the facilitator with a young 
adult in order for the young adult to facilitate his or her own self-awareness. This model 
could be implemented within school and educational facilities as part of a curriculum 
to facilitate self-awareness in young adults before they get to the point or during the 
time that they have to make life choices.  
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6.5.3  Recommendations for research  
 
It is recommended that the suggested guidelines be implemented for the psycho-
educational model to facilitate young adults’ self-awareness as an integral part of 
mental health. It would be a recommendation that this study be repeated in other 
contexts, with other age groups and with young adults from different cultural 
backgrounds. It would also be of value to do further research with regard to 
implementing the psycho-educational model to facilitate self-awareness in young 
adults within a group setting. It would also be interesting to do a follow-up longitudinal 
study to explore the impact of the psycho-educational model to facilitate self-
awareness in young adults. All these recommendations and suggestions could further 
enhance, validate and shape this research to make a difference in the young adult 
experiencing self-awareness.  
  
6.6  FINAL CONCLUSION  
 
A psycho-educational model to facilitate self-awareness in the young adult as an 
integral part of mental health was developed in this study. Chapter One was an 
overview of the study. The researcher gave an overview of the context of the research 
by introducing the study and building towards the research problem which was 
explained in detail. The research paradigm that guided this study was also explained.  
 
In Chapter Two, the researcher described the research design and method by giving 
clear reasons for selecting the chosen method and design. Furthermore, a description 
of how the research method and design allowed the research question to be answered 
was discussed. In Chapter Three, the researcher focused on the discussion of 
research findings. The researcher engaged with the young adults’ experiences of self-
awareness. The results obtained using in-depth interviews were discussed and the 
final themes and categories that emerged from the study were presented. Relevant 
literature was cited as a control to the results, and described.  
 
Chapter Four followed the identification, definition and classification of the central 
concepts and associated concepts. The researcher discussed the themes and 
categories identified during the in-depth interviews. The results served as a basis for 
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the description and development of the conceptual framework for the psycho-
educational model to facilitate self-awareness in young adults as an integral part of 
mental health. The central concept for the development of the model was described 
and classified. In Chapter Five, the researcher followed the description of the psycho-
educational model as a framework of reference to facilitate self-awareness in young 
adults as an integral part of mental health. In this chapter, a description of the model 
to facilitate self-awareness in the young adult as an integral part of mental health was 
given. 
 
The model was presented as a visual image and the goal, context assumptions, 
structural description and process description was described in detail. Guidelines to 
implement the model and an evaluation of the model were presented. In the final 
chapter, the conclusion, limitations and recommendations were described. The 
researcher provided a critical reflection on this study. Limitations of the research were 
described and the research was evaluated by an external panel of experts for its 
original contribution to the broader knowledge base in the profession.  
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APPENDIX B 
PERMISSION FROM RESEARCH PARTICIPANTS 
 
 
 
 
 
 
 
Information Letter and Informed Consent 
 
PROJECT TITLE: A Psycho-educational model to facilitate self-awareness of 
young adults as an integral part of mental health.  
 
 
RESEARCHER NAME: Werner J. Human 
 
This invitation letter and informed consent form may contain some words that are 
unfamiliar to you. Please ask questions about anything a persondo not understand or 
anything a personwant to learn more about. 
 
A personmay take home an unsigned copy of this consent form to think about or discuss 
with family or friends before making a decision. 
 
Once a personunderstand, and if a personagree to take part, a personwill be asked to sign 
your name or make your mark on this form. A personwill be offered a copy to keep. 
 
 
INTRODUCTION  
Hello, my name is Werner Human. I am a student at the University of Johannesburg. 
I would like to invite you to take part in this study. I am conducting this research for my 
Doctorate of Philosophy degree in the Faculty of Education. I have selected you to 
participate in this study because you will be a person that will be able to share your 
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experience and help give important information to better understand this phenomenon 
being researched. Your participation will help create a way to help other young adults 
in the future.  
 
YOUR PARTICIPATION IS VOLUNTARY  
Before a you decide whether to be in this study, I would like to explain the purpose, 
the risks and benefits, what is expected of a you and what a you can expect from me. 
 
It is up to a you whether or not a you join the study 
 
A you may choose to leave this study at any time 
 
AIM OF THE STUDY  
The purpose of the study is to explore and describe how young adults experience self-
awareness and subsequently to develop a psycho-educational model to facilitate self-
awareness as an integral part of mental health.   
 
The objective of this study is to: 
 
· explore and describe how young adults experience self-awareness. 
 
· To develop a psycho-educational model and describe guidelines to implement 
the model to facilitate self-awareness in young adults as an integral part of mental 
health.  
 
RESEARCH  
If a persondecide to be part of this research study a personwill be adding valuable 
information in the process to help other young adults experience self-awareness. Your 
contribution will assist the researcher to develop a psycho-educational model that 
could be used to facilitate other young adults in the future to become self-aware. This 
will help with general mental health which will lead to better decision-making in various 
aspects of a person’s live.   
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I will have an interview with a you where I will ask a you one question with regards to 
the research on self-awareness that this study is focused on. The interview will be 
between 45min to 1 hour. The interview will take place at the researcher office and the 
space will be private and confidential. During the interview, I will write down what a 
you say. I will also record the interview using a voice recorder. We will use a voice 
recorder to make sure we record your words exactly how a you said them. The notes 
and the recording will not contain your name or other identifying information and will 
be stored on a computer that is password protected. The audio recordings will be 
destroyed after 5 years. The only people that will have access to the data that I 
collected from a you will be myself, my research supervisors and independent coder.  
 
What are my rights as a participant? 
Your participation is voluntary. A you are free to decide if a you want to take part in 
the research. A you can refuse to participate, or stop at any time without giving any 
reason. 
 
Are there any risks or discomforts involved in interviews?  
The process of data collection will aim not to cause any risk or harm to you. Therefore, 
every effort will be made to keep all information confidential. During the interview 
process if at any time, a personfeel any need to stop of withdraw a personare welcome 
to do so with no explanation at all. If a personfeel that any of the questions asked 
cause trauma of emotional discomfort to the point that a personneed further support 
after the interview, therapy with a trained and registered psychologist will be arranged 
free of charge.   
 
Are there any benefits? 
Your participation will be voluntary and there will be no monitory benefit for your 
participation. The process could however help a personpersonally to learn more about 
yourself and give a personnew insights on behavioural, thinking and feelings.  
  
ETHICAL APPROVAL 
Ethical approval was given by the University of Johannesburg Faculty of Education to 
conduct this research.  
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PROBLEMS OR QUESTIONS  
If a you ever have any questions about this study, a you can contact: 
 
Researcher contact details: 
 
Werner J Human (Doctoral Educational Psychology Student)  
humanpsyc@gmail.com 
0832578440 
 
Professor Chris Myburgh (BSC HONSS, MCOMM, DED, HED) 
Supervisor  
 
Professor Marie Poggenpoel (RN, PHD) 
Co-Supervisor 
 
 
 
 
INFORMED CONSENT 
 
I hereby confirm that I have been informed about my involvement in this research.  
 
I have also received, read (or had it read to me) and understood the above written 
information regarding the study.  
 
I understand that what I say will be written down and / or recorded on tape. 
 
I also agree that the data collected during this study can be processed in a protected 
computerised system. 
 
I may at any stage, without prejudice, withdraw my consent and participation. I am not 
required to give a reason for withdrawal. 
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I have had sufficient opportunity to ask questions and (of my own free will) declare 
myself prepared to participate.  
 
SIGNATURES: 
 
(Note: that there are some instances where signed consent may be substituted with 
verbal consent; the researcher will sign the form on behalf of the participant after 
having received verbal consent) 
 
I have read this consent form (or had it read and explained to me), and all of my 
questions have been answered to my satisfaction. My signature below confirms that:  
 
□ I agree to participate in the study 
  
Signature of participant: 
 
Signature: _________________________  
 
Date: _____________________________  
 
 
Researcher Signature: __________________________ 
 
Permission to Audio Record  
 
My signature below confirms that:  
□ I DO NOT give the research staff permission to audio-record my interview 
□ I give the research staff permission to audio-record my interview 
  
Participant Signature: 
 
Signature: _________________________ Date:_______ 
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APPENDIX C 
INDEPENDENT CODING 
 
 
Independent Coder Certificate 
 
 
Dr Douline Minnaar 
minnaarh@gmail.com 
0827966700 
October 2017 
 
 
Independent coding was done for Werner Human’s study: 
 
 
A Psycho-Educational model to facilitate self-awareness of young adults as an 
integrated part of Mental Health 
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LANGUAGE EDITING 
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APPENDIX E 
INTERVIEW WITH RESEARCH PARTICIPANT 
 
 
Eight participants were interviewed until data saturation was reached. All names are 
pseudo-names to respect the confidentiality of the participants. This is one of the 
interviews as transcribed.  
 
Interview 1- Hermione  
 
Researcher:  
“Baie welkom, Hermione. Ons het so ‘n bietjie gepraat um ek het vir jou ‘n definisie 
gegee van wat self awareness is, en ek gaan vir jou vra, ‘n vraag vra en ek wil net hê 
jy hierdie vraag so oop en eerlik beantwoord as wat jy kan. Daar mag dalk oomblikke 
wees wat ek vir jou gaan vra nadat jy beantwoord het om iets vir my dalk duidelik te 
maak, of te clarify, en duidelikheid te gee oor iets wat ek dalk nie verstaan nie. Uh, 
anderster as jy gepraat het en ons voel gemaklik met… met dit wat jy gedeel het, 
dan… ja, dan is ons klaar. So, ek gaan vir jou die volgende vraag vra en jy kan net so 
oop en eerlik vir my sê wat jy aan dink en wat met jou gebeur en hoe dit vir jou is as 
ek hierdie vraag vir jou vra. Ek gaan hom in Afrikaans vra maar ook in Engels want 
dalk verstaan jy die Engelse konsep dalk bietjie beter. So, Hermione, hoe is dit vir jou 
om self aware te word, of in Engels: How is it for a personto become self aware?” 
 
Hermione:  
“So, ek dink dis… ek dink dit vat analitiese vaardighede om jouself te analiseer… so 
dis iets wat jy jou hele lewe lank ontwikkel om mense… eerstens jou omgewing te 
analiseer en dan besef jy dat jy dalk kenmerke deel met mense buite jou of juis um 
opposisie het teen hoe hulle reageer teenoor goed en dan dink jy maar ek reageer 
gladnie so nie...um as mense  sê… um mense sit baiekeer hulleself in daai persoon 
se skoene maar dalk nie in daai person se omstandighede nie. So hulle sê… um, ag 
hierdie persoon was lelik met my – as ék so was um ek sou net so en so gesê het. 
Maar om dit… om jouself as individu daarin te sit, in die omstandighede… So ek dink 
dit vat ‘n sekere mate van intelligensie. Um… ja, ek dink nie sonder analitiese 
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vaardighede sou mens dit kon doen nie en om ‘n gesprek met jouself te geniet, ek 
dink is belangrik want ander mense reageer op die eksterne omgewing of tree op om 
reaksie te kry uit die eksterne omgewing  terwyl ek dink ‘n person wat mens himself 
praat wanneer hy alleen is, of dit hardop is of nie, um… daai person begin ook leer 
waa… waarvan hulle hou wanneer daar die stimulus is buite hulle nie, dit gaan oor net 
jouself. So, ja, smaak kan verskil maar jou reaksie gaan gaan oor om jouself te ken 
waarvan jy hou. En ja soms reek ek kwaad vir myself as ek sekere goed agter kom 
van myself, wat ek leer en so aan, en dis nie lekker nie, maar dis soms nodig om te 
groei…Ja, dis al…” 
 
Researcher:  
“OK. Twee dingetjies wat… twee woorde wat vir my uitstaan wat, as jy hulle dalk bietjie 
vir my meer kan… ek gaan die Engelse woord gebruik: unpack, of um bietjie meer 
deurtrap is jy sê dit vat analitiese denke. Wat is analitiese denke vir jou, hoe lyk dit?” 
 
Hermione:  
“Um…. ja, dis om iets… soos to unravel, om dit in dele op te deel  en elkeen individueel 
te observer, um te weet wat dit is, hoekom dit gebeur het en wat die resultaat daarvan 
is. Om of dit analities is oor iets fisies, of nie… of dit is um oor my gevoelens of hoe 
ek optree as gevolg van my gevoelens… altwee ervaar analitiese inset.” 
 
Researcher:  
“OK. En jy gebruik die woord unravel… en hoe… hoe… hoe gebeur daai 
unravellingprocess  vir jou? (Pouse) Wat doen jy of hoe gebeur dit?” 
 
Hermione: 
“Ja, ek dink dis om agteruit te werk vanaf waar… ek het so gereageer en toe reageer 
die ander person so, werk ek hom terug tot waar die oorsprong was van wat ek… van 
waar dit begin het, van wat ek gevoel het of wat gebeur het wat my iets maak voel het. 
So ek werk hom terug van um… ek is kwaad want um… hierdie persoon het dít 
gedoen. Um hý het dit gedoen want ek het iets lelik vir hom gesê. Um…ek het dit gesê 
want ek was ongeduldig. Ek was ongeduldig want ek is verveeld en dit maak my 
frustreerd en… dan begin ek van daar af... dan weet ek OK, um om verveeld te wees 
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maak dat ek ongeduldig is teenoor wense want um dit is al wat in my dag gebeur so 
ek moet myself besig hou sodat ek emosioneel meer gesond is met… ja.” 
 
Researcher:  
“K. En… en jy gebruik nou ‘n voorbeeld van as ek verveed is dan raak ek gefrusteerd 
met mense, of so iets, en… hoe is dit dan vir jou om agter te kom dat dit… dit is wat 
my frustreerd maak en dit maak my ongeduldig met mense, want dit klink amper of dit 
is waar daai iets… bewusmaking gebeur het. Hoe is dit dan vir jou as jy dit agterkom?” 
 
Hermione:  
“Ek dink dit moet ‘n paar keer gebeur voordat jy agterkom en dan tel jy maar net ‘n 
patroon op, um soos as ek so voel sê nou maar ek voel vandag ongelukkig of ek wil 
nou huil, um dan dink ek het presies so gevoel verlede week toe hierdie gebeur het 
en dis dieselfde tipe situasie, en dan kom ek agter maar elke keer wat hierdie gebeur 
dan word ek hartseer of ek word kwaad en dan tree ek so op.”  
 
Researcher:  
“OK, so… jis, jy gebruik die word patroon, so patroon is… is belangrik vir jou om… om 
hierdie self awareness of bewuswording te identifiseer.”  
 
Hermione:  
“Ja, hm. Hoekom ek dit gedink is omdat… um ek het nou ‘n taak gehad waarmee ek 
gesukkel het en in plaas van om dit eintlik te doen het ek net gescroll-scroll kliek-kliek 
en ek stress en goed… en toe dink ek maar hierdie… dit voel vir my onmoontlik, ek 
kan dit nie doen nie, dit voel vir my te moeilik vir wat ek in… op hierdie stadium moet 
kan doen en dan word ek kwaad daaroor. Maar ek het presies so gevoel verlede jaar 
met ‘n ander ding – toe’t ek net in my bed gelê die heel dag in plaas van om te werk 
en die heel tyd net gedink aan: ek kan dit nie doen nie, ek kan dit nie doen nie, en dit 
was… dis presies dieselfde gevoel en… wel die gevoel maak dat die memory net 
opflush um en dan dink ek maar toe het ek dit gedoen en ek het dit so gedoen um ek 
het net begin om iets te doen al was dit verkeerd en dan begin ek van daar af, so… 
(onhoorbaar) ek het presies so gevoel en dis dieselfde senario.” 
 
Researcher:  
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“Jis, dit is baie helpvol om… om te hoor dat jy dit so beskryf, veral daai patroon en 
die… die terugkyk elke keer as hierdie selfde gevoel of gedagte of um emosie of 
gedrag gebeur en hoe jy dit gebruik om terug te kyk daarop en dan sê jy iets van 
amper dis waar die leer gebeur, dis… die awareness of bewussyn kom.” 
 
Hermione:  
“Ja… partykeer gebeur dit twee keer en dan weet ek dis dieselfde. Ander kere gebeur 
dit… sal seker eers na vier jaar eers agter kom (lag).” 
 
Researcher:  
“Jis (lag)… ‘n ander woord wat vir my uitgestaan het wat jy aan die begin gebruik het 
wat ek ook oor wonder en as jy dalk iets meer van dit kan sê, is: jy moet die gesprek 
met jouself kan geniet… um, as jy iets meer van dit kan sê.” 
 
Hermione:  
“Um outomaties as jy geniet om met jouself te praat dan sal jy dit meer doen. Um ‘n 
conversation entertain my nie omdat iemand anders iets um introduce het in waaroor 
ek dink nie. Dis dalk net iets wat ek self gesien het of iets waaraan ek dink of iets wat 
ek onthou en dan kan ek met myself begin praat daaroor soos um… dis so snaaks of 
ek is so snaaks of ek is so depressing my lewe is boring en dan kan ek praat daaroor 
met myself as vermaak en dan later wanneer dit nie vermaak is nie, dis regtig 
belangrik, het ek reeds daai vaardigheid gehad, want ek het geniet om dit te ontwikkel 
so ek was was meer gemotiveerd om dit te ontwikkel.” 
 
Researcher:  
“OK, so jy sê iets belangrik van ‘n vaardigheid wat jy moes ontwikkel rondom met 
jouself te kan praat, um veral goeie gesprekke want wanneer dit nodig is gaan jy ook 
moeilike gesprekke met jouself moet kan hê.  OK, en iets van daai vaardigeid… um 
hoe dink jy het jy dit ontwikkel?” 
 
Hermione:  
“Ek dink net deur baie… um… outsider te wees. Vandat ek klein was in kleuterskool, 
ek kan elke dag van kleuterskool nog onthou en ek het baie tyd op my eie spandeer 
ook saam met mense, ek is ook baie sosiaal maar ek dink ek was net half forseer om 
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myself te geniet. Um, maar ek dink jy kan seker ook iemand leer om dit te doen… 
um… om nie…” 
 
Researcher:  
“Ek dink… is daar spesifieke dinge rondom ‘n vaa… daai vaardigheid, dalk elemente 
of stappe of iets of is dit net… hoe sien jy dit?” 
 
Hermione:  
“Um… dis… as jy nie besig is om jouself besig te hou met stimulus en goed nie en jy 
sit rêrig net… soos wanneer jy nie kan slaap nie, dan staan jy nie net sommer op en 
gaan maak iets om te eet en kyk iets of watookal nie. Jy lê maar net en wag om te 
slaap en dan begin jy dink en dan begin met jouself praat of jy vat ‘n breuk van iets en 
dan reflekteer jy op jou... wat jy gedoen het wat... omdat jy betrokke was daarby, dan 
reflekteer jy ook op jouself in die senario.” 
 
Researcher:  
“Sjoe, daai is ‘n belangrike woord, nè... wat jy gebruik: um, reflek... reflekteer. Jy 
gebruik dit ‘n paar keer, so dan reflekteer jy op jouself. Um... iets wat jy wil sê rondom 
reflekteer, hoe dit vir jou werk of…?" 
 
Hermione:  
“Nee, ek dink dit pas by waar ek gesê het jy begin by die resultaat en jy werk hom 
terug, so half simmetries soos ‘n refleksie kyk jy terug van die resultaat na die 
oorsprong daarvan.”  
 
Researcher:  
“Sjoe, OK. Enige iets anders wat jy wil sê rondom hierdie vraag of is jy reg vir nou?” 
 
Hermione:  
“Ek dink dis dit…" 
 
Researcher:  
“Is dit reg vir nou? OK. Soos ek en jy gepraat het voor die tyd, um eerstens baie dankie 
net dat jy hierdie met my deel, en vir die inligting wat jy nou net gedeel het klaar met 
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my, um en die voorbeelde ook... dit... dit help my baie om ‘n idee te kry ook vir wie jy 
is en hoe jy kyk na hierdie vraag. Um, ek gaan... ons gaan nou hierso stop, maar soos 
ons gesê het daar gaan dalk ‘n tyd wees dat ons weer bymekaar kom; dalk is daar 
sekere van die dinge wat ek oor wonder en dan sal ons weer net so ‘n gesprek saam 
hê. Is dit reg met jou?” 
 
Hermione:  
“Ja” 
Researcher:  
“Ok, baie dankie Hermione.” 
 
